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Editorial 
To Those Who Dedicate Their Lives 
A few hours ago I learned of the untimely death of a colleague. Taku Frank Nimura, li-
brarian, had devoted twenty-five years of his professional life to both the academic com-
munity and the library staff at California State University, Sacramento. During these years, 
how many thank-yous were given, how many notes of appreciation were written? Too few 
I would imagine. 
Daily, library managers practice their craft: to plan, direct, and control. This standard 
litany of the managerial role is repeated endlessly during schooling and afterwards. We 
model ourselves accordingly, and we impose it on the supervised. Lately I have paused to 
reflect and to wonder about the values implicit in standard practice. Today, I am con-
fronted with the problem more directly. What human qualities did I convey to Taku? We 
are told to balance tasks and people. We all know the inequality of this balance. 
Years ago I told my supervisor about a good job performed by a staff member. I felt it 
deserved a written note of thanks. ''No, it will just come back to me in his professional 
file," was the response. Is it true that a good job acknowledged is only a piece of ammuni-
tion? Have some of us constricted our humanity in the service of a role that fosters a self-
imposed form of alienation? 
Some of us go to conferences frequently. Some of us spend significant blocks of time 
away from the trenches. We reinforce our behavior with talk of well-rounded professional-
ism, and we seek to develop a reputation that allows us to meet the scrutiny of those who 
are to conduct a personnel review for retention, tenure, and promotion. In the process, we 
sometimes exaggerate the validity of one path over the paths chosen by others. As profes-
sionals, we sometimes build structures that exclude others, thereby diminishing their con-
tributions. 
In The Leader: A New Face for American Management, Michael Maccoby offers a new goal for 
managers: to bring out the best in people. Whether as managers or professionals, we 
should pursue this goal. We should seek to honor the labor of all staff. We should find ways 
to extend, on a daily basis, our sense of appreciation. Long hours and long years of service 
pass with scant notice. This service may have its own rewards, but they are marginal in 
comparison to what has been offered. We need to find more appropriate ways to thank 
those who dedicate their lives. 
CHARLES R. MARTELL 
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Reflections of a College 
Librarian: Looking for 
Life and Redemption 
This Side of ARL 
William A. Moffett 
The professional status of the college librarian has declined in ALA and ACRL as the prestige 
and importance of research-centered universities has grown. Current enrollment trends in 
higher education portend a special threat for colleges, adding yet another dimension to the 
problems-real and perceived-inherent in smaller institutions. Professionallibrarianship's 
bias in favor of large institutions reflects a lack of understanding of the challenges and rewards 
ofcollege librarianship. 
have been asked to speak on 
myths and realities: the college 
perspective. It doesn't sound 
like the kind of subject that 
lends itself to oratory, does it? I regret 
that. Just for a change, it would be inter-
esting to have a library conference talk 
that would rouse us. Along with all our 
bland earnestness at library gatherings, 
I'd like a good peroration occasionally, 
wouldn't you? A stirring exhortation! 
Something memorable! 
But there are perils in that. I should have 
learned that in the little high school I at-
tended in the bayou country of southern 
Mississippi. That was back in the days 
when there were frequent student assem-
blies, and it was an accepted thing to bring 
in the local ministers and other public fig-
ures of the village to give us inspirational 
talks. I recall that we made it. pretty tough 
for the speakers. You might say that we 
defied them to inspire us. We were bored. 
·we were inattentive. We dozed. We 
worked math problems. I'll never forget 
one desperate clergyman who apparently 
decided we would remember his message. 
At the climactic moment, he drew from his 
vest pocket a wooden object and blew 
what was indisputably the loudest duck 
call ever heard in that room. As we sat 
there stunned, transfixed, he rendered his 
words of wisdom. And his talk was re-
membered. For years we laughed about 
that crazy preacher and his duck call. 
None of us, regrettably, harbored the 
slightest recollection of what it was he had 
so earnestly wished to leave indelibly 
printed on our young minds. 
And it is true that a few years ago in an 
address to the plenary session of the 
ACRL at an ALA meeting in Chicago, I de-
termined that a crucial part of my talk was 
written on a tombstone. So I lugged the 
darn thing all the way up to the podium, 
and for years I have been encountering 
people at these conferences who come up 
to me and say: "Hey, weren't you the guy 
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with the tombstone?" And I say, "Yep!" 
And then they usually say, "Urn, hmm." 
Do I ask them if they remember the point I 
was trying to make? Oh, no! I know bet-
ter. Being memorable has its perils. 
Bearing that in mind, I want to talk a bit 
about the decline of the status of the col-
lege library in ALA and ACRL. I want to 
talk some about the crisis of higher educa-
tion and the special dilemina it holds for 
colleges. And I want to talk about the im-
plications of both for college librarians. 
The ''college perspective''? There are in 
fact lots of college perspectives, but noth-
ing that could be said to represent all col-
leges, or even colleges generally, for there 
are so many and they are so varied in size, 
type, and purpose. That variety con-
stantly undermines the effectiveness of 
the College Libraries Section-a section 
which in terms of clout is, I'm afraid, one 
of the weakest in ACRL. The only thing 
we seem to agree on is that if we abolished 
the section today, someone would try to 
resurrect it tomorrow. There has to be a 
college libraries section; it is the oldest-
indeed, ACRL itself grew out of the Col-
lege Library Section of ALA. 
But if. one looks at the membership list to 
see who's on it and what libraries they 
work in, one soon discovers a range from 
small institutions such as the College of 
the Desert in Twentynine Palms, Califor-
nia (one of my favorite place-names), with 
fewer than 50,000 volumes, to Wesleyan 
in Connecticut, which is fast approaching 
the million mark. There are lots of colleges 
in between. They are private; they are 
state-supported. They are church-
affiliated; they are nonsectarian. Some 
think of themselves as traditional . liberal 
arts colleges; others, following the lead of 
the community colleges-which, of 
course, have their own section-are heav-
ily committed to individualized, 
consumer-oriented education. Some are 
parts of urban university complexes; oth-
ers stand alone in the vastness of the prai-
rie. They just don't hang together neatly 
as a group. About the only thing they have 
in common is that when you compare 
them with the top hundred or so universi-
ties in ARL (and the next phalanx of large 
institutions whose librarians apparently 
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yearn to be in that select group), the 
purely undergraduate colleges-let's face 
it-are small. 
Much of what I want to say has to do 
with the implications of that last state-
ment. What are the effects-real and 
perceived-of being part of a small aca-
demic institution in America? 
WHO ARE THE "COLLEGES"? 
For the purposes of this address we 
have to agree on some useful generaliza-
tion that will serve as the idea of what is 
meant by the term college. In the absence of 
a conventional definition that embraces 
the variety of institutions I have noted, I 
had thought that we could use a definition 
that emerged from the statistical delimit-
ers of a recent survey-indeed, one of the 
first fairly comprehensive studies of col-
lege libraries to appear in our literature in 
many years. 1 In his report, Dennis Rey-
nolds focused on the approximately three 
hundred academic libraries listed in The 
American Library Directory supporting in-
stitutions in which the highest degree 
granted was the baccalaureate, where the 
enrollment was between 500 and 2,000 
students, and whose shelves contained 
between 65,000 and 250,000 volumes. For 
our purposes, however, those delimiters 
are not entirely suitable, for they exclude a 
number of well-established, mostly un-
dergraduate institutions in which a lot of 
us work. (Indeed, I should observe that it 
does exclude my own institution, for ex-
ample, because we have about 2,750 un-
dergraduates, counting those in the Con-
servatory, many of whom take double 
degrees in the College of Arts and Sci-
ences, and our library has around 900,000 
volumes-if one counts all those thou-
sands of books too brittle to use.) Perhaps 
it would be better to think in terms of 
mostly undergraduate institutions with 
less than 4,000 students and with libraries 
of no more than one million volumes, 
while remembering that there are many 
institutions well below those limits. 
I should also say at the outset that a key 
frame of reference for me-but not an ex-
clusive one-is the concept of the liberal 
arts college: that undergraduate institu-
tion which offers an education both se-
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quential and cumulative, theoretical yet 
practical, specific and interrelated; which 
seeks to nourish the mind without ne-
glecting the interests of the whole person. 
Put differently, I have in mind the kind of 
institution that accepts the assertion ad-
vanced by one of Oberlin's most articulate 
sons, Robert Maynard Hutchins, who in-
sisted that the aim of higher education 
should be to produce men and women of 
goodness and wisdom. 2 In short, I mean 
those institutions deliberately attempting 
to serve as a bit of leaven in the lump of 
Western civilization. 3 
Back to myths and realities. It is a fact 
that through the nineteenth century, 
when the traditional liberal arts colleges 
were still ascendant, the term college sim-
ply meant "academic." The word was 
used indiscriminately for all institutions of 
higher learning well into this century, in-
cluding those now largish institutions 
whose constituents would be somewhat 
offended if one misspoke and called them 
colleges today. With the rise of the mod-
ern university in the early part of this cen-
tury, and the flowering-if that's the right 
word-of the multiversity after World War 
II, things were different. The term college 
had acquired a more restricted meaning; it 
now referred to a subset of higher educa-
tion, the most obvious characteristic of 
which was that its individual members 
were comparatively small and insignifi-
cant. 
DECLINE OF THE STATUS 
OF THE COLLEGE LIBRARY 
IN ALA AND ACRL 
That development was reflected, of 
course, in the history of our own profes-
sional associations. When the American 
Library Association was founded, its first 
president was an academic librarian-a 
college librarian, if you will-Justin Win-
sor of Harvard. Yet almost from the first 
there was grumbling from the academics 
about the association's orientation toward 
the public sector, and that dissatisfac-
tion-which expressed itself most point-
edly by the threat of holding separate 
meetings such as the very one we're hav-
ing in Seattle-led to the formation of the 
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College Library Section in 1890, not offi-
cially recognized by ALA until1900. 
Perhaps I could digress here to remind 
you that only a fifth of ALA presidents 
have been academic librarians. For a time 
it appeared to have been ordained that a 
college librarian was to be made president 
at thirty-year intervals. Thus, William 
Isaac Fletcher of Amherst so served in 
1891-92; and exactly three decades later, it 
was the turn of one of my esteemed prede-
cessors at Oberlin, Azariah Root; and in 
another thirty years it was the librarian of 
Mt. Holyoke, Flora Belle Ludington. 
But the thirty-year cycle has been bro-
ken. Indeed, as the mystical year of 
1981-82 approached, and passed, it 
seemed hard to imagine ALA ever again 
electing a college librarian to its presi-
dency. For that matter, fifteen years have 
passed since ALA has had a president 
who was indisputably an academic librar-
ian, if you reckon Russell Shank as having 
come from the Smithsonian. (It is proba-
bly significant that during the past fifteen 
years seven ALA presidents have come 
from the field of library education.) 
To return to my narrative, it is fair to say 
that throughout the early years academic 
librarians' loyalties in ALA turned to the 
College Library Section, which itself went 
through several changes. First of all, its 
name was changed to the College and Ref-
erence Libraries Section in recognition of 
the affinity with the reference specialists 
of the major public libraries. Subsequently 
it was called an association instead of section 
and elevated to divisional standing. In the 
reorganization of 1938, it set up five dis-
tinct subdivisions: one for junior colleges 
(eventually to be called community col-
leges), one for reference librarians in the 
large public libraries, one for librarians of 
teacher-training institutions, and, for-
mally splitting the universities from the 
colleges for the first time, one for each of 
those categories. Actually, only a few 
years earlier some of the directors of the 
large institutions had taken the first steps 
that were to lead to the formation of the 
Association of Research Libraries-and 
that, as nothing before, marked a refine-
ment of what was meant by college. Fifty-
I 
1 
• 
three percent of the libraries represented 
among the original membership of the 
College Library Section became charter 
members of the new ARL fraternity. 4 
In 1939 when the new associational jour-
nal (C&RL) appeared, the R no longer 
stood for reference but for research. As A. F. 
Kuhlman explained in the first issue, three 
of the association's sections were for ''col-
leges/' and "as for the other two [sec-
tions], in the strict sense of the word, 'uni-
versity' stands for research. ''5 
Eventually the association, too, 
changed its name to the Association of 
College and Research Libraries, thus reen-
forcing the sense that college and univer-
sity libraries were two quite different 
kinds of enterprises. Indeed, the college li-
brary had plainly fallen to a very second-
ary status in the profession, and as the 
modern university came increasingly to 
represent American higher education, the 
college librarian's role in the association 
was predictably much reduced. In a way 
that diminution of status is symbolized, 
no doubt inadvertently, by the very ar-
rangement of the theme addresses at this 
conference: leading off with the university 
perspective and letting the college librar-
ian tag along at the end, like a caboose. 
THE CRISIS 
IN HIGHER EDUCATION 
Occasionally at this conference we've 
heard some allusions to the present crisis 
in higher education. Actually, it has al-
ways been possible to describe American 
higher education in any decade as being in 
a state of crisis. That's the way educational 
pundits talk. But as one gloomy Carnegie 
report after another has described what 
the future seems to hold in store for us, cri-
sis does not seem an inappropriate word.6 
In part, I suppose, it represents the leg-
acy of a loss of confidence in all our institu-
tions that young people have felt begin-
ning with the trauma of Vietnam and the 
troubles of the sixties. Doubtless, part of it 
is economic: the contracted jobs market, 
the overall decline in growth that became 
acutely felt in the seventies and continues, 
in higher education, at least, today. In part 
it must reflect a dissatisfaction with the 
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alienation, depersonalization, and shal-
lowness that is commonplace in our col-
leges and universities, as well as through-
out our society. 
Sometimes the very reading of the vari-
ous reports of anguish and alarm emanat-
ing from academia conjures up for me a 
frightful phantasmagoria, a circus of the 
macabre: 
In the center of the arena lumber those pon-
derous, overgrown educational behemoths, fat-
tened on government grants, showing a grow-
ing appetite for research contracts with 
multinational corporations, recognizable by 
their massive institutional services, their 
global ambitions, and their blinkered faculty at-
tendants (themselves preoccupied with per-
sonal research and individual aggrandizement, 
innocent of a shared purpose, who mill about, 
disheartened, while teams of bureaucratic ma-
houts try vainly to gain control of the massive 
beasts) and hectored all the while by people 
with sharp-pointed sticks marked GOVERN-
MENT REGULATIONS, RETRENCH-
MENT, COLLECTIVE BARGAINING, 
COST EFFECTIVENESS, and COMMER-
CIALIZED ATHLETICS. For all their size, 
there is about thes.e Gargantuas a look of same-
ness and conformity that is curiously disquiet-
ing. 
From seemingly everywhere throngs of com-
munity colleges-looking for all the world like 
fast-food vendors-hawk their wares through 
the assembled spectators. They already account 
for more than 50 percent of the postsecondary 
students in the country, but still hustle in or-
der to expand their markets. 
Here and there someone has set up a stand to 
tout the latest faddish panacea. COMPETEN-
CY-BASED EDUCATION reads one old 
banner; LIFE-LONG LEARNING proclaims 
another. Neither is attracting great enthusi-
asm. 
Passing over a variety of other institutional 
creatures on the floor of the arena, one is con-
scious of some frightened figures huddled in 
clusters around the periphery, eyeing one an-
other somewhat suspiciously. They're the 
four-year colleges. They've just been reminded 
by the public address system for the umpteenth 
time that the pool of available freshmen is still 
shrinking and there will not be nearly enough 
to go around. Some of them are not going to 
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suroive! Frantically a few attempt unconvinc-
ingly to disguise themselves as universities by 
expanding their course offerings. Others start 
following the community college vendors into 
the crowd. Some are neroously studying their 
mission statements, and here and there you see 
one scanning the yellow pages in search of a 
good public relations firm to help polish its im-
age. From time to time you find one slumped in 
disbelief, paralyzed by uncertainty. An air of 
anxiety and sadness hangs over the whole 
scene. 
It's not a pretty picture. Is it myth or re-
ality? 
Well, the plain truth is that there are se-
rious challenges all of us face in higher ed-
ucation, and the conventional wisdom is 
that smaller institutions are in trouble. 7 
SPECIAL IMPLICATIONS 
FOR COLLEGES 
With fewer students coming from the 
secondary schools, colleges have been 
preoccupied with survival strategies. But 
if you cut back your curricula and scale 
down your programs, your institution 
risks making itself less attractive to your 
traditional clientele. If you try to maintain 
your student enrollment by lowering ad-
missions standards, or by endeavoring to 
attract new students by changing the mis-
sion of the college, you can lose in another 
way. There are many other factors that ex-
acerbate the enrollment plight of the small 
private colleges. For example, because the 
education of secondary school teachers 
and guidance counselors has passed al-
most entirely to large public universities in 
every state, there is decreasing awareness 
in the schools of what it is that smaller, 
and often private, institutions have to of-
fer, creating yet another twist to the col-
leges' admissions problem. 
In any event, it seems, the future of the 
smaller institutions may be in doubt, if not 
in actual jeopardy. That's an eventuality 
the large institutions apparently do not 
face. There one may fret about the effects 
on individuals of retrenchment and 
budget reallocations-and even the loss 
here and there of a program or a depart-
ment, including some of those superflu-
ous schools of library science. One may, of 
course, become rightly anxious about the 
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quality and direction of the overall educa-
tional program. But the question of the 
long-term survival of the university does 
not hang like a pall over the campus. 
Being small in American academia 
means living with that terminal question. 
Being small in American academia 
means being ineligible for many research 
grants, being nosed aside from the trough 
of many federal and state subsidies.8 
Being small means limited resources for 
capital improvements; it means being 
hard-pressed to buy the instruments es-
sential for first-class instruction in analytic 
chemistry. 
Being small in academia means having 
difficulty attracting and sustaining the 
ablest teachers and librarians and provid-
ing adequate opportunities for personal 
development for both faculty and staff 
throughout their careers. As someone re-
minded me recently, even those colleges 
that succeed in creating stimulating envi-
ronments in which college students may 
grow and develop for four years of post-
adolescence may not be able to provide 
the most suitable places for adults to grow 
and flourish for forty years after attaining 
adulthood. 
Being small in academia often means a 
lack of social and cultural diversity. Many 
colleges were established in little towns 
that are now off the beaten track. For resi-
dents of some such locations, one might 
not be able to find a decent Chinese res-
taurant within an hour's drive! Sad to say, 
some people dwell in towns in which the 
aroma of a freshly baked bagel has never 
brought joy to the human nostril! 
But underlying it all, being small in 
American academia means having to en-
dure the nagging sense of being in the mi-
nors. In our country size confers author-
ity, prestige, legitimacy: the big time! the 
major leagues! the super bowl! 
Nothing illustrates this so well perhaps 
as the appearance not long ago of some-
thing called The Gourman Report (Los An-
geles: National Education Standards, 
1983), a two-volume work purporting to 
be a guide to the quality of undergraduate 
and graduate education in the United 
States and abroad. You may have seen an 
article about it in the February 15, 1984, is-
\ 
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sue of the Chronicle of Higher Education. For 
that matter you may have seen something 
in your local newspaper because it trig-
gered wide reaction by educators, ranging 
from skepticism to outrage. 
Aside from a highly suspect system of 
consecutively ranking about a thousand 
undergraduate institutions, for example, 
it characterized more than 80 percent of 
overall academic programs in the country 
as being no better than "adequate" or 
"marginal," and of the 16 percent that 
were "acceptable plus" or better, it reck-
oned only 3.5 percent as '/strong." Four-
year liberal arts colleges invariably fell 
within the merely "adequate" or '/mar-
ginal'' categories, including the country's 
best-and private colleges generally 
ranked poorer than publicly supported 
ones. 
The reason is not hard to discover, al-
though Gourman is rather vague about 
his methods. All his indicators are utterly 
and consistently skewed by one crucial 
factor: size. 
The Gourman Report has been labeled a 
fraud, and no one I know takes it seri-
ously. Loren Pope, director of the College 
Placement Bureau, is quoted as calling it a 
"phony thing" and asserting that "any-
one who would rank big institutions like 
Michigan [which ranked very high] over 
institutions like Swarthmore, Reed, and 
Carleton Colleges for undergraduate pro-
grams simply has no idea what he is do-
ing. For under~aduates, the big universi-
ties are a gyp. " 9 
The Gourman Report. is interesting, how-
ever, because what it asserts in print-and 
ostensibly on the basis of objectivity-is 
what many Americans apparently as-
sume: bigger means better. It underscores 
just one more handicap the colleges face in 
their struggle for survival, and one the col-
leges can do nothing about. 
THE BIAS 
AGAINST 11SMALL" IN 
ACADEMIC LIBRARIANSHIP 
Academic librarianship is by no means 
immune to this bias. Indeed, one can ar-
gue that the effect is both pervasive and 
pernicious. 
The final discontinuation 9f funds (orTi-
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tle 11-A, the federal government's assis-
tance to college libraries, comes to mind as 
the most obvious expression of a belief 
that the well-being of smaller academic li-
braries is unimportant. 
Of much greater consequence, how-
ever, are the effects of the bias on the as-
sumptions and practices of the members 
of the library community. For example, 
our library schools, as has been pointed 
out, 10 have made little effort to prepare 
their graduates for reference work and col-
lection development in college, as op-
posed to university, libraries, where the 
function is different in direct proportion to 
size and mission, a point on which the 
speakers in our second theme session con-
curred. 
Our library literature, dominated by edi-
tors and writers associated with the con-
cerns oflarge institutions, has very little to 
say about college libraries, a discovery Bill 
Miller and Stephen Rockwood made 
when they began to put together their 
book on college librarianship a few years 
ago.11 
Moreover, assistance to the profession 
by library agencies-such as the manage-
ment internships sponsored by the Coun-
cil on Library Resources-almost invari-
ably tilts to the very large institutions. We 
cannot even justify such a tilt by calling it a 
''trickle down'' approach, since no one se-
riously thinks that the benefits to univer-
sity libraries from such programs ever do 
trickle down to the colleges; there's cer-
tainly no evidence that they do. 
Furthermore, a single anecdote may 
suggest how the bias in favor of size can 
operate within ACRL's executive office. 
One of the early and continuing advan-
tages of ARL to its member-directors has 
been the sharing of basic comparative 
management data in a timely fashion. For 
the non-ARL libraries, the cumulated 
HEGIS statistics-in the days when they 
appeared at all-tended to be out-of-date 
and misleading. The ACRL subsequently 
undertook to collect and distribute data on 
behalf of the non-ARL members, but not 
for all dues-paying institutions. Where 
was the cutoff point drawn? Why, at the 
line separating institutions that grant doc-
torates and the rest of us who do not. Col-
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lege library administrators, whose need 
for up-to-date, accurate, comparable fig-
ures is no less pressing, have always had 
to write back and forth to one another, rely 
on state cumulations when they existed, 
or join in small data-sharing cooperatives, 
such as those voluntarily and unofficially 
organized by Dennis Ribbens of Lawrence 
and Arthur Monke of Bowdoin. 
PROFESSIONALISM 
The triumph of professionalism in aca-
demic librarianship reinforces the bias. It 
is possible to construct a continuum of our 
ACRL membership at one end of which 
there are those academic librarians who 
tend to see themselves as professional li-
brarians employed in academia; and at the 
other, those who tend to regard them-
selves as academics working in libraries. 
That is, professional specialists, on the 
one hand, whose first loyalties are to the 
values of the guild; and on the other, gen-
eralists whose professional skills are 
clearly subordinate to the educational 
function to which they are committed. By 
such a continuum, might we not be de-
scribing the difference-or at least the dif-
ferent tendency-that characterizes uni-
versity and college librarians? 
One can easily overstate the case, but it 
seems incontrovertible that in the large ac-
ademic library, specialization and profes-
sionalism can lead individuals to think of 
the library and librarianship as ends in 
themselves. In smaller institutions it is 
less likely that librarians will lose sight of 
the fact that our mission is really the pro-
motion of learning, not libraries. 
The other day I came across an old arti-
cle by Jerrold Orne (written, I think, to ex-
plain why participatory management 
would not work) in which he described 
the irresistible process, driven by automa-
tion, which was transforming librarians 
into specialists (especially directors and 
departmental heads), u a trend we do see 
in research libraries. But I found myself 
contrasting this trend with the actual ex-
perience of the college librarian who is the 
very epitome of the generalist. As Charles 
Maurer recently demonstrated, the suc-
cessful head of the smaller academic li-
brary still has to be able ''to do everything, 
and to do it at the same time."13 
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In such a library-even with pressing 
decisions to be made about the judicious 
application of computer technology ( deci-
sions that were not commonplace in 
1951)-the essential qualities needed by 
the librarian in a college environment are 
even now those that Louis Round Wilson 
enumerated thirty-three years ago as traits 
desirable in the director of a research li-
brary: high intelligence, fine personality, 
wide educational interests, an under-
standing of how the library can contribute 
to the advancement of educational pro-
grams, imagination, sound common 
sense, intellectual drive, experienced and 
capable administrative ability, capacity for 
dynamic leadership, scholarship, an un-
derstanding of the spirit and purpose of 
research, a broad, humanistic outlook on 
books and all that enriches life. 14 There's 
not a word in Round's list about speciali-
zation; not a line that smacks of narrow 
professionalism! 
Compare that list with the hallmarks of 
professional success recognized in this as-
sociation: credentials; expertise within 
fairly circumscribed fields of technical spe-
cialization; visibility on committees and 
councils; authorship of arcane publica-
tions; membership on prestigious boards; 
strings of consultantships-all of which 
we readily associate with career advance-
ment in the large institutions, and much 
less frequently with advancement in the 
small. 
Visibility on ALA and ACRL commit-
tees requires-among other things-
assured funding for repeated travel to na-
tional professional meetings, something 
most small college librarians simply don't 
have or may not think is a leading priority. 
Indeed, it is unclear whether the reason 
we don't see much of the college librarians 
at ALA meetings is due to their lack of 
funds, or because college librarians find 
gratification in their work and are not 
driven to seek fulfillment in so-called pro-
fessional growth.15 
Be that as it may, size of library (and the 
professionalism and specialization associ-
ated with it) does determine the conven-
tional definition for accomplishment in 
this business. Take a look at a recent issue 
of C&RL, for example, where you will find 
this assertion confirmed in a study de-
\ 
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scribing the profile of the "successful" li-
brarian: the probability is high, it says, 
that he or she works in a large academic li-
brary, and more than likely an ARL library 
at that. 16 
Being small in academia-it may be 
inferred-means being unsuccessful. 
The pernicious effects of the bias I have 
described operate within the very pre-
cincts of the smaller institutions them-
selves. Evan Farber pointed this out a de-
cade ago in ''College Librarians and the 
University-Librarian Syndrome,'' a paper 
in which he discussed the pattern of atti-
tudes that may ultimately cause college 
faculty, administrators, and even college 
librarians themselves to think of their own 
libraries in terms of university libraries-
and then to imitate university practices, 
attitudes, and objectives, often with very 
detrimental results. 17 For faculty and li-
brarians essentially serving undergradu-
ates, the model of library services driven 
by research (the model articulated by Paul 
Olum in the second of our theme ses-
sions 18 and the model with which college 
faculty and librarians become familiar dur-
ing their own graduate school experi-
ences) is an unreliable guide. It is the oper-
ation of that syndrome, Farber argued, 
which largely explains why college faculty 
display a lack of confidence in their own 
librarians as colleagues, why they often 
neglect the importance of insuring that 
their students are taught how to use the li-
brary intelligently and independently, 
and why administrators are often more 
concerned about whether the library's 
budget is well managed than whether 
their students are deriving much benefit 
from it. 
Being small in academia, then, does not 
mean you escape the larger institutional 
mind-set even when you're miles from the 
beast. 
REFORM AND RENEWAL 
As a result of such inherent difficulties, 
can there be any surprise that the smaller 
college library often fails to attract and re-
tain the most appropriate personnel? Is 
there any wonder that the prospect of lif€ 
in the minors can foster a set of self-
fulfilling, low expectations? I rediscovered 
this reality during the past year while 
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serving as a consultant to some midwest-
ern colleges searching for head librarians. 
The opportunities for challenging and 
highly gratifying career advancement 
were clearly there; the number of good ap-
plicants was abysmally low. Why? It was 
as if smaller institutions had simply 
ceased to be attractive. 
If colleges are going to survive, if they're 
going to prosper, I believe that they're go-
ing to have to be able to recruit good peo-
ple for their libraries who understand the 
difference between the function of the re-
search library and the purpose of the 
teaching library. One of my personal 
hopes is that the Great Lakes College As-
sociation (and perhaps other college con-
sortia) can be persuaded to offer intern-
ships in college library administration, 
much like those for prospective managers 
of university libraries offered by the Coun-
cil on Library Resources-and more re-
cently the residencies developed by the 
University of Michigan. 19 By doing so we 
may be able to compensate for the lack of a 
recognizable career ladder for college li-
brary directors and perhaps counter some 
of that bias which discourages good peo-
ple from seriously considering careers in 
smaller institutions. 
That is important because the well-
being of our colleges is important. It is so, 
first of all, because of the contribution to 
American life they have been making all 
along. Let me cite but a single statistic, one 
whose significance may not be well under-
stood. If one ranks all colleges and univer-
sities by the percentage of their baccalau-
reate graduates who go on to obtain 
Ph.D.'s, one finds that seven of the top 
eleven are independent liberal arts col-
leges.20 Such institutions have been mak-
ing a contribution to American life and let-
ters out of proportion to their size. 
But we need not belabor that point. The 
well-being of colleges may be even more 
important for what they may yet become. 
For with all the talk of the disintegration 
of American higher education, and the 
stultification for undergraduates, espe-
cially, in large institutions, it is interesting 
to find so many thoughtful writers turning 
once again to the smaller institutions as a 
possible source of reform and renewal for 
. postsecondary education generally. The 
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liberal arts colleges, the argument runs, 
are less scarred by the student unrest of 
the late sixties, less dependent on govern-
ment, less compromised by research con-
tracts with the private sector, less frag-
mented, less captive of the false gods of 
professionalism, more responsive to lead-
ership, more open to innovation, better 
able to confront ethical questions. The 
classic conservative exponent of this hope 
was undoubtedly Russell Kirk, but one 
finds it, too, in the work of Alain Tou-
raine, in some of the later work of David 
Riesman, and in the recommendations of 
the Carnegie Foundation-with its em-
phasis on the importance of colleges with 
a sense of mission, an identity, a separate 
and discernible character. 21 
And one finds a particularly useful ex-
pression of it in Warren Martin's book A 
College of Character. Martin defines the es-
sence of character as ''disciplined, evi-
dent, enduring commitment to principles, 
usually to goals and purposes seen as 
moral or ethical, and expressed institu-
tionally.'' And it is this kind of institution, 
he argues, not the multiversity, not the 
miniversity, not the university, that is best 
able to set the mark for the kind of leader-
ship necessarx for fundamental educa-
tional reform. 
It is not just an ideal or an abstraction. 
There are colleges of character, and they 
do serve as models of reform. I commend 
to you Thomas Cottle's loving evocation 
of one such place, a Quaker college where 
a commitment to interactive teaching and 
to the examined life-not quantifiable 
education-provides the power that in-
fuses its campus. At Earlham, he wrote in 
his book College-Reward and Betrayal, de-
votion to students means helping young 
people to become more flexible in classes, 
less hostile toward imaginative experi-
ences; it means postponing consulting 
jobs and delaying research at times in or-
der to leave one's door open, to talk, to 
comment often and in depth on student 
papers; to return in the autumn or in a 
summer preterm session with new plans, 
recharged enthusiasm, and endless te-
merity. 
Nor is the chemistry that makes 
Earlham effective confined to the teaching 
faculty. It includes, Cottle writes, the 
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''kindness of a librarian'' whose concern 
for students convinces him that a library 
must be a place for students not only to do 
research-which he teaches them how to 
do-but also to browse and nap and 
dream. ''The man whose task it is to over-
see this genuinely spiritual center is a part 
of the lives of students."23 
For those of us in"this room who are fa-
miliar with that particular librarian's ef-
forts to foster close collaboration between 
teachers and librarians, it was especially 
interesting to hear Gresham Riley's ap-
preciative statements about the role of the 
academic librarian in the small college.24 
We know how he came by that under-
standing, for Evan Farber's work at 
Earlham has been a source of inspiration 
to many others throughout the country, 
and not merely in small institutions, ei-
ther, as many of you can doubtless attest. 
APOTHEOSIS 
Is there life this side of ARL? There cer-
tainly is at Earlham. And elsewhere. Hear 
this testimony from the librarian of a small 
college located near the very center of this 
country; it is from a letter I received within 
the past few weeks. 
Why do I like being a college librarian? Most im-
portantly, I am aware that my being here has 
made a real difference for the college. I can see 
the good things that have happened because of 
my leadership. I know that they probably 
would not have taken place if I hadn't had the 
chance to invest my talents here and in the way 
I have. Moreover, I know that I am directing the 
library, not just presiding over it. In short, I 
have a genuine and a realistic sense of accom-
plishment. 
I have had an opportunity to construct a li-
brary building that is the envy of my peers who 
have seen it. In the process I had a chance to 
work with, and to become the friend of, one of 
the most exciting client-oriented architects at 
work today. My position here is not so remotely 
managerial that I do not get to put a substantial 
share of my effort into collection building; al-
though I have a full-time acquisitions librarian I 
hold that-after providing strong leadership 
and able management-collection building is 
the library director's primary responsibility, 
one upon which all else hangs. 
Our library staff is big enough to do its job, 
but small enough for me to know every member 
personally and usually to have some conversa-
. tion with each person every day. We have been 
able to recruit and to retain the ablest library 
staff I have ever encountered; there is not one 
weak link in the whole chain; and I will pit them 
person<or-person against any library staff in 
the country for ability, commitment, enthusi-
asm, and energy. I have only to travel sixty 
miles down the road to the University to see a 
library staffed by crabby, burned-out librarians, 
laboring on such a tiny part of the mountain as 
to have little concept of the whole. They stand 
in contrast to the eager, highly motivated peo-
ple who staff our college library and seem to 
have one hell of a good time doing it. 
While my job has been demanding, it has not 
been so absolutely time-consuming that I have 
been unable to remain active as a working 
scholar in my academic specialty. Last summer 
and fall I was able to contribute chapters for two 
collective volumes as well as continue work on 
a major book. My spouse and I have a busy so-
cial life with a circle of faculty colleagues who 
are intellectually stimulating and thoroughly 
cosmopolitan. 
Nor has my role been confined within the 
walls of the library. I have served on several fac-
ulty/student committees-of which my long 
time favorite has been Art Acquisitions, the 
policy-making body for the College's perma-
nent art collection. 
Finally, in purely material terms, I think the 
financial rewards of my position have been 
competitive with those I would have received in 
a large research library. Probably they have 
been even greater, if one adjusts my generous 
salary against the higher cost of living in a major 
university location. 
"I have friends who are executives in ARL 
libraries," the letter concludes. "I am not 
envious of them.'' 
For this librarian, life in the academic 
minor leagues, one sees, is both more and 
less than what it's cracked up to be. 
MAKING ONE'S 
CAREER COUNT 
I said that I did not have a ringing per-
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oration with which to conclude, and I do 
not. But since I already have a reputation 
for bringing you messages engraved on 
stone, at least you won't be startled if in 
closing I do that again. This time, at least, I 
don't have the stone with me. It sits-or at 
least it did when I saw it many years ago-
on the other side of this continent, as part -· 
of a monument on the battery overlooking 
the harbor of Charleston, South Carolina. 
It is, as I recall, an unremarkable monu-
ment, but somehow its words have stayed 
with me over the decades. They say: Count 
Them Happy Who for Their Faith and Courage 
Have Endured a Great Fight. 
In our time America's colleges are qui-
etly engaged in a great, a momentous 
struggle. Far more than their own survival 
is at stake. It is their mission to produce 
women and men of goodness and wis-
dom. The nation, the world, needs them. 
Liberal arts colleges may no longer pre-
vail, but they do endure. In not all of them 
will their librarians attain the full potential 
of the role I have described here in an ad-
mittedly idealized way. Certainly, that po-
tential is not often enough understood by 
their own faculty and administrative col-
leagues, and sometimes not by librarians 
themselves. For those who do under-
stand, and especially those who bear their 
part of the struggle in those purposeful 
"colleges of character," there is a special 
satisfaction that comes in knowing that 
the investment of their time, their per-
sonal talents, their energies, and their pro-
fessional skills counts for something. 
And so they soldier on. The least that 
their colleagues in the profession at large 
can do is to give them some understand-
ing and cheer them on! 
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Myths and Realities: 
University Libraries 
D. Kaye Gapen 
This theme paper examines the current rate of change and makes projections of future rates of 
change in order to attempt a separation of myths and realities. The phenomenon of change is so 
pervasive in our literature and so ever-present in our daily lives that we must learn more effec-
tive adjustment techniques. In her "Law of the Situation, " Mary Parker Follett proposes a 
continual process of reconceptualization of ''what business you are in. '' The times require this 
of us. They also require that we examine ''models'' of change to use as appropriate. The Stages 
of Growth model is particularly appealing since it characterizes organizations as progressing 
through a series of stages along a continuum. As university libraries move along their contin-
uum, it seems clear that as organizations they will become evolutionary, nonhierarchical, en-
trepreneurial, and horizontal. This growth sequence will require librarians to become more 
involved in the process of scholarly communication. 
e are going to talk today about boat came back again and called, ''Get in 
some myths and realities sur- the boat; we'd like to save you!" And he 
rounding the present and fu- said, "No, I trust in the Lord, I'm going to 
ture of academic libraries. We stay with my house." (The Deep South is 
will be considering technology, the para- in the Bible Belt, you know.) And so they 
dox of imaging the future, change, models came one more time, not in a rowboat but 
for dealing with change, and personal and in a helicopter; the water was up to the 
organizational characteristics that can roof, and the man was on the roof sitting 
help us decipher and deal with both the there clinging to his chimney. The pilot 
myths and the realities. said, "Sir, sir, come into the helicopter, 
To set the stage, let me tell you a little we want to save you!" And he said, "No 
story. I've been in Alabama now two and a thank you, I trust in the Lord, I'm going to 
half years, and during the course of this stay here!'' Well, sure enough, he 
presentation you'll probably hear a few drowned. The )Vater came right up over 
Alabamaisms; but this story was very the top of the house, carried him away, 
popular a couple of months ago when we and he drowned. He went up to Heaven, 
were getting a lot of rain in the South, and and he said to St. Peter, "Look, I want to 
it may have even gotten some national know just what's going on here. I trusted 
press. In Louisiana, the rivers were flood- in the Lord and I drowned." And Peter 
mg. A man was in his house, the water said, "Well, we sent you two rowboats 
was coming up to the door, and some peo- and a helicopter." I'm sending rowboats 
pie in a rowboat came up. They said, and a helicopter today. So let's just take 
''We'd like to rescue you; get into the some of these comments in that vein, and 
boat.'' And the man said, ''No, I trust in know that we can trust in the Lord, we can 
the Lord, I'm going to stay here." As the test the myths and ,the realities, but there 
water kept rising, the people in the row- are some things that we can do, too, to af-
. D. !<aye Capen ~s un!versity librarian at th~ University of Wisconsin-Madison 53706. She was university 
Izbranan at the Unzverszty of Alabama when thzs paper was presented at the ACRL Third National Conference, 
April4-7, 1984, Seattle, Washington . 
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feet our own futures. Of course, this story 
tells us it is very important to know when 
to trust in the Lord and when to take the 
salvation that is offered. 
Let me share a quote with you that is a 
little lengthy, but nevertheless important. 
''There is no need to expect that with the 
application of knowledge and skill things 
should always turn out right.'' [This sen-
tence reminds me of my roommate in col-
lege who was a teaching assistant for 
freshman English for two years. She had a 
plaque in the kitchen that read, ''You can 
be sincere and still be stupid."] "Instead 
there is a growing recognition that it is 
necessary and responsible to arrange all 
human and organization resources so that 
they are future-responsive, so that they 
act in the present out of a concern for the 
future, i.e., the task is to enlarge our 
awareness of what is happening and what 
might happen. This means becoming 
learners as persons and organizations. It 
means learning how to become learners, 
and to be learners we must become em-
bracers of error. 
"The competent person is one who de-
signs his or her activities to provide the 
maximum amount of feedback about what 
is happening in order to detect and re-
spond to errors. Competence, then, is 
measured not by skill in avoiding errors, 
but by skill in detecting them and in acting 
on that information openly so that all can 
continue to learn about where they are 
and where they might go-about what 
kind of world we have created for our-
selves and what we might do toward re-
creating it. It follows that an equally cen-
tral criterion of competence is the ability to 
facilitate learning error embracing, and 
awareness of one's self and others." 
This statement comes from a book called 
Failures in Organization Development and 
Change, edited by Philip H. Mirvis and 
David Berg (New York: Wiley, 1977). The 
last fifteen years have provided an ex-
traordinary learning experience in which 
we have had ample opportunity to facili-
tate learning and embrace error. 
If we look back to the middle or late six-
ties and the early seventies, we see the im-
plementation and development of the 
MARC format. The MARC format is a 
University Libraries 351 
machine-readable, bibliographic format. 
It's the basis by which our records are nu-
merically described and communicated. 
It's our primary communications format. 
The presence and refinement of that for-
mat allowed us to develop large online 
utilities: OCLC, RLIN, WLN, and so 
forth. And this, in turn, was paralleled by 
an increasing amount of cooperation and 
networking. The MARC format also has 
served as a basic communications and bib-
liographic format for our own online sys-
tems. Increasingly, we see either the im-
plementation of online systems or some 
consideration and planning being given to 
the implementation of online systems in 
libraries: online catalogs, online circula-
tion systems, online serials control, and 
online acquisitions. And, again, for states 
such as Alabama, there are more local net-
works and agreements. 
In addition to local online library sys-
tems, we have also seen the growth and 
expansion of online database searching 
for reference service-both bibliographic 
and textual. We've seen interlibrary loan 
through the national bibliographic sys-
tems and now through regional and state 
cooperatives. We've seen growth, more 
recently, in video and audio-video tech-
nology that allows images to be transmit-
ted digitally the same way as bibliographic 
information is transmitted. And, of 
course, one of the major changes that af-
fected libraries directly has been the im-
plementation of AACR2, a cataloging for-
mat that was developed and designed 
clearly to integrate cataloging more effec-
tively into a computer environment. It is 
likely that we will see continuing changes 
in our cataloging and subject classification 
standards if we are to be responsive to 
what we are learning about the online en-
vironment and user patterns. 
We have seen, therefore, significant 
changes, and we've seen the rate of 
change accelerating every year. We've 
seen changes in library job skills both for 
people presently working in libraries and 
people coming into libraries; we've seen 
the level of responsibilities change, partic-
ularly in the support staff positions. We 
have increased responsibility, changed 
job descriptions, and upgraded positions. 
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We have paid for those upgraded posi-
tions primarily by cutting out lower-level 
clerical staff positions. And so what we of-
ten have in many academic libraries is 
fewer people, but at a higher level of re-
sponsibility. The nature of work that is ex-
pected of the professional librarian has 
changed, too, moving toward manage-
ment, planning, and the more difficult cat-
aloging and reference tasks. 
We've also seen some changing organi-
zational patterns, and I believe that we 
will see more. We have seen responsibili-
ties combined with people moving from 
specialist to generalist. We have seen 
changing regional and cooperative pat-
terns and, increasingly in the last five 
years, the growth of economic and legal 
concerns related to networking and coop-
erative development. 
We know from our experience what 
change is and how we feel as we face 
change, act it out, and are acted upon by 
it. It would be useful, however, if we had a 
more formal definition. This one comes 
from Gordon L. Lippitt in a book called 
Visualizing Change: Model Building and the 
Change Process (La Jolla, Calif.: University 
Associates, 1973): "Change is any 
planned or unplanned alteration of the 
status quo in an organism, situation or 
process; and planned change is an in-
tended, designed, or purposive attempt 
by an individual, group, organization, or 
larger social system to influence directly 
the status quo of itself, another organism, 
or a situation.'' Organizational change is 
''any planned or unplanned alteration of 
the status quo which affects the structure, 
technology and human resources of the 
total organization.'' 
Today we are going to try to answer the 
question of what we will do with change 
in academic libraries and how much of it is 
myth and how much reality. Based upon 
my experience as a library director over 
the past three years, I believe that in the 
future, it will be the individuals, the 
groups, and the organizations that, by 
manipulating their physical and social en-
vironments, by contributing to planned 
change, by coping with obstacles and per-
sisting toward their goals, will tip the scale 
toward continuing the viability of librari-
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anship and, ~deed, the betterment of hu-
mankind. Those who are less adventure-
some will be easily sidetracked or defeated 
by obstacles and will become victims of 
change. 
In the presentation today, first we will 
look at the future and decide whether or 
not we can separate the myths from there-
alities. Second, we will ask ourselves the 
questions posited by Mary Parker Follett's 
''Law of the Situation'' in order to do a lit-
tle reality testing. Third, we will talk about 
whether or not there are "models" of 
change that might be of use to us in work-
ing through ever-constant change. Fi-
nally, we will examine some of the begin-
ning strategies for implementing planned 
change. 
THE FUTURE: 
MYTHS AND REALITIES 
Let us begin by looking at the future. 
The following statement is made in Fail-
ures in Organization: "The secondary and 
tertiary consequences of the interactions 
of technology with the rest of society make 
predictions of the impact of all external-
ities impossible .... We are unable to 
control the processes of change, and we 
are unable to predict the consequences of 
our efforts to control them.'' 
On the other hand, we have the story of 
the ninety-year-old couple who went to a 
laWyer to see about getting a divorce. The 
lawyer was surprised and asked why such 
an old couple was getting a divorce. The 
couple replied, ''We have been having 
trouble for a number of years, but we 
wanted to wait until the children died." 
We are faced with the very real paradox 
that when the future occurs it will be real, 
but today the future is a myth. At the same 
time that we know we cannot predict what 
is going to happen, we feel that we can 
wait too long to act and that all of our 
ideals and hopes can die before we act. In 
our daily lives then, we try to do both. 
Later I will discuss how models of change 
can help us meet the future, since we can-
not predict its reality. I will also share with 
you an exercise in selecting among the 
various myths. We will try to "image the 
future." 
I've had four opportunities in the last 
year to do some forecasting for the future 
of librarianship. The first one occurred last 
summer at UCLA, where I attended a six-
week program at the library school with 
eleven other librarians. We had an oppor-
tunity to do some research and talk about 
some of the basic problems and challenges 
in libraries today. I am going to share 
some of that with you regarding possible 
courses of action in libraries. The second 
opportunity I had was an evaluation meet-
ing of the Bibliographic Services Develop-
ment Program (BSDP), which was funded 
by the Council on Library Resources. The 
evaluation of the BSDP program, which is 
occurring this year, is designed to assess 
what has happened to date in biblio-
graphic control and networking and to es-
tablish priorities for the next two years. 
The third opportunity was with an ad hoc 
committee of OCLC ARL librarians com-
ing together to make a beginning attempt 
at formulating the most important thing 
for research libraries in tenns of OCLC de-
velopment. And, finally, we will quickly 
review some of the strategic planning that 
OCLC is doing, looking ahead into the fu-
ture. 
I want to share with you, first, a general-
ized look at the future that is broader than 
the library-specific world, but brings in 
many elements that I think we will find 
common to our own experience and that 
parallels much of what the future of li-
braries might contain. I am reading, in the 
course of working on this models-for-
change idea, a book called Megatrends 
(New York: Warner, 1982). The author, 
John Naisbett, talks about major trends in 
the world today. 
The first major trend is that we have 
moved from an industrial society to an in-
formation society. We have a waning 
economy based on the industrial society, 
but we have a developing economy based 
on information. 
The second major trend is that we are 
moving from forced technological change 
to the infusion of high technology that is 
combined with "high touch." And I will 
come back and tell you what he means by 
high touch in a moment. Third, we are 
moving from national economies to world 
economies. Fourth, we are moving from 
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the concept of centralization to the con-
cept of decentralization, with these trends 
existing not only politically, but in our cor-
porate business world, our religious struc-
tures, and our social institutions. Fifth, we 
are moving away from the concept of insti-
tutional help to the concept of self-help. 
Sixth, we are moving from a representa-
tive democracy to a participatory democ-
racy. Seventh, we are moving from the 
concept of hierarchies to the concept of 
networking. Eighth, we are moving from 
the North to the South. And, finally, we 
are moving from the either/or situation to 
multiple options in terms of what we can 
do as people and what we can do as corpo-
rations. 
The following are some of the specific 
points that Naisbett made. We can think 
of examples throughout that would carry 
these concepts into libraries. 
The new wealth is know-how. We are in 
a transition between economies, and en-
trepreneurship is booming. The growth of 
small businesses is also booming. The in-
formation society is an economic reality. 
There are innovations in communications 
and computer technology that will accel-
erate the rate of change by collapsing the 
information flow. The information flow is 
how long it takes somebody to find out 
something. Today, you can know five 
minutes after something's happened on 
the other side of the world that it has oc-
curred. And that's having an enormous 
impact on communications and the rate of 
change. 
New information technologies will first 
be applied to old industrial tasks, then will 
gradually give birth to new activities, 
processes and products. In libraries, 
we've seen the new technology applied to 
old bibliographic tasks, but now we're go-
ing to see emerging databases and ap-
proaches to access that we haven't really 
envisioned before. In this literacy-
intensive society, when we need basic 
reading and writing skills more than ever 
before, the education system is turning 
out an increasingly inferior product. 
The technology of new information is 
not absolute. It will succeed or fail accord-
ing to the principle of high tech/high 
touch. High touch concerns the fact that 
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we like being together with other people. 
We do not like dealing only with ma-
chines. So as we increasingly rely on high 
technology, at the same time we ask peo-
ple to play a greater role in what we are do-
ing. We are drowning in information, but 
we are starved for knowledge. We have so 
much information floating around that 
people don't know what to do with it. 
We are moving from the specialist who 
is obsolete to the generalist who can 
adapt. We must learn to balance the mate-
rial wonders of technology with the spirit-
ual demands of human nature. Again, we 
need to be together as people. Strategic 
planning is going to become an increas-
ingly important tool, but strategic plan-
ning is worthless unless there is first stra-
tegic vision. We are building from the 
bottom up. People whose lives are af-
fected by a decision must be part of the 
process of arriving at that decision in poli-
tics and in corporations. 
Change occurs when there is a conflu-
ence of both change in values and eco-
nomic necessity, not before . Hierarchies 
remain, but our belief in their efficacy does 
not. More and more we are thinking that 
the hierarchical organizational patterns of 
the industrial age are not appropriate to 
the things that we are doing today. Net-
works are people talking to each other, 
sharing information, ideas, and re-
sources, and the important thing is not the 
networking but the process of getting 
there. (Many of the points that are made in 
Megatrends are also made in another new 
book called In Search of Excellence (New 
York: Harper, 1982), which talks about the 
same thing-major corporations that have 
continued to demonstrate excellence be-
cause they have a different set of values 
and a different set of operations than we 
have seen in the past industrial, hierarchi-
cal age.) We will restructure our busi-
nesses into smaller and smaller, more en-
trepreneurial, more participatory units. 
Megatrends concludes with the observa-
tion ''that the computer will smash the 
pyramid. We created the hierarchical, py-
ramidal, managerial system because we 
needed it to keep up with people and the 
things people did. With the computer to 
September 1984 
keep track, we can restructure our institu-
tions horizontally.'' 
Now that we have set the larger stage, 
what were the results from some of the 
other groups that I mentioned? We will 
start with UCLA. The Management 
Change subgroup arrived at four princi-
ples that we felt were going to be impor-
tant. First, organizations in the future 
have to be fundamentally flexible, they 
have to be scientifically skilled, they have 
to be actively proactive, and they have to 
be profoundly people-oriented. After ex-
ploring some basic principles, we next 
talked about steps that had to be taken in 
the next five years in terms of the library's 
major administrative functions. I'm not 
going to tell you all of the things that we 
had forecasted in any of the major func-
tions but, instead, will share selected parts 
with you. Under plant, we will undertake, 
in the next five to ten years, a strategic re-
view of plant utilization and remodeling. 
We will remodel facilities as required for 
the maximum utilization of technology. 
Under staff resources, we will reorient all 
staff at all levels with the changing nature 
of libraries and information networks. We 
will develop programs for the regular, pe-
riodic reassessment of librarians. We will 
enlarge the responsibilities of librarians 
with much more outreach. We will in-
crease the educational requirements for li-
brarians. We will increase the proportion 
of the support staff at the upper levels, 
which means we will probably continue 
the trend toward fewer people, but with 
higher classification of job responsibili-
ties. We will make staff at all levels 
computer-literate, we will increase the use 
of part-time and work-at-home personnel 
at the lower levels. We will strengthen the 
collegial nature of library faculty. We will 
expand and strengthen staff development 
programs. We will undertake periodic full 
review of all library positions and classifi-
cations. Under budget, we will establish a 
new budget criteria category for access 
costs; that is, we now, most of us, charge 
people for online searches, at least for the 
cost of the search if not for the cost of the 
staff support. We think the likely trend 
will be that library budgets will be allo-
cated to pay all costs, and that allocation 
will occur through discontinuing some of 
the paper subscriptions and substituting 
full online access that the library will pay 
for. We will develop ongoing outside sup-
port for traditional library collections. We 
will develop a balance sheet and other ac-
counting instruments for library and cam-
pus information resources. We will work 
the cost data into campus information pol-
icy. We will obtain approval for ongoing 
programs for amortization of library 
equipment. 
Under information resources, we will in-
stall marketing programs for online text 
acquisition and electronic journals sup-
plied through the library. As faculty mem-
bers and students have a greater opportu-
nity to go directly to the information 
databases, outside of what has been tradi-
tionally found in the library books and 
journals, we want the library to be a part of 
that chain. We will increase expenditures 
for access services and for nonbook mate-
rials. We will begin and expand the tele-
facsimile and its offspring. We will pro-
vide for more precise responsive subject 
specialization. We will revise collection 
development policies in light of changes. 
We will utilize optical videodiscs for build-
ing collections and for preservation, prob-
ably phasing out the purchasing of micro-
forms as other formats are substituted. 
Under services, we will phase in no-
charge database services for our primary 
clientele. We will inaugurate a campus 
document delivery service that can pro-
vide both physical documents and telefac-
simile transmission. We will provide 
twenty-four-hour-a-day physical access to 
resources and selected services of the li-
brary. We will provide remote online ac-
cess to resources and services. We will in-
vestigate and add new information 
services. We will insure library participa-
tion in planning and installation of local 
area networks on campuses. We will in-
corporate the ''special library model'' in 
planning and evaluating library services. 
Basically, the special library model is a 
phrase for what special libraries are able to 
do in working with specialized clientele, 
in knowing their interests and your re-
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sources so that you provide the informa-
tion rather than the access to the biblio-
graphic description. 
Under organization, we anticipate that 
we will loosen the library organizational 
structure. We will increase the acceptance 
by the library director and staff of uncer-
tainty and risk. We will be more aware of 
the importance of mentoring. We will ex-
pedite decision making at the lowest pos-
sible levels. 
Now let me move on to the BSDP review 
meeting. We thought that BSDP should 
address, first, networking at the national 
level, so that we have some way of estab-
lishing the computer links for our separate 
databases. That means that not only can 
OCLC's computer talk to the Library of 
Congress, but that Dickinson's computer 
can talk to the OCLC computer or to the 
Library of Congress. Through those tech-
nical links, we would have access tore-
sources that we now can only dream 
about. That is one of the first BSDP priori-
ties. 
The second is that librarians, through 
their own work and the work of leader-
ship groups such as the Library of Con-
gress and the Council on Library Re-
sources, would begin to develop models 
of the electronic campus that include the 
integral role of the library in information 
transfer. The electronic campus, or wired 
campus, is not as good a descriptive label 
as we need. What this means is that as 
campuses face the need to communicate 
more effectively, we are going to establish 
cable networks from office to office to 
classroom. Those cable networks, which 
are now called local area networks (LAN), 
will also be part of telephone systems so 
that people in the classroom can go to the 
library computer or can go outside to other 
computers. Those LANs will transmit, not 
only word processing information on 
campus, but a more effective electronic 
mail delivery service. We will see an in-
crease in communications and a decrease 
in the amount of paper. Eventually there 
will be broadband networks that will also 
allow us to transmit video images. That 
:q:teans our online catalogs will also have a 
component for storing our bibliographic 
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information, our catalog records, and the 
content of our collections and catalogs on 
videodiscs. When that occurs, people can 
access the images on that videodisc in the 
office or in the classroom: Libraries have 
been ahead of the game in terms of some 
of these high-tech developments, and we 
can build on that and grow if we are proac-
tive. 
The ad hoc committee of OCLC ARL li-
brarians arrived at similar priorities-
national networking and the ability to 
make the library a part of a LAN on the 
campus. 
And, finally, OCLC has been working 
on strategic planning and thinking about 
the future. I would like to share a few of 
these areas with you: 
1. videotex 
2. telecommunications networks 
3. electronic mail 
4. facsimile transmission 
The implications of this imaging are 
many. In considering further which might 
be myth and which reality, I would like us 
to consider an excellent question de-
scribed in Megatrends. Mary Parker Follett 
was a business consultant in the early 
1900s. She proposed the "Law of the Situ-
ation.'' In applying this law, you ask your-
self what your business really is. When a 
situation changes, you do one of two 
things: you reconceptualize what busi-
ness you are in, or you conceptualize what 
business it would be useful for you to 
think you should be in. When change is 
constant, this reconceptualization also has 
to be constant. 
And if we look at what we have done in 
libraries and what our image is of the fu-
ture, I would put to you that we have been 
in the package delivery system. We have 
stored and delivered books. Application 
of the "Law of the Situation" tells us that 
the next level of business for us is the in-
formation delivery business. And that 
means we will do some things very differ-
ently than if we were in the package deliv-
ery business. We are in transition from 
one to the other. And there's room for 
great entrepreneurship. 
When I made this point at a meeting not 
long ago in Pennsylvania, Joan Bechtal 
from Dickinson College said that even 
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more important than information delivery 
may be the fact that we are in the '' conver-
sation" business-facilitating scholarly 
and other conversation. 
So we have the future and all it might 
hold. We know from our experience thus 
far that the implementation of technology 
and other changes sometimes results in 
very real personal and organizational con-
cerns and problems. At Alabama over the 
past three years, we have been going 
through a number of significant changes, 
partly in order to try to "meet the future" 
and partly to address the present. I knew 
that there had to be techniques for struc-
turing and facilitating change, but we 
were all so busy killing the snakes that we 
didn't have time to plow the field. 
One of the things that we were sup-
posed to do in the work at UCLA was 
some sort of research. I decided to see if 
there was a way to address more effec-
tively the changes being implemented in 
libraries. The major point to consider here 
is that while the future is a combination of 
myth and reality that can only be directly 
addressed as it arrives, we can practice a 
very substantial reality by developing our-
selves and our organizations in order to be 
future-responsive, so that we act in the 
present out of a concern for the future, so 
that we can become learners and embrac-
ers of error. I want to share with you the 
work that I did on models of change, real-
izing that it's much harder to do it than to 
talk about it. 
If we look at change and models of 
change, we see a wealth of literature in the 
social sciences. Building a model of an ac-
tivity or happening is useful in that it pro-
vides us with a conceptual framework for 
thinking about some complex interrela-
tionships. A model defines. It has to be 
symbolic representation of a lot of layers 
of complex activity. A model of change 
has to be able to detect multiple causation 
within the forces that are involved and the 
complexities that exist. A dynamic model 
of change must indicate the forces influ-
encing the situation over a period of time, 
and it has to have feedback loops. 
A change model will be goal oriented, 
and the results of the application could 
and should be evaluated. The function of 
\ 
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the model is heuristic in the sense that it 
has to be adapted by experience during 
the course of its applications. In this way, 
the model can grow as your own experi-
ence grows. 
I am going to share with you some of the 
models I uncovered this past summer, in-
cluding a very interesting organizational 
model, and list some of the individual-
oriented personnel models. The purpose 
of each of these models is to describe and 
guide the dynamics of change for both 
people and organizations. With a set of 
these models in place, it is possible to be 
future-responsive, proactive learners in 
dealing with change. We can organize so 
that we respond to change no matter what 
that change is. This is the essential reality. 
We can review past decisions in order to 
enlarge our current options by asking the 
proper questions. We can analyze our past 
errors in order to provide contingency 
plans for future action. And finally, we 
can emphasize looking ahead and not 
looking back. We do not have to be con-
tent with monitoring our environments; 
rather we will search them through long-
range planning and through internal and 
external feedback processes. We will be 
more likely to know who likes whom, 
how, and why; what emotions are likely 
to be felt depending upon the hat being 
worn; and what levels of participation are 
likely to result in successful organizational 
and personal life. 
At UCLA we spent most of the six weeks 
discussing how to change and how to get 
people to change. The most basic division 
of thought had to do with how much peo-
ple could participate in decision making, 
how much responsibility they could be 
given, and when one led and when one 
pushed. Every day we used some "model 
of man," or perhaps several models. We 
employed some notion about what a man 
or woman is and how he or she works. 
Whether we made our models explicit or 
not, we did form expectations about how 
others behaved toward us or would re-
spond to something we did. We were not 
aware, in the beginning, that this phe- . 
nomen on was described in the literature. 
What is emerging in present behavioral 
science studies is an open system model of 
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man. There is no one proponent or hy-
pothesis for this particular concept, but 
the major thrust of such a model is the 
transactional nature of people-rather 
than being passive agents reacting to stim-
uli, people are viewed as active and proac-
tive agents, purposive in nature and 
problem-solving organisms. Also, in this 
model, each individual selectively per-
ceives and interprets the influences of en-
vironment and the configuration of differ-
ent factors and forces. This is not the 
model that is traditionally characteristic of 
the industrial age and its hierarchical orga-
nizations. 
While finding out about this open sys-
tem model of man did not exactly resolve 
our UCLA disagreements, it was a real 
eye-opener for me. With a model of the in-
dividual in place, the question of further 
model selection and approaches to change 
fall much more readily into place. This 
particular model of the individual is exem-
plified again and again in In Search of Excel-
lence. 
With this in place, then, I would like to 
share with you, first, an organizational 
change model called the Stages of Growth 
model. This model seems especially ap-
propriate to the context that I have been 
building in the course of this speech in 
that the model characterizes organizations 
as progressing along a continuum of 
stages of growth. There are two kinds of 
managerial approaches that affect the or-
ganizational growth: steady state and evo-
lutionary. Steady-state management is 
one in which you have an operations basis 
of strategy. You look at what you are do-
ing right now and just try to do it better. 
Growth with this strategy is limited. Evo-
lutionary, entrepreneurial management, 
on the other hand, takes the strategic ap-
proach, which considers current opera-
tions as one part of overall growth strategy 
that can encompass the possibility of di-
versification through acquisitions into 
other businesses as well as investment 
into existing operations. Other compo-
nents of the model include single or multi-
ple and related or unrelated services or 
products. Basically, however, growth 
along the continuum is characterized by 
diversification (or movement into multi-
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ple product lines) and by evolutionary, 
entrepreneurial management with a rich 
and varied strategy. This sort of move-
ment emphasizes a different organiza-
tional approach to management, which 
departs dramatically from the traditional 
pyramid of control. While the success of 
this approach results somewhat from the 
environment, the managerial factor is piv-
otal in the change process described by 
this model. This description-model-
seems to me appropriate to our present li-
brary environment and describes how we 
might control and direct change. 
What are some of the other models that 
apply more specifically to individual as 
opposed to organizational growth? This is 
basically a list, but you can get a feeling for 
their tenor. There is a model for human re-
sources development that brings together 
what happens for the individual, what 
happens for the organization, what hap-
pens for groups within the organization, 
and what occurs in the interaction be-
tween those forces. There's a model for 
management development. There's a 
problem-solving model that incorporates. 
the participation of all the people in the or-
ganization in dealing with the problems, 
demonstrating how to build goals for the 
future. There's a model for describing ele-
ments in the helping process; that is, how 
we as humans deal with one another and 
help one another grow within the corpo-
rate environment. There's the model that 
we all know about-Theory X and Theory 
Y. There's a group-change model, and 
there's another one called the framework 
for planned organizational change. All of 
these models are realistic and appropriate 
to our present and future library environ-
ments. 
Let's come back to some specifics. We 
are information workers, and we are right 
there in the forefront of the information 
society. In high technology, we provide 
the high touch. Most of us who work in 
public services and who interpret the li-
brary for people are the high touch. Those 
of us who work in technical services are 
high touch, but in a slightly different way. 
Faculty members and students will con-
tinue to look to us for high touch as long as 
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we will take the role of providing it. I think 
our greatest possible competitors are com-
panies that will begin to provide informa-
tion and will be very adept at using people 
in addition to the high technology. But for 
today, libraries are high touch. We also 
bring a consistent humanistic commit-
ment to the provision of knowledge. We 
have always believed in the provision of 
information regardless of the ability to 
pay, and that's an issue of growing ethical 
importance as are the continuing concerns 
surrounding censorship. Libraries will 
continue, but the "Law of the Situation" 
suggests that their nature will change. Li-
brary organizations will become evolu-
tionary, nonhierarchical, entrepreneurial, 
and horizontal. All this means that each of 
us will participate more in discussions and 
decisions. We can be the centers for schol-
arly communication, the organizers, and 
we will be the people who provide the 
special library's model service to the cam-
puses that we serve. Everyone in this 
model will have greater responsibilities 
and greater accountabilities. And that will 
continue to change also. As you partici-
pate, your responsibility to participate 
grows, and it just keeps cycling upward. 
Our organizational units will head to-
ward generalization rather than speciali-
zation. And eventually, we may all be or-
ganized along the lines that Hugh 
Atkinson at the University of Illinois 
keeps talking about: the primal tribe. His 
position is that groups of people larger 
than twelve usually don't get along very 
well, but that a group of twelve or smaller 
is· just large enough to provide some ex-
citement, and not so large that you can't 
do some changing. 
Some management techniques will 
change. We will have long-range plan-
ning, I think, in all libraries in the next five 
years; this will occur from the bottom up 
and the top down and come together in 
the middle. That long-range planning will 
allow us to buy the future in a way that we 
do not now. And a key point that is made 
in all of the reading I have done so far is 
that American business strategy has been 
short-range (profit-oriented) rather than 
long-range ("developing the corporation 
.;.., 
in order for it to be more productive in the 
future"). When I consulted at Dickinson 
College in 1979 on what they were going 
to do with their online catalog, I told them, 
"Don't develop your own catalog, buy 
somebody's-buy the software, buy the 
hardware." You'll have all kinds of trou-
ble with the computer center, it's expen-
sive to develop, and all of that. This last 
year, as I have put together these 
thoughts, it seems to me that the most im-
portant thing that librarians can do in the 
next year to two years is to have the closest 
possible relationship with their computer 
centers. Presidents of institutions look at 
two areas on their campuses when they 
have to spend big bucks: they look at com-
puter centers and they look at libraries. 
And if we have to fight with the computer 
center for resources, we are probably go-
ing to lose. If we can have close relation-
ships, we are more likely to succeed to-
gether. Now, for a variety of reasons, 
Dickinson is working with the computer 
center to develop their system. Joan Be-
chtal said, "You're probably going to 
think we've had to do the wrong thing." 
My feeling is that it has ended up as a 
savvy, long-range collaboration that 
might set the stage for the computer cen-
ter and the library together to become the 
information providers for the campus. It's 
a logical way to look at the information re-
source allocation, and it's the best kind of 
arrangement to develop into the informa-
tion society that we've been talking about. 
That kind of long-range planning will be 
very different from what we've done in 
the past and will require some short-term 
decisions that differ markedly from those 
we have been making up to this time. 
Further management improvements 
will induce budget allocation models that 
will be different from what we use now. 
We will have a different way of looking at 
our job descriptions and other personnel 
concerns. In the past, most library job de-
scriptions have been contained within the 
library. I think we are already seeing more 
and more job descriptions for career staff 
people, and sometimes even faculty mem-
bers and librarians, that relate to other in-
formation people on campus. I think 
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we're going to see much more across-the-
university job description going on, and 
we need to be very active in describing 
clearly and accurately our job responsibili-
ties and performance standards. We will 
see a difference in evaluation. There will 
be higher standards for evaluation, I be-
lieve, because we're going to be paying 
more and we're going to be working at 
higher levels of responsibility. We will 
participate more in those evaluations, and 
the evaluations will probably be more real-
istic. We're entering the time when in 
higher education we've got reports such 
as A Nation at Risk, which is demanding 
greater professional accountability. We, 
the people, the taxpayers, are demanding 
that teachers teach better. That kind of ac-
countability is going to spread into other 
public service areas, so that accountability 
for us is going to be a higher prerequisite. 
Staff development is going to become 
increasingly important. We're going to 
look at education and our own develop-
ment in our organization as a lifelong 
learning process. I think we are going to 
see more seminars on time management, 
stress management, computer literacy, 
wholeness, the ability to listen, and so 
forth. 
Research will become even more impor-
tant. We have to be able to buy the future 
by investing in future-orientation. Librari-
ans have to put money into research in ad-
dition to what occurs in library schools 
and the work funded by the Council on Li-
brary Resources and other such agencies. 
Tomorrow's research needs to be 
information- and high tech-aware. 
Our own human expectations will 
change. We're going to look differently at 
how we spend our time. I don't believe 
we're going to be "9 to 5" much longer. 
We're going to look at the work cycle dif-
ferently. We're going to work at the office 
part of the time, and I think we're going to 
work at home part of the time. We're go-
ing to look at productivity differently. I be-
lieve we're just going to have a more open 
view toward how we can increase produc-
tivity or how we can evaluate it. We're go-
ing to look forward, we're going to be 
more participative, and I believe we're go-
360 College & Research Libraries 
ing to take more risks. Every person who 
works in a library is going to be taking 
more risks in the next five years. Stepping 
outside our comfortable hierarchies can be 
an uneasy move. The models will help us, 
but they can't do it all. We have to partici-
pate, we have to say what we think; we 
have to put some of our responsibility on 
the line and be assessed by the people we 
work with, and that's not so easy. We 
have to be open and show initiative and 
courage, and those are qualities that are 
difficult at times to develop. 
The fact is that our cool models exist 
hand in hand with hot cognitions. Most 
models call for rational scanning of alter-
natives and the calculation of probable 
gains and losses-i.e., cool models. But 
hot cognitions result in limitations stem-
ming from imperfect information, human 
impatience, and the difficulty of adding 
into our equations the emotional compo-
nents· of hope and fear, not to mention our 
unconscious projections and fantasies. 
There is no final resolution of our hot cog-
nitions (for which we should probably be 
thankful), but it is important that they be 
right out there in the front as we assess our 
various models. 
Now what does this mean in terms of 
some beginning strategies? First, librari-
ans have to establish the Stages of Growth 
model for the university and the library. 
We are part of our universities and col-
leges, and unless we know how they're 
going to change, we can't be as active and 
reactive as we need to be. So we have to 
examine where the university is going. 
· One path for public universities, for exam-
ple, is in the direction of more cooperation 
with business-more specialized delivery 
of teaching and research resources. We 
see such a development in Alabama, and I 
think it is likely to spread. We have to 
adopt the appropriate management style, 
and I think in the case of libraries it has to 
be evolutionary and it has to be entrepre-
neurial. And all of us make that happen. 
We have to establish a strategic planning 
mechanism within the library to include 
present operational issues, the evolution-
ary management strategies that are going 
to develop, and management training and 
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education. Staff training and education 
are important. We have to look at areas of 
diversification and ask that ''Law of the 
Situation'' question in departments and 
in the library as a whole. We have to estab-
lish evaluations and feedback loops, and 
we have to have an appropriate timetable. 
And we have to begin to do this today. 
Knowledge about something does not 
necessarily mean that there will be some 
intelligent action or change. In change we 
usually find a situation that involves ex-
perimentation, risk, insecurity, challenge, 
fear, and courage. There is a need to rec-
ognize that change always involves a pro-
cess of confrontation, which involves the 
areas of knowledge, skill, and values. We 
must recognize that planned change can 
take place in a number of different areas: 
1. Knowledge change area-generali-
zation about the change experience, cog-
nitive or conceptual understanding about 
the change. 
2. Skill change area-the incorporation 
of new ways of performing through prac-
tice of the changed behavior. 
3. Attitude change area-adoption of 
new feelings through experiencing suc-
cess with them. 
4. Values change area-the adoption 
and rearrangement of one's beliefs (need 
for confrontation, search, and coping). 
In conclusion, let me share with you one 
-last thought. You and I as people are our 
most important assets. In the book The 
Universal Traveler, A Soft Systems Guide to 
Creativity, Problem Solving and the Process of 
Reaching Goals (Los Altos, Calif.: W. Kauf-
mann, 1976), we are told how we can learn 
to be creative thinkers. You may not think 
you're very creative, but creativity and 
looking toward the future are learnable 
and valuable skills. We can be creative 
people, creative thinkers, creative chang-
ers. There are five steps toward develop-
ing creativity. 
The first one is self-discipline, or free-
dom from pride. Pride is used here as a 
general term for the hang-ups associated 
with the lack of self-discipline. To be able 
to hold your head up high is countercrea-
tive behavior. To be concerned about 
change is equally alien. Both are traits that 
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detract from the positive attainment of 
goals. 
The second step is the belief in one's 
ability to succeed. You simply need to be 
confident and to go on regardless of what 
happens. 
The third one is constructive discontent. 
You have to be careful with this one since 
it is right on the borderline between de-
structive and constructive. But construc-
tive discontent is very positive. 
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The fourth is wholeness. And we're be-
ginning to see much more emphasis on 
and understanding of wholeness today. 
It's everything that we sense and know 
and how we approach things-what's our 
view of life, what's our view of people? 
And the fifth step is the ability to escape 
from habit. There are good habits and bad 
habits, and we need to review all of them 
in order to escape from the bad habits and 
keep the habits that are good. 
Myths and Realities: 
The Academic Viewpoint I 
PaulOlum 
Written from the perspective of the president of a graduate research-oriented university, the 
author explores the nature of the academic library, its size and structure, the matter of re-
trenchment as it affects acquisitions and services and the issue of who makes decisions about the 
library. Faced with a library space problem, the University of Oregon studied alternatives such 
as off-campus compact storage and decided that this was an optimum decision only for libraries 
with collections in the four- to five-million-volume range. Faced with a serious budgetary prob-
lem, the University of Oregon, with wide support from the faculty, maintained the library 
acquisitions budget and provided adequate compensation for inflation. 
n the discussion that follows, I 
will take seriously the title of 
this program and talk about 
some myths and realities for ac-
ademic librarians. I must begin with a 
couple of remarks to set the context. First, 
I am not a librarian nor have I made the 
kind of extensive use of library resources 
that is the hallmark of the scholar in the 
humanities and in many other fields. I am 
a mathematician, once upon a time a 
physicist, and for me the library has meant 
very largely the mathematics or science li-
brary. It is relatively easy to get to know 
intimately such a departmental or field li-
brary. My other remark is that I will be 
talking solely about the library of a gradu-
ate research-oriented university and 
much of what I say may not be meaningful 
or appropriate for the library of a four-year 
college or a community college. 
I will talk about four things: the nature 
of the library, the size and structure of the 
library, the matter of retrenchment as it af-
fects acquisitions and services, and 
(briefly) the question of who makes deci-
sions about the library. 
THE NATURE 
OF THE LIBRARY 
To begin with, let me ask how we 
should look upon the library in the univer-
sity. What is it? I think the general view is 
that the library sits there in the middle of 
the campus as the repository of the col-
lected wisdom of the ages. Carlyle would 
have gone further, of course. He indicated 
that one needn't have said center of the 
campus; there was no reason to have any-
thing else but the library to make a univer-
sity. None of us really believe that, I as-
sume, although it is a nice description of 
the depth of feeling one has about li-
braries. But the description of the library 
as ''the repository of the collected wisdom 
of the ages" ought to be noble enough to 
satisfy everyone. Is that so, or is it just a 
myth? 
Well, it is basically real, but it goes too 
far and yet it doesn't go far enough. Noli-
brary can contain all of the wisdom and 
knowledge produced in the world, so that 
we begin with the severe problem of rec-
ognizing that libraries must choose what 
they are to contain, and a university re-
search library will make different choices 
from those made by another sort of li-
brary. I will come back to this again later, 
but for the moment we must recognize 
that every library, even the best and the 
largest, is going to be necessarily inade-
quate. 
However, a library is also something a 
Paul Glum is president of the University of Oregon, Eugene, Oregon 97403. This paper was presented at the 
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good deal more than what I have said. The 
statement above, describing the library as 
the repository of wisdom, implies that the 
wisdom is there and we need simply to 
come often to drink (presumably deeply) 
at that Pierian spring. But what goes on, in 
a research library at least, is much more 
dynamic than that. In this I am referring 
primarily to that portion of a research li-
brary that might be its most distinctive 
characteristic, namely, the large collec-
tions of journals in all sorts of scholarly 
fields and in all sorts of languages. 
From the point of view of the current 
journals, I think the best attitude to take 
toward the library is that it is a sort of 
postal exchange. Those of us doing re-
search or scholarly work would like to 
write to others to tell them about our 
achievements, or partial achievements, or 
ideas for achievements. We can't afford to 
write letters to everyone else working in 
the field, indeed we may not even know 
who they all are, so we write our letters as 
journal articles for our colleagues to read, 
and they in turn will write back in the 
same way. That is really how scholarly 
work gets done, although, of course, there 
is also direct contact at meetings and by 
telephone, etc. But I regard this as an im-
portant point of view, namely, that the li-
brary is a medium for the current ex-
change of ideas, not just for the finished 
collected wisdom to be set down imper-
ishably for posterity. It is a way of talking 
to one another-important talking, but 
tentative talking nonetheless. Eventually, 
when the excitement is largely gone and 
the subject all wrapped up, then for the 
most part it will appear in books that are 
treatises. In particular, it means also that 
what is in the library is wisdom develop-
ing, not wisdom finished; indeed, much 
of it may be false starts, unrealized hopes, 
or worthless or trivial material. But all of 
this "correspondence" is worth keeping, 
because only the judgment of posterity 
will ultimately determine what is valuable 
and what is not. This all may seem seman-
tic, but it is in fact how scholars work, and 
it does make a difference if librarians rec-
ognize and understand this point of view 
and seek to support it in the service they 
offer. 
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THE SIZE AND STRUCTURE 
OF THE LIBRARY 
Having said a few words about what a 
library is, let me turn to the question of the 
appropriate size and structure of a univer-
sity library. We have already noted that no 
library can contain all of the wisdom and 
knowledge, not to mention trivia, pro-
duced in the world; on the other hand, 
every scholar wants, not only in principle 
but also in practice, to have some kind of 
reasonable access to this totality of infor-
mation. Clearly, also, the material most 
greatly in demand should be the most im-
mediately available. How is all of this to be 
achieved? 
There are three main levels of access to 
books, journals, papers, etc., for univer-
sity scholars, whether students or faculty: 
1. The university library, as we commonly 
understand it. This is presumably a rather 
large collection of materials, mostly avail-
able for circulation, placed in easily acces-
sible stacks that are open, at least to fac-
ulty and graduate students, and often to 
many others. 
2. The compact storage library. This is a 
densely packed collection of books and 
journals that are relatively little used and · 
to which very few service personnel are 
assigned. The underlying idea is that ma-
terials can be called for and received 
within a day or so, but no browsing 
through the material is really possible. 
The argument for this is the enormous 
cost of the new buildings and associated 
support services that ever-expanding li-
brary acquisitions would require. The cus-
tomary further justification is that if one 
chooses books for the storage library by 
some historical criterion of use (e.g., fewer 
than three charges in the last five years), 
no one will be very badly inconvenienced. 
3. Shared arrangements among the li-
braries. The implication here is that since 
no one can have everything, different li-
braries should specialize in different areas 
and then service each other through inter-
library loan. A variation on this is that 
there could be one or more major centers 
for holdings (e.g., a national periodicals 
center), and other libraries would simply 
... 
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call on them for a bulk of the material. 
There is a fourth kind of access that 
someone will surely bring up if I don't, 
namely, access to desired information 
through modern automation, i.e., com-
puters with enormous storage. I am in-
clined to believe that is where some of the 
biggest myths are to be found, and I'll get 
back to it in a minute, but first let me say a 
word about the three types of availability 
of books that I mentioned above: the stan-
dard library, the storage library, and inter-
library loan. 
We had a large conference on· this sub-
ject a few years ago at the University of Or-
egon because we were faced with a pro-
posal for the creation of an off-campus 
compact storage library of the type I have 
described above. We had come to recog-
nize, like most everybody else, that we 
would, after not many more years, out-
grow our present building, and the cost of 
a new building would be very great, as 
would the other new buildings that would 
follow it in the corning years. We were told 
by many people that the only economi-
cally viable reality was to transfer the 
little-used books to this compact storage, 
which would be both enormously more ef-
ficient and enormously cheaper, to make 
room for the new books that would arrive. 
This we were told, at least by some of the 
experts, ,was surely the wave of the future 
(in any case, of the immediate future), and 
the only loss would be a modest delay of 
access time, a slight inconvenience at 
worst. One could also, in this reality, look 
beyond to the third type of access, by 
means of which we could give up many of 
our journal subscriptions and borrow the 
journals instead, either from sister institu-
tions or from the yet-to-be-built large peri-
odical centers. (No adequate answer, inci-
dentally, was given to the question of how 
journal publishing was to be supported 
when most of. us stopped purchasing. 
Possibly this was to be solved somehow 
by the corning automation.) 
To this proposal, many of our faculty 
(especially, I think, those in the humani-
ties) protested bitterly, most particularly 
at the loss of the ability to browse through 
large sections of the library when looking 
for relevant matter in a scholarly pursuit. 
The battle appeared to be one between the 
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right to ''browse'' and have desired mate-
rial immediately available and the econo-
mies of off-campus compact storage. 
When the dust had settled, the conclusion 
we came to (and it is one I support) was 
that the reality depended to a large extent 
on the size of the library. The off-campus 
compact storage proposal made sense, 
and was probably a necessity, for the large 
library with holdings of four to five million 
volumes, but would be damaging for are-
search library with holdings in the range 
of a million volumes. In other words, 
whether the claimed value of the proposal 
was real or a myth depended on some crit-
ical size for a research library. (Of course, 
there are other concerns to be taken into 
account, most particularly the variety and 
magnitude of the teaching and research 
programs at the institution. These will af-
fect the specific determination of critical 
size, but I have left quite a bit of room be-
tween a million or so volumes at one end 
and four to five million at the other.) Be-
low that critical size, the number of vol-
umes was such that one could assume that 
a sufficiently large portion of them had an 
immediate relevance, enough at least to 
justify keeping all of them fairly close at 
hand and available. The same goes for the 
need to continue maintaining journal 
holdings in such a library, because for the 
most part these titles are not going to be 
the most wildly esoteric ones, but are, 
rather, likely to have been matched to the 
institution's academic programs. Nothing 
is absolute, and decisions are rarely final, 
but we have for now come down quite 
firmly on the side of trying to keep our 
present holdings fully accessible on cam-
pus. 
I promised above to say a few words on 
the subject of the library of the future, 
which, it is claimed by some, will be a 
place not of books and journals but rather 
of access to information-information that 
will appear on a television screen or com-
puter printout. The most advanced form 
of this vision seems to be that there will be 
an enormous computer, or network of 
computers, which will have stored in 
memory banks a gargantu~n world alma-
nac of all desired knowledge and informa-
tion. A query will . then quickly produce 
the wished-for answer. Now, of course, 
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this is truly a myth. Nothing like this is go-
ing to happen; there is no possible tech-
nology for gathering, storing, and classi-
fying all of this information. 
At best, what is possible is that books 
and research papers will, when pub-
lished, be accompanied by certain key 
words; then, in limited areas, one will be 
able, with such key words, to have a com-
puter search done that will provide a list of 
some of the possibly relevant publica-
tions. This is already available in a limited 
way today, as you know, in medicine, 
law, and many scientific fields. We can 
even assume further that each of these 
publications will contain a summary para-
graph or a page describing the contents of 
the full work. Given this, one can then 
choose which publications one wants to 
see. At that point there will be nothing to 
do but to get the actual works and read 
them. 
Ultimately, then, we will need to have 
available the same kinds of materials we 
have now, and will have to read them in 
the same old ways to find out what we 
want to know. For the foreseeable future I 
believe this means libraries will remain as 
they are, just as we understand them to-
day, full of monographs, journals, etc. 
Perhaps the time will come when all of 
this-the full works themselves-will be 
stored in computers, and we can simply 
call up on a TV terminal or printer the 
work we want to read, but I do not believe 
this will happen in a significant way be-
fore some decades have passed. 
Please do not misunderstand me. I am 
not opposed to an appropriate use of auto-
mation and I do not question that com-
puter searches are extremely helpful in 
turning up works of possible interest. Per-
haps this can even someday begin to re-
place the ''browsing'' that is so important 
to scholars, but I find it hard to believe that 
my friends in the humanities will ever be 
happy with this. 
In any case, I do not believe that auto-
mation will soon provide the great revolu-
tion in our libraries that is often predicted 
as part of the coming "information soci-
ety." For a long time to come, we will be 
reading books and journal articles to ex-
tract for ourselves their concepts and their 
wisdom, and we will not be relying on in-
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formation extracted from them and di-
gested for us by machines. 
RETRENCHMENT: 
ACQUISITIONS AND SERVICES 
Many universities in this country have 
encountered severe budget reductions in 
recent years, with a consequent need for 
retrenchment throughout the institution. 
That has certainly been true for us at the 
University of Oregon. We have suffered 
from a severely inadequate budget for the 
university for a decade or more, and the 
past four years have been horrendous. 
Much of this has taken place during a time 
of very heavy inflation of the cost of 
books, especially of journals. Nonethe-
less, during this period of retrenchment, 
the stirring battle cry has been raised by 
many of the faculty, including librarians, 
that the library budget, above all, must be 
held inviolate. Is this position a really pos-
sible one for the university, or is this claim 
of special privilege just another myth? 
It may surprise you that, with respect to 
acquisitions (but emphatically not with re-
spect to personnel and services), I believe 
the claim to be a real one. 
I believe that we at Oregon have suf-
fered a financial crisis at least as severe as 
that of any of our peer institutions in the 
country, and our budgets have been cut 
most drastically. Nonetheless, over this 
period, and up to the present, we have 
held the library acquisitions budget, and 
essentially that budget alone, protected 
from all reductions; and I mean that we 
have provided for the library not only its 
continuing budget, but also, without re-
duction, the additional funds that were re-
quired to compensate for inflation. 
The reason, I suppose, is partly sym-
bolic. It is a declaration to our students, 
our faculty, the public, and the state gov-
ernment, of the crucial importance we at-
tach to the library holdings in the func-
tioning of the university. But there is a 
more practical reason, for books and jour-
nals that we do not purchase currently 
may become much more difficult, even 
impossible, to acquire at reasonable cost 
after a few years have passed. Basically, 
we try to protect the things that are central 
to our mission and that may not be recov-
erable if lost. Thus, we do similarly protect 
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the heart of our permanent faculty, even 
though we may make some reductions in 
faculty positions where our central 
strength will not be lost and where resto-
ration is possible later. This explains, too, 
why we have not been willing to hold the 
personnel and services in the library sac-
rosanct but have cut them along with 
many other, also necessary, services in the 
university. Of course, that is painful for 
the institution, and the result is that signif-
icant current needs are not adequately 
met, but the damage need not be long-
term, and can be repaired in better times. 
I do not in fact know whether we will be 
able to protect our acquisitions budget 
completely if our financial problems 
should get worse, but it is a real principle 
to which we are fully committed and not a 
matter of lip service to a high-sounding 
declaration. 
WHO MAKES 
THE DECISIONS? 
It is clear that the long-range decisions 
on the size, structure, budget, etc., of the 
library, which I have been talking about 
just above, are ones that must be broadly 
based in a university, ultimately coming 
from the administration, with the support 
and participation of the full faculty. I 
doubt that anyone would argue with this. 
But there are other, more internal, deci-
sions that have to be made regarding the 
day-to-day functioning of the library. Per-
haps the most important questions here 
are who decides on acquisitions, and ac-
cording to what principles are these deci-
sions to be made? For example, to what ex-
tent should university departments each 
control their own share of the acquisitions 
budget, and who decides what the s~are 
should be? There are many other ques-
tions, such as the level of services to be 
made available to users, and even more 
mundane ones such as who gets keys to 
branch libraries and what hours the li-
braries are to be kept open. Is it reality to 
expect that all these matters are to be de-
cided by the librarians, since they are pre-
sumably the ones with the necessary ex-
pertise? 
Well, you are surely all familiar with the 
statement that "war is too important to be-
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left to the generals," a reminder I offer 
you with some trepidation since I am, of 
course, here talking to the generals! None-
theless, it is important to say that these 
matters should not be left solely to the li-
brarians; an important share of the deci-
sion making on the use of resources, on 
acquisitions, on personnel, on services, 
should involve the users, most particu-
larly the faculty. Of course, the expertise 
of the librarians is crucial, but the control 
should not be theirs alone, since the func-
tion of the library is a service one and the 
needs of the users, which they themselves 
best understand, are paramount. This 
means, I think, that in a university there 
must be a strong independent library com-
mittee, whose role is advisory to the uni-
versity librarian, but which also reports ef-
fectively to the central administration of 
the institution. Such a committee surely 
must have no actual control or veto power 
over the university librarian, but should 
be in a position to argue strongly for its 
views. If this is done in a spirit of mutual 
respect, the ultimate decision making will 
be a process that is shared by the librarian 
and the representatives of the university 
community. 
I don't mean that these issues are simple 
ones, easily decided by consensus, and I 
am aware that this approach makes the job 
of a university librarian rather more diffi-
cult than that of the average college dean. 
Conflicts will inevitably arise, but they 
will surely be there anyhow, and their 
joint resolution by librarians and faculty 
w~l have an important effect in building 
both a well-functioning library system and 
faculty support for it. In the rare cases 
where it may be necessary, the mediation 
of such disagreements (presumably at the 
request of the library committee) is one of 
the proper roles of university administra-
tion. 
In general, there should be very little 
need for the central administration itself to· 
become involved in the details of library 
decision making. 'What is terribly impor-
tant, however, is for the administration to 
have-and to be seen by the university 
community to have-a deep, in fact pas-
sionate, commitment to building and 
maintaining a first-rate research library. 
Myths and Realities: 
The Academic Viewpoint II 
Gresham Riley 
Does the college library play a primary role in learning or does it function in a secondary sup-
port role to classroom learning? This paper contrasts the myths (false beliefs) and realities of 
these two points of view. Skills learned in using a college library are highlighted not only as 
essential to acquiring an education, but also as necessary for lifelong learning. 
II he word myth is clouded in am-biguity. On the one hand, myth can mean a false belief or a be-lief that, if not false, has no de-
terminable basis in fact. An example 
would be the belief that it is possible for 
one of the superpowers to be the winner 
in a nuclear war. On the other hand, myth 
can mean a story or fable that, although 
lacking factual or historical accuracy, nev-
ertheless contains profound insights 
about the human condition or that of a 
people or a culture. Myth, .in this sense, 
brings to mind Prometheus, Icarus, or the 
Garden of Eden. In this paper, I shall use 
myth as "false belief" and suggest seven 
such myths. 
The first two myths have to be discussed 
together because they are mirror images of 
each other. 
Myth #1: The library is the heart of a col-
lege, with classrooms and laboratories 
serving (to extend our anatomical image) 
as the brain. 
Myth #2: The classroom and the labora-
tory are the center of the educational pro-
cess, with the library functioning in a sec-
ondary support role. 
Clearly, these two myths are contradic-
tory and would cancel each other if they 
were not held by different groups: librari-
ans and academic faculty. What are there-
alities? 
Reality# 1: The library is not the heart of a 
college for many faculty members. Teach-
ing faculty do not view professional librar-
ians as equal partners in the teaching'7 
learning process, but view them as they 
do residence hall directors, counselors in 
the career center, or athletic coaches. As 
scholars, most academic faculty are not 
predisposed to recognize and to acknowl-
edge a legitimate educational role for the 
library and for librarians. Faculty mem-
bers often need to be brought to this recog-
nition and acknowledgment through edu-
cation. Further, they are more likely to be 
influenced by local conditions (in particu-
lar, the attitude of key college or univer-
sity administrators toward the role of the 
library) than by their prior experience or 
their role as scholars. Finally, many fac-
ulty members consider bibliographic in-
struction as an "add-on" to the basic 
course work, they consider mastery of the 
library to be an easy task, and they believe 
extensive use of the library to be appropri-
ate for only the brightest students. For the 
majority, the library should serve as a 
study hall. 
Clearly, the library is not the heart of a 
college if one takes seriously the beliefs 
and practices of many faculty members. 
Moreover, the transmission of informa-
tion, the trial and error of experimenta-
tion, and the give and take of ideas in sem-
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inar discussions are all made possible by 
the classroom and the laboratory. They 
have to be placed at the heart of the college 
even if they must share this central spot 
with other functions. 
Reality #2: It has been argued that the 
principal objectives of an undergraduate 
liberal arts and science education are the 
following: 
• Preparation f!Jr responsible citizenship 
in a democratic, pluralistic, and techno-
logical society. 
• Understanding of and appreciation for 
the actual and the possible relationships 
between and among disciplines-in 
short, the gaining of interdisciplinary 
insight. 
• Development of the ability to think criti-
cally and analytically about normative 
issues. · 
• Acquisition of skills related to lifelong 
learning. 
Because our formal education in the 
classroom and the laboratory represents 
only a small amount of time in the average 
life span, this last objective (skills related 
to lifelong learning) is especially impor-
tant if we are to avoid intellectual and crea-
tive stagnation. What are these skills? 
Among them, certainly, are the following: 
• The ability to identify a problem or issue 
worthy of investigation. 
• Knowledge of relevant sources of infor-
mation that might solve the problem or 
clarify the issue. 
• Possession of criteria that allow one to 
know when a problem has or has not 
been solved or when an issue has or has 
not been clarified. 
I believe that the library and the profes-
sional librarian have a major and equal 
role to play in meeting at least one of the 
objectives of a liberal arts and science edu-
cation. The obvious basis for this belief is 
that the mastery of library search strate-
gies is central to those skills that make life-
long learning possible. Consequently, no 
matter what other functions and other 
people might be found at the center of the 
educational process, the library and librar-
ians have a legitimate claim on that space. 
If the acquisition of lifelong learning 
skills is one of the primary objectives of 
higher education and if the library and li-
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brarians can play a vital role in the devel-
opment of these skills, then we can expose 
three additional myths. 
Myth #3: Extensive use of the library is 
for only the brightest students; for the 
rest, it is merely a study hall. 
Reality #3: The reality is that we have 
failed our students if they graduate with-
out possessing those skills that will allow 
them to continue to learn once their formal 
schooling is over. Life expectancy in the 
United States is seventy-three years~ For 
most of our graduates, this means fifty-
two years during which their minds can 
continue to be challenged and expanded. 
Consequently, every student must become 
familiar with the library as a learning labo-
ratory that can be used throughout life. 
Myth #4: Bibliographic instruction is an 
''add-on'' to the disciplinary content of a 
course. 
Reality #4: The reality is that knowledge 
of how to frame a question for investiga-
tion and of how to identify and locate rele-
vant resources for answering the 
question-in short, knowledge about how 
to solve problems-is as central to aca-
demic disciplines as their factual content. 
Course-centered bibliographic instruc-
tion, as a joint effort by both library and in-
structional faculty, can result in the acqui-
sition by the student of skills in learning 
how to ·learn. As such, bibliographic in-
struction is integrally related to the pri-
mary content of every course. 
Myth #5: The teaching faculty in the var-
ious academic disciplines are the only ed-
ucators. 
Reality #5: The mistaken assumption 
upon which our fifth myth is based is that 
the classroom exhausts the educational 
universe. This myth is deeply rooted in 
the erroneous belief that ''education'' and 
"schooling" are the same. Education in-
volves any experience or activity that 
yields instructive insights about nature, 
men and women, society, or about the 
processes by which such insights are 
gained. Education, in this sense, is virtu-
ally coextensive with life. Schooling, on 
the other hand, involves the orderly trans-
mission and evaluation of formal bodies of 
knowledge, skills, and values. As such, 
schooling requires some degree of struc-
ture, regimen, and discipline-thus, the 
formal curricula that we have in our col-
leges and universities. 
Once the distinction between education 
and schooling is acknowledged, it is easy 
to see that the classroom does not exhaust 
the educational universe. Furthermore, it 
becomes clear that librarians are educators 
no less than are biologists, political scien-
tists, and philosophers. This conclusion is 
underscored by the fact (which has been 
demonstrated in the discussion of the pre-
vious myth) that bibliographic instruction 
is integrally related to the primary content 
of every academic course. Librarians are, 
indeed, equal partners in the teaching-
learning process. This brings us to our fi-
nal two myths. 
Myth #6: Learning how to use an aca-
demic library is an easy task. 
Reality #6: The reality is that learning 
how to learn is as complex as learning phi-
losophy or chemistry. It should come as 
no surprise, then, that course-centered 
bibliographic instruction, if done prop-
erly, will be gradated and differentiated. 
This is to say that specialized bibliographic 
instruction is needed at different points in 
a student's educational career. For exam-
ple, certain resources and certain search 
strategies are appropriate for general ref-
erence work in a freshman composition 
course; others for an introductory biology 
course; yet others for an advanced course 
in genetics; others in a student's major 
field of study; others for a particular 
course in a discipline; and still others in in-
terdisciplinary subject areas such as urban 
studies or women's studies. 
Mastery of the library will not result 
from a tour during student orientation, 
from viewing a slide-tape production in 
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the learning resources center, or from tak-
ing an adjunct course. The issue is simply 
more serious and more complex than sug-
gested by such responses. 
Myth #7: The library is a well-defined . 
place on campus. 
Reality # 7: The reality is that an academic 
library is less a place than an array of func-
tions and services to be found in many lo-
cations. If bibliographic instruction is 
course-centered (as I believe it should be), 
then faculty members and professional li-
brarians will be working together for the 
purpose of determining how best to inte-
grate bibliographic instruction with the 
other objectives of the course. This means 
that librarians will be called upon by fac-
ulty not only to plan courses but also to 
evaluate the bibliographies that students 
use for their research papers. As a result, 
the library is wherever courses are. 
Furthermore, as card catalogs are taken 
out of boxes and placed in computers, and 
as lending networks are created through 
ever-more-sophisticated programs, li-
brary search activities will spread across 
the campus, and the library will become 
all those places from which documents 
can be drawn. Even now, but more so in 
the future, academic libraries will be less 
substance or a place than function or an 
activity. 
Myths, in the sense of stories that con-
vey profound insights about the human 
condition, are to be cherished, preserved, 
and transmitted. Myths, in the sense of 
false beliefs, are to be exposed. For too 
long, myths have prevented academic li-
braries from fulfilling their educational 
mission within our colleges and universi-
ties. The time has come for these myths to 
be broken. 
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User Perspective on a New 
Paradigm for Librarianship 
Willie L. Parson 
Myths surrounding libraries often fix the limits of the possible, sometimes to the disadvantage 
of the user. The centrality of the library to the academic community is questioned due to the 
insistence of librarians on the independent status of the library and the failure of bibliographic 
instruction programs to make the issue of critical thinking a top priority. A new paradigm is 
necessary to move libraries from their passive stance to a proactive orientation. This paradigm 
requires greater sensitivity to and identification with the needs of library users. 
~jiiiiii!~, n his analysis of the need for 
change in librarianship, Paul 
Wasserman observed: 
While present cultural conditions 
are critically important to every institution, 
they have particular meaning for the field of li-
brarianship. For the fact of change itself, caus-
ing the turbulence which characterizes the na-
tion, calls for appropriate support in the 
interest of a healthier social and political condi-
tion. The situation poses a particular challenge 
to an institution charged with responsibility for 
information dissemination. Information access 
is of more importance under conditions of 
change than in a time of stability. However, if 
facts are separated from fancy, the slogan from 
reality, the ideology of librarianship is still re-
flected in the passivity of its institutional 
forms. 1 
Though this was written some twelve 
years ago, the significance of his message 
is still clear and pertinent today. Wasser-
man, no doubt, anticipated a time when 
change would proceed at a pace slower 
than that leading up to the publication of 
his book. We live, however, in an age 
where change is proceeding at what 
seems like an exponential rate, and there 
are no obvious and immediate signs of a 
slowdown. Thus, Wasserman's analysis 
becomes even more critical for us to reflect 
upon and to incorporate in our views of in-
formation access and information dissem-
ination. 
In a recent essay, Francois Jacob sug-
gested that "myths and science fulfill a 
similar function: they both provide hu-
man beings with a representation of the 
world and of the forces that are supposed 
to govern it. They both fix the limits of 
what is considered as possible."2 It can 
also be said that the myths surrounding li-
braries and their policies often fix the lim-
its of the possible, sometimes to the disad-
vantage of the user. The library, from the 
user perspective, is a service agency that 
positions itself at the center of the aca-
demic environment. Many libraries, how-
ever, do not construct programs that 
move beyond the limits of a simple service 
agency. For this reason the notion of the 
service agency can often be a hindering 
concept for many users. 
That the library is the center of the aca-
demic community is a mythical concept 
for many college and university libraries. 
To the extent that librarians and library us-
ers believe this myth, the library profes-
sion constructs a variety of self-justified 
and self-limiting beliefs about the prac-
tices of its members, the organization of 
the library, and the institutional identity 
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of the library. Interactions of librarians 
with users and with other professionals 
within the academic community are 
strongly influenced by these self-justified 
and self-limiting beliefs. 
The myth of the library being at or near 
the center of the academic community is 
maintained, paradoxically, by the insis-
tence of librarians on the independent sta-
tus of the library. That symbol of indepen-
dence is a distinctive one, but it is 
troublesome in that it frees the library 
from the more obvious identifications 
with teaching and learning and with re-
search (excluding, of course, research li-
braries). For this reason users tend to de-
velop a view of the library that accords it a 
custodial function. Similarly, library per-
sonnel are often adjudged to function 
with interests that loom precariously close 
to being proprietary. An additional prob-
lem with the independent status image is 
that it obfuscates attempts at evaluating li-
brary effectiveness, mainly by rendering it 
nearly impossible to find obvious connec-
tions to real or potential sources of evalua-
tion. 
As service agencies, many libraries oc-
cupy themselves mainly with biblio-
graphic instruction of a predictable, often 
dehumanizing nature. This kind of orien-
tation to user service is codified in library 
policies. From a user perspective this nar-
rowly conceived concern of the library im-
poses limits on function that can result in 
the promulgation of conservative pro-
grams and a rigidification of the custodial 
practices alluded to earlier. This is the 
kind of issue that was addressed by Mona 
McCormick in a recent article in which she 
discusses library instruction and critical 
thinking. McCormick suggests that the 
search for information "should lead stu-
dents to the really interesting part-
dealing critically with information. The 
search, of course, is not an end in itself. If 
library education focuses only on how to 
locate information and on the particulars 
of a certain index . . . it will soon bore the 
student who does not experience the chal-
lenge and creativity of using information 
critically.' '3 
It is the failure to be concerned with the 
critical treatment of information tbat calls 
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into question the notion of the library as 
the center of the academic environment. 
Effective pedagogy makes the issue of crit-
ical thinking a priority of the first magni-
tude. Only when this issue is made a top-
priority agenda item in a library's 
programs and policies, can that library le-
gitimately speak of its centrality to the aca-
demic environment. 
As important as McCormick's article is, 
even she does not go far enough with her 
vision. Her prescription for change still 
largely confines library instruction to the 
edifice and within the context of library 
tours, classes, and lectures. 4 A new para-
digm is needed to serve user interests and 
to foster the idea of extending critical 
thinking through library service. 
To advance a new paradigm a reassess-
ment of the service agency mythology 
should be foremost on the agenda. Pro-
gressive policies and general library orga-
nization coupled with the imaginative ap-
plication of the skills of professional 
librarians can offer a range of operational 
freedom heretofore unacknowledged. 
The new paradigm must be based upon 
innovations that transcend merely adapt-
ing old customs and policies to library us-
ers. This becomes especially important 
when the users represent new clients and 
client groups whose demands may leap 
beyond the traditional demands made on 
libraries. Moreover, visionary planning 
and practice must occur if libraries are to 
move from their usual orthodox passive 
stance to a proactive orientation. This 
means, of course, that academic libraries 
may have already reached the point where 
they can no longer be content to wait for 
users' calls for service. Libraries that have 
not as yet made this discovery may still be 
shackled by the self-containment of their 
passive stances. 
Until movement is made in the direction 
of adopting proactive programs, libraries 
will remain largely unresponsive to the 
needs of new client groups and will cer-
tainly find it difficult to anticipate new sit-
uations and new contingencies that im-
pinge on library programs. The failure of 
libraries to be responsive to the demands 
imposed by minority students when mi-
nority enrollments swelled at mainstream 
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institutions during the late 1960s and early 
1970s can be attributed, in large part, to 
the self-containment of passive programs 
and practices. 
Any new paradigm will also call for pro-
fessional librarians to be sensitive to forces 
inside and outside the institutional envi-
ronment that affect library users. An 
awareness of these forces is not sufficient. 
In addition, there must also be a recogni-
tion of the impact of these forces on library 
policy (especially regarding matters of li-
brary acquisitions). Once again, profes-
sional librarians will be confronted with a 
strong mandate: abandon narrowly con-
ceived services and look to novel tech-
niques and developmental strategies for 
assisting library users and for anticipating 
needs yet to be expressed by users. In 
more than a casual way this mandate will 
push librarians toward a form of academic 
engineering. This engineering should 
have as its manifest purpose the improve-
ment of user output and efficiency in ac-
cessing and utilizing information, the con-
servation of human resources, and the 
humanizing of the library's impact on us-
ers of its resources. 
In a recent article, Mary Huston spoke to 
this mandate when she suggested that re-
search instruction might be better handled 
through an empowering of library users to 
operate from their own domain of experi-
ence rather than moving into that of the li-
brarian's. 5 Huston appropriately argues 
that students can draw from experiential 
conceptual frameworks as they do biblio-
graphic searches, with the net result being 
greater receptivity and comprehension 
and the recognition of the applicability of 
the information. 
Although Huston argues in favor of li-
brarians removing themselves from the 
position of expert in this encounter with 
the user, 6 it may be more appropriate for 
the librarian to remain in the position of 
expert as new paradigms of librarianship 
move librarians toward more proactive 
roles. The traditional role of the librarian 
and its reflection in library policy offer, 
from the user's perspective, a rather non-
specific invitation to make use of library 
services. If user-specific invitations are to 
be issued, then librarians may have to be-
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come information advocates or, to para-
phrase Huston,7 sociologists of informa-
tion. Thus, the librarians must assert their 
expertise and must act, as sociologists of 
information, as a nexus between the infor-
mation and the user of the information 
who may be caught up in the turbulence of 
change Wasserman8 spoke of. 
Such a paradigm takes on a strongly po-
litical flavor. It represents a radical point of 
departure from traditional librarianship. 
With regard to new client groups, in par-
ticular older undergraduate students, mi-
norities, and the handicapped, any new 
paradigm of librarianship must account 
for the fact that these particular clients 
have personal agendas and academic 
agendas that are inextricably linked. Very 
often this is not the case for the traditional 
user of academic libraries, that is to say, 
young undergraduate students. These 
new client groups represent a segment of 
the academic community whose interests 
are guided by their quest for empower-
ment through knowledge and the acquisi-
tion of information. 
Moreover, because the needs and inter-
ests of these new client groups can differ 
so dramatically from those of the tradi-
tional undergraduate student, the new 
paradigm of librarianship may also call for 
library programs to leave the edifice and 
seek out new locales where some of the 
services can be offered. While this, too, 
might seem to be a radical departure from 
library tradition, such an act would simply 
bring libraries in step with the campus 
mainstream. Venturing into new locales 
in service of new client groups would af-
ford most libraries the opportunity to 
bring innovative thinking into their pro-
grams. Simultaneously, professional de-
velopment might be enhanced through 
such ventures. 
Clearly, the foregoing discussion points 
out the need for librarians to adopt a new 
paradigm in which there is a radical shift 
away from their strict identification with 
the library as an agency or institution to an 
identification with the client or library 
user. Such a shift will enhance the effec-
tiveness of the librarian as an information 
advocate or information-interpreting 
agent. It will also bring the library closer to 
actual and potential sources of evaluation. 
In the same light, librarians who concen-
trate actively on a multidisciplinary appli-
cation of their expertise will find it an eas-
ier proposition to develop and implement 
services and programs for diverse client 
groups. Moreover, they will be able to 
step significantly beyond merely match-
ing library users with information without 
intervening in the process of ''valuing ex-
planations, arguments, and critical atti-
tudes toward facts."9 This kind of inter-
vention is essential to the process of 
students' becoming literate and develop-
ing critical and analytical perspectives. 
In conclusion, let us return to Francois 
Jacob's essay. He says: 
Whether in a social group or in an individual, 
human life always involves a continuous dia-
logue between the possible and the actual. A 
subtle mixture of belief, knowledge, and imagi-
nation builds before us an ever-changing pic-
ture of the possible. It is on this image that we 
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mold our desires and fears. It is to this possible 
that we adjust our behavior and actions. In a 
way, such human activities as politics, art, and 
science can be viewed as particular ways of con-
ducting this dialogue between the J?OSsible and 
the actual, each with its own rules.10 . 
This is an instructive statement to librari-
ans and to library users because it draws 
our attention to the importance of the role 
of information in establishing a dialogue 
between the possible and the actual. Li-
brarians, in that aspect of their role that 
casts them as disseminators of informa-
tion, are central participants in users' de-
velopment of their sense of the actual. The 
users' belief structure and their ability to 
innovate and to be imaginative provides 
the basis for using this sense of the actual 
to conceive the possible. The participation 
of librarians in this dialogue should re-
store for them the challenges that are often 
negated by the self-containment of a pas-
sive role. 
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Myths, Schooling, and the 
Practice of Librarianship 
Charles R. Martell 
Myths, institutionalized values, and the uncritical acceptance of any one system of thought 
severely limit the process of objective evaluation. Problem identification, problem solving, and 
the generation of alternative courses of action may be circumscribed by the narrowness of per-
spective that results. Schools help to sustain myths and, in this role, act as instruments of 
social reproduction. As a consequence, underlying social, institutional, and economic value 
structures may be left unexamined. An understanding of the role educational institutions play 
in the creation and perpetuation of myths may allow us to demystify the library and library 
education. In this article six myths are proposed. Each is discussed. A key issue is the process 
through which these myths inhibit the responsiveness of our profession to user needs. 
Through the examination of the six myths it may be possible to shed additional light on the 
search for equity, objectivity, and commitment to service. 
H n the early 1970s a series of crit-ics rallied against the fragmen-tation that typifies life in our industrial-bureaucratic society. 
Few institutions were ignored. A group 
that included Charles Silberman, Jona-
than Kozol, and Amitai Etzioni aimed its 
sallies at the American educational sys-
tem, one of our most venerable institu-
tions. Silberman examined American edu-
cation and "pronounced it joyless, 
mindless, barren."1 Etzioni was no kinder 
and characterized schools as ''best suited 
to preparing indifferent cogs for an indus-
trial bureaucratic machine, that is, at best, 
to be part of yesterday's world.' ' 2 The 
words were harsh. They bordered on af-
frontery. Nevertheless, a challenge was 
presented. No one likes to be categorized 
as an indifferent cog. 
Many of us view schools with hope. We 
hope that what we have learned will con-
tribute to personal accomplishment and a 
sense of self-fulfillment. We hope that our 
children can avoid the mistakes that we 
have made. What degree of truth then ex-
ists in the taunts of these educators? 
This question had special meaning to 
me a decade ago as I was preparing to 
graduate from library school. In school I 
had formulated a set of beliefs about the 
profession of librarianship that provided a 
clear sense of purpose and acted as moti-
vating influences. They were: 
• Librarianship has significant growth 
potential. 
• Professional roles are inadequately 
structured. 
• Information is a critical resource. 
• Libraries are relatively insensitive to the 
information needs of users. 
• Libraries need to be redesigned. 
• New technologies will lead to tremen-
dous changes in libraries. 
• Libraries are not change oriented. 
The professional model seemed well 
suited to assist librarians in coping with 
these anticipated changes. The key ele-
ments in this process were professional 
autonomy (freedom) and objective evalu-
ation (knowledge). Freedom and knowl-
edge would lead to responsible action to 
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change libraries for the better. However, 
lurking in the rhetoric of the critics was an 
uncomfortable observation. "Guiding 
modern social life and interpersonal be-
havior is a destructive system of institu-
tionalized values which determine how 
one perceives one's needs and defines in-
struments for their satisfaction.''3 
The critics suggested that (1) bureaucra-
cies constrain autonomy (freedom) and (2) 
knowledge may be based on false or inac-
curate perceptions of reality. When all 
eyes see the same message and when all 
ears hear the same tune, imagination is 
smothered and value conformity becomes 
an accepted social characteristic. "Once 
we are enmeshed in the magical reso-
nance of the tribal echo chamber, the de-
bunking of myths and legends is replaced 
by their religious shJ.dy. Within the con-
sensual framework of tribal values, there 
will be few if arty rebels who challenge the 
tribe itself.' ' 4 
SCHOOLING 
The railings of the radical educators are 
no longer topical. Generally we have an-
swered their criticisms by turning aside. 
Nevertheless, a few scholars did pick up 
the challenge. A steady progression of 
books and articles has appeared on the 
subject of schooling in America. 5 No 
longer is it unfashionable among educa-
tors to demonstrate that schools act as in-
struments of social reproduction. From 
this perspective the primary function of 
the school system is to transmit intact 
dominant cultural, institutional, and so-
cial values. Social, economic, and political 
inequities are left unexamined. 
Recently the schooling-in-America de-
bate has centered on the degree and con-
sequences of the process of social repro-
duction. The rhetoric has become more 
sophisticated. The Marxist/capitalist dia-
tribes that sparked earlier controversies 
now seem quaint. Changing political sys-
tems and the complex interdependencies 
among nations in the economic sphere 
mandate new forms of intellectual devel-
opment. These forms should allow indi-
viduals to follow the intricate interplay of 
forces without being ensnared by overly 
simplistic or dominant cultural para-
digms. Unfortunately, as Thomas Popke-
witz suggests, traditional scholarly prac-
tices may impede this development. "Far 
from being neutral, social science is an act 
of social affiliation and commitment. By 
distorting the social nature of inquiry, the 
practice of social science can be trans-
formed into a mechanism of mystification 
and ideology.' ' 6 
Mystification is a concept that appears 
regularly in the writings of many observ-
ers of institutional life. 7 Usually it is de-
picted as a force that disguises reality. 
Myths shroud the presidency. Cost over-
runs for weapon systems are tolerated be-
cause of the mythlike assumptions that 
the citizenry has toward the nation's de-
fense. The value of "learning" is elevated 
to mythic proportions by educators be-
cause their schools cannot meet basic cost/ 
benefit criteria. Libraries emphasize their 
role at the center of our intellectual lives, 
while graduating students note with pride 
their ability to navigate the shoals of intel-
lectuallife without once using the library. 
Not too many years ago an American au-
tomotive manufacturer sought to con-
vince us that what was good for General 
Motors was good for America. Institutions 
cloaked in such myths can often avoid 
close public scrutiny regarding the value 
of the products and services that they pro-
vide while promoting fiscal support and 
increasing the legitimacy that society ac-
cords them. 
Since schools tend to mirror dominant 
cultural, institutional, and social values, 
myths that incorporate these values are 
easily transmitted to each succeeding gen-
eration of students. One result is fre-
quently the development of an unques-
tioning and uncritical attitude toward the 
status quo and its underlying value struc-
ture. Chris Argyris finds that institutions 
create complex, interlocking norms to fos-
ter these attitudes. "You cannot openly 
confront norms that tell you not to con-
front policies and objectives," is but one 
example used by Argyris.8 
John Meyer and Brian Rowan describe 
how institutionalized rules relating to pro-
fessions, programs, and technologies are 
incorporated by the organization and 
function as myths.9 Under this cloak the 
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rules are highly resistant to change. This 
occurs even if the rules have only a minor 
relationship to prevailing social behavior. 
For example, the structure of decision-
making processes within organizations of-
ten bears little relationship to democratic 
practices or the search for equity. 
By stressing ceremonial conformity the 
organization may seek external validation 
without reference to internal criteria for ef-
ficiency. ''In place of coordination, in-
spection, and evaluation, a logic of confi-
dence and good faith is employed.' ' 10 The 
public may see only a carefully structured 
image of the organization. Through their 
management of information, organiza-
tional leaders can idealize, minimize, ex-
aggerate, or distort actual events. The pur-
pose is usually to project a positive image 
in order to increase legitimacy, stability, 
and resources. These are important objec-
tives, especially for institutions in envi-
ronments where survival has become the 
underlying organizational principle: 
Organizations under attack in competitive 
environments-small farms, passenger rail-
ways, or Rolls Royce-attempt to establish 
themselves as central to the cultural traditions 
of their societies in order to receive official pro-
tection.11 
Rigid adherence to ceremonial conformity 
limits the incentive of organizational 
members to respond in a direct or forceful 
way to changes in user needs. In libraries 
the result is frequently the creation of a se-
rious gap between service goals and the 
user-oriented behavior of the institution. 
This may be self-serving since it reinforces 
the requirement for professionals to 
bridge the gap. Simultaneously, and con-
veniently, the myths help to create an at-
mosphere of user expectation about how 
libraries should perform. Indeed, the ex-
pectation is usually a litany of traditional 
library services. The tendency of some or-
ganizations to decouple the formal struc-
ture from work activities can have two 
other major side effects. First, organiza-
tional members may be unaware of the 
myths and the degree to which they cloud 
individual perceptions of reality. Second, 
individuals may feel powerless to propose 
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changes in light of the stigma that they 
would experience from those who uphold 
the myths. 
Myths, institutionalized values, and the 
uncritical acceptance of any one system of 
thought severely limit the process of ob-
jective evaluation. Problem identification, 
problem solving, and the generation of al-
ternative courses of action may be circum-
scribed by the narrowness of perspectives 
that results. What steps can be taken to de-
mystify the library and its handmaiden, 
the library school? 
LIBRARIES AND MYTHS 
A number of steps are taken in this arti-
cle. Six myths are proposed. Each is dis-
cussed. A key issue is the process through 
which these myths inhibit the responsive-
ness of our profession to user needs. 
Through the examination of the six myths 
it may be possible to shed additional light 
on the search for equity, objectivity, and 
commitment to service. 
Myth #1: Libraries Are at the 
Center of Our Intellectual Lives 
For the existence of a library, the fact of its exist-
ence, is, in itself and of itself, an assertion-a 
proposition nailed like Luther's to the door of 
time. By standing where it does at the center of 
our intellectual lives-with its books in a certain 
order on its shelves and its cards in a certain 
structure in their cases, the true library asserts 
that there is indeed a 11 mystery of things. 11 (Ar-
chibald MacLeish, Former Librarian of Con-
gress)u 
Library schools promote the myth of the 
library. Students are fed the Grimms' 
fairy tale of librarianship. The library is de-
picted as a healthy institution rather like 
the downtown department store. It is 
pleasant to bask in the glow of our admir-
ers. Savor, for example, the love that Ar-
chibald MacLeish showers on our institu-
tion. The myth is dispelled once we 
recognize that the library exists in a highly 
competitive world. 
The myth still has great appeal. It con-
tains elements of truth. The myth, how-
ever, tends to isolate and buffer the library 
from critical evaluation both by those 
within and those external to the library. 
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Legitimacy and survival are strengthened 
if the basic premise is accepted. 
MacLeish emphasizes the fact of the li-
brary's existence almost as if that were a 
primary purpose or sufficient justifica-
tion. The imagery is static. Intellectual life, 
on the other hand, is often characterized 
by turbulence and change. Ortega y Gas-
set, a Spanish philosopher and librarian, 
appreciated the nature of this struggle be-
tween the static and the dynamic. "The 
man who discovers a new scientific truth 
has previously had to smash to atoms al-
most everything he had learnt, and arrives 
at the new truth with hands bloodstained 
from the slaughter of a thousand plati-
tudes."13 
Intellectual life centers first within one's 
own being and not in an amorphous insti-
tution. We, as individuals, give libraries 
their life. As we learn and distill from the 
latent treasures housed in libraries, we 
transform the static store of information 
into a vital and meaningful reality. The im-
personal values of bureaucratic institu-
tions should not be the mainspring of our 
spirit or the spokesperson for our philoso-
phy. . 
Myth # 2: The Book Is Sacred 
How can we analyze objectively the nature of a 
problem that brings out so many hostile emo-
tions on either side, for whatever sincere and/or 
self-serving purposes? Part of the problem, I 
suspect, is a widespread cultural belief in the 
sacredness of the book, the printed word, and 
even the written word. (David Starn, Director, 
the Research Libraries of the New York Public 
Library)14 
The analysis of myths offers fascinating 
opportunities for the use of imagination. 
For example, is it possible that works such 
as the Holy Scriptures contributed to the 
development of a ''book is sacred'' myth? 
The high esteem in which knowledge is 
held among various peoples and civiliza-
tions may have allowed books, a vehicle 
containing knowledge in static form, to 
benefit from a content-to-vehicle esteem 
switch. 
Many myths serve a valuable purpose. 
Life has its mysteries. Even as one strives 
to maintain a detached objectivity, aware-
ness of the limitations of the human mind 
and the inescapable links that each of us 
share unconsciously with our environ-
ment must be admitted. Acceptance of 
myths and their value should not, how-
ever, hinder us from demonstrating how 
myths can constrain action to improve 
these same environments. Three prob-
lems can be mentioned in connection with 
the myth of the book: 
• The vehicle (book) rather than the con-
tent (information) has ascendant value. 
This limits responsiveness to user 
needs. 
• Once acquired, each book tends to be 
given an equal value. This practice sup-
plements a strong professional ethic 
that discourages librarians from trans-
mitting to users value judgments about 
the quality, content, or usefulness of 
specific books. 
• The book and other printed works are 
given a transcendent value over other 
media. This has impeded the adoption 
and effective use of other media in li-
braries. 
From this perspective libraries should 
move away from a static focus on the book 
and should be reoriented to give primary 
emphasis to the usefulness of the informa-
tion (i.e., the informatfon transfer ex-
change). This would increase the . rele-
vance of librarians and would position us 
to make more valuable contributions to 
the knowledge society. 
Myth # 3: Libraries Are Responsive 
to the Information Needs 
of Their Various Publics 
The traditional paradigm of professionalism en-
courages a static condition which is incompati-
ble with the dynamism inherent in a truly 
client-centered (including non-user clients) 
professional orientation. (C. James Schmidt, 
Vice President, Research Libraries Group)15 
Outsiders have found libraries seriously 
at fault in their basic design for user ser-
vices.16 Others indicate that users are in-
tentionally isolated from the workings of 
the library, which moves with a momen-
tum of its own. 17 Insiders have found the 
profession to be self-serving with a ten-
dency to ignore and discourage interac-
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tion with the user community. 18 The 
Meyer and Rowan model of organiza-
tional decoupling in which the formal 
structure is purposefully separated from 
work activities would explain the buf-
fering of work units from environmental 
influences, thereby isolating the institu-
tion from the user. The card catalog has 
been described as a major technology al-
most entirely buffered from direCt user in-
put. This results partially from the ten-
dency_ to treat users as problems, as 
sources of disorder rather than as sources 
of direction. This provides a convenient 
excuse to avoid close interaction. 
Roger Morris boasts: "Institutions best 
serve those who seek them out. " 19 He 
warns librarians who view their role as 
having important teacher-like qualities to 
"tread lightly if at all."20 Religion and ge-
netic coding are used to support the righ-
teousness of yet another myth standing in 
our path to relevance. ''By and large, the 
librarian and the teacher have respected 
each other's turf as religiously as if the the-
ory of territorial imperative was perma-
nently etched in their genetic coding. " 21 
Our profession stresses function. Yet our 
art, our spirit as librarians, should rest on 
communication. 
Bibliographic instruction has made 
strong inroads since 1973 when Morris 
made his remarks. Nevertheless, many 
reference librarians still fail to view biblio-
graphic instruction as an integral compo-
nentofreferenceservice. Accordingly, the 
position of bibliographic instructor has 
usually been established as a staff and not 
a line function in order to ease the diffu-
sion of this innovation to a hesitant staff. 
Some librarians believe that a basic con-
flict exists between user needs and profes-
sional services. Studies have been con-
ducted. Reports have been published. 
Users have frequently been found mind-
less and shallow: they cannot understand 
the system. "Lack of persistence, lack of 
adequate bibliographic information, 
faulty and inadequate library search strat-
egies, ignorance of library stock lay-out 
and sheer carelessness in searching . . . all 
take their toll and result in a volume of fail-
ure which would not be tolerated from li-
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brarians. " 22 This attitude is not uncom-
mon. What it overlooks is the possibility 
that librarians may have developed faulty 
services and bibliographic tools. It over-
looks the possibility that librarians may 
not only solve problems but create prob-
lems. The late Jesse H. Shera suggested 
that ''library efficiency frequently consists 
of doin~ very well what need not be done 
at all." The absence of a strong client-
centered orientation in the ~rofession may 
be one sign of this pattern. 4 
Myth # 4: Objective Evaluation Is 
a Common Decision-making 
Practice in Libraries 
A library operates in a political environment 
and nearly all the really important decisions 
that are made at the highest levels have an over-
riding political component. (Richard DeGen-
naro, Director of Libraries, University of Penn-
sylvania)25 
Objective evaluation and the autonomy 
of librarians have been identified as key 
ingredients for meaningful change in the 
profession. However, if objective evalua-
tion functions as a myth, the capacity of li-
brarians to act responsively to environ-
mental demands is seriously eroded. 
User studies are a familiar type of objec-
tive evaluation. Over one thousand user 
studies have been conducted in the last 
twenty years. These studies represent an 
enormous human investment. In terms of 
change based on the findings, the results 
are marginal. In part, this occurs because 
of a widespread tendency to view the 
study as the end product and not as a pre-
lude to action. While convenient, this 
practice destroys the will to act. The final 
judgment regarding the success of user 
studies and other similar forms of objec-
tive evaluation should be: 
• What direct benefits do library users ex-
perience? 
• How significant are the benefits? 
• How long do the benefits last? 
• How do the changes allow the library 
staff to provide improved direct ser-
vices? 
By demonstrating the value of the li-
brary in an "objective" manner, credibil-
ity is enhanced and confidence is gener-
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ated in the minds of relevant publics. 
Unfortunately, evaluation also has strong 
appeal as a public relations gesture. So li-
brary studies are often long on story and 
short on action. Initial staff expectations 
and commitment are high. It seems cer-
tain that the results of the study will lead 
to meaningful progress-things will get 
better. Months later, after the study has 
been completed, the major recommenda-
tions lie -dormant and nothing has hap-
pened. The few changes are cosmetic, 
which only seems to increase the general 
sense of futility. This happens because de-
cisions are often made to support the self-
interest-status, control, and power-of 
officeholders and dominant coalitions.26 
The myth of objective evaluation permits 
this reality to be disguised. 
Objective evaluation is often targeted to 
support predetermined positions. If the 
results of the evaluation do not conform to 
these positions it is a simple matter to ac-
cept only those recommendations that 
match particular positions, to change or 
massage the sample, to alter the underly-
ing assumptions, to discredit the report, 
or to file without action. When wielded in 
this manner, as a political tool, the basic 
integrity of objective evaluation risks be-
ing undermined. 
Myth # 5: The Professional Model 
of Librarianship Fosters Active 
Client-oriented Behaviors 
After our technological problems have been 
solved, libraries can turn to people and to 
people-oriented programs. (Martha Boaz, 
Former Dean, School of Libr~ Science, Uni-
versity of Southern California) 
The power of every profession is based 
on (1) the value that society places on the 
perceived knowledge and skills of the pro-
fessional and (2) the monopoly that soci-
ety accords to those who possess this 
knowledge and skill. 28 Once the monop-
oly is received, a shift often occurs so that 
the control of knowledge rather than 
knowledge itself becomes the primary 
goal. Control is maintained through the 
ability of the profession to accredit 
schools, to establish curricula, to certify, 
and to set standards. Our profession has 
acquired the right to perform these func-
tions. 
To preserve its authority a profession 
has a vested interest in creating a myth of 
expertise. This myth is developed in sev-
eral ways: 
• By increasing the legitimacy of profes-
sional activities through the creation of 
highly rationalized institutional rules. 
• By withholding from the public access 
to the knowledge and skills that form 
the basis of professional power. 
• By expropriating certain types of knowl-
edge and functions (e.g., online data-
base searching) in order to bring it 
within the professional's domain. 
• By organizing so that society lacks the 
information necessary to evaluate the 
profession. 
• By defining the appropriate types of ser-
vices and programs, thereby molding 
user expectations to conform with inter-
nal performance norms. 
Once the public accepts the myth of exper-
tise, maintenance of the myth becomes 
relatively simple through accreditation 
(ritual) and certification (ceremony). ''If li-
brarians truly wish to work toward the 
best interests of their users, it is absurd to 
continue to advocate the old classic pro-
fessionalism, which places users in a de-
pendency relationship with librarians.''29 
Myth # 6: Library School Education 
Alone Provides a Sufficient 
Differentiation Between the 
Professional and Nonprofessional 
The school system today performs the threefold 
function common to powerful churches 
throughout history. It is simultaneously the re-
pository of society's myths, the institutionaliza-
tion of that myth's contradictions, and the locus 
of the ritual which reproduces and veils the dis-
parities between myth and reality. (Ivan lllich, 
Educator)30 
Higher education benefits individuals 
and society by "(1) creating membership 
categories, (2) legitimating the social 
rights and meanings attached to these 
groups, and (3) rituallX certifying individ-
uals as members." 1 These symbolic 
actions are accomplished independently 
of any direct benefit schooling has on the 
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student. Myths may therefore be created 
by colleges to demonstrate that their grad-
uates possess certain intrinsic qualities re-
sulting from their college experience. 32 
The primary feature transmitted by li-
brary schools is the enhancement of the 
potential ability to perform effectively a 
set of functional activities commonly re-
ferred to as professional work. The myths 
of schooling and expertise may intertwine 
in this context to strengthen one another, 
and obscure further the reality that each 
serves to disguise. Since library schools 
must produce students capable of carry-
ing out the work required in libraries, they 
find it necessary to promote a value struc-
ture that mirrors the one internalized by li-
brarians in the field. 
Traditionally, library school students 
have not been taught to examine the pro-
fessional model; they have been taught 
faith. Library school students have not 
been taught to evaluate the system of val-
ues on which the library as an organiza-
tion is based; they have been taught defer-
ence. Library school students have not 
been taught to question the status differ-
entials explicit in the formalized institu-
tional arrangements-faculty vis-a-vis 
students, librarians vis-a-vis nonpro-
fessionals; they have been taught to value 
the concept of expertise over the reality of 
equity. In their classic work, ''Profession-
alism · Reconsidered,'' Mary Lee Bundy 
and Paul Wasserman state: "The respon-
sibility for a lack of aggressive professional 
service in problem-solving terms must be 
laid at the door of professional education 
for librarianship. For the schools, with 
only rare exceptions, have failed to breed 
an appreciation for the subtleties or the 
potentialities of the professional role.''33 
The product of library schools may not 
be a student with a mind questing for 
truth and a spirit dedicated to community 
service. Rather, forged through years of 
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schooling to accept the blandishments of 
authority figures, the student may suc-
cumb and again abdicate his or her main 
source of hope-an inquiring mind and an 
active will. Blanche Prichard McCrum, 
characterized as a small giant in the his-
tory of American librarianship, wrote: 
The verb to do is conjugated too well in libraries, 
the verbs to know and to be have all too little defi-
nite, effective consideration. 34 
CONCLUSION 
As I have examined myths, my appreci-
ation for their complexity and their role in 
our culture has grown. Now I have a sense 
of how they contribute to shared under-
standings. Schools play an important part 
in mythmaking through the process of so-
cial reproduction. They transmit myths 
and elaborate upon them. Not all myths. 
Only some. As children and as adults we 
may act on these myths as if they were 
truths. A harmless enactment? Not al-
ways. 
How many of you· remember from 
schooldays the crude stereotypes that per-
petuated the myths of the red man or the 
black man or the yellow man? How we 
shuddered at the tales of massacre, the 
wanton consumption of firewater, the 
reckless sale of firearms, and the scalping 
of our yellow-hC:tired champion of the 
West. 
Let us choose our myths carefully-to el-
evate not to denigrate. In librarianship our 
myths may disguise the relationship be-
tween self-interest and user-interest. In li-
brarianship our myths elevate the institu-
tion over the potential vitality that we 
possess as active forces for the transmis-
sion and creation of knowledge. 
Knowledge, freedom through auton-
omy, and the will to act are the elements 
that we must use to see clearer and to 
serve better. We must challenge the myths 
that only serve to dwarf us. 
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A LIBRARIAN'S DREAM 
BECAME REALITY ... 
. . . and there was plenty of time for the interest-
ing aspects of library work . . . the new year 
started with far less "European headache". 
Notorious trouble titles arrived (air freighted) at 
regular intervals, securely packed and always 
accompanied by a packing slip with key numbers 
exactly according to the library's instructions 
(and of vital importance to the administration). 
And . .. believe it or not, an occasional missing 
issue (if any) had already been claimed with the 
~ 
publisher before it was noticed in the library ... 
There was much more she could not remember 
after she woke up ... until she spotted the 
brochure she read the night before . . . 
You are invited to share her dream. Ask for the 
same brochure, giving full details of the Swets 
FAS~ system, an online system of controlled 
serial distribution. 
~-------, I Yes send motile FREE Swotslnla ... lion ""'" I 
D Have a Swets representative contact me 
Swets North America Inc. 
P.O. Box 517 
Berwyn PA 19312 USA 
Swets Subscription Service 
P.O. Box 830 
2160 SZ Lisse The Netherlands 
I Mr./Ms./Mrs. ____ * 
I Title/Dept. Library _________________ _ 
1 Address 1 
I City State Zip-code Country . I 
a.::ne~ - - - - - - .....1 
,-~ ~ A Prime Resource for ~ ~ I t-_... Timely Information 
• 32 Social Issues for the '80s • Ideal for Reports 
• Thousands of Articles • Responsive to· Individual Needs 
• An Instant Vertical File • Supplemented Annually 
FOR INFORMATION, CONTACT: 
SOCIAL ISSUES RESOURCES SERIES, INC. • P.O. BOX 2507, BOCA RATON, FLORIDA 33427 
TELEPHONE: (305) 994-0079 TOLL FREE: 1-800-327-o513 (except N<, FL A HI) 
·Research Notes 
Use of Nonprofessionals at Reference Desks 
Martin P. Courtois and Lori A. Goetsch 
The staffing of reference desks by non-
professionals has been a subject of contro-
versy in academic librarianship. The view 
that only professional librarians are quali-
fied to provide reference service has been 
challenged by the fact that nonprofession-
als are being used and can effectively an-
swer many patron queries. Several key 
studies have explored both the practical 
and theoretical implications of this use of , 
nonprofessionals. Bunge's research (1967) 
on the relationship between library educa-
tion and reference efficiency demon-
strated no significant difference between 
nonprofessional and professional perfor-
mance in answering questions accurately, 
although professionals took significantly 
less time to answer queries. 1 
A questionnaire survey conducted by 
Boyer and Theimer (1975) concluded that 
nonprofessionals were used in 69 percent 
of small- to medium-sized academic li-
braries. 2 This study was followed by an ex-
amination of question-answering success 
by nonprofessionals, done by Halldors-
son and Murfin (1977), who found that 
professionals were more successful than 
nonprofessionals in dealing with II faulty 
information" questions. 3 Aluri and St. 
Clair (1977) concluded that well-trained 
nonprofessionals can answer 80 percent of 
the questions asked at the desk. 4 In their 
second study (1978)1 they examined the 
effect that this use of nonprofessionals 
might have on faculty status, library edu-
cation, user instruction, and other profes-
sional issues. 5 More recently, Kok and 
Pierce's study (1982) of questions asked at 
reference desks, though not directly ex-
amining actual use of nonprofessionals, 
supports previous research in its conclu-
sion that only 0.7 percent of questions are 
in-depth, time-consuming reference que-
ries.6 . 
These studies have established two sig-
nificant facts concerning the use of non-
professionals in reference service: (1) 
well-trained nonprofessionals are capable 
of answering many, if not most, patron 
queries; (2) despite arguments that the use 
of nonprofessionals is detrimental to li-
brarianship as a profession, nonprofes-
sionals are being used on a regular basis to 
staff reference desks because of financial 
necessity. 
Since nonprofessionals are essential to 
providing information services, it is im-
portant to look more closely at the nonpro-
fessionals themselves and at the types of 
staffing arrangements in which they are 
used. In their study ten years ago, Boyer 
and Theimer looked at actual use, educa-
tional level, on-the-job training, amount 
of service provided, and continuing edu-
cation opportunities. Because reference 
service in academic libraries has changed 
much since then, it is necessary to reexam-
ine these elements. Furthermore, an ex-
Martin P. Courtois and Lori A. Goetsch are both assistant reference librarians, University Library, University 
of Illinois, Chicago, IL 60680. 
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pansion of their study to include term of 
employment, off-desk job responsibili-
ties, and staffing patterns would aid refer-
ence managers in making decisions on 
when and how to use nonprofessionals-
scheduling, level of service, and selection 
and training. 
METHODOLOGY 
The intention was to conduct a broad · 
descriptive survey which would expand 
on Boyer and Theimer' s questions and 
gather more detailed information on the 
current use of nonprofessionals. A tele-
phone interview was selected as the meth-
odology that would allow maximum inter-
action with respondents, thereby 
providing richer data than could be ob-
tained through a written response and al-
lowing for a better exploration of complex 
issues. Because of the time involved in 
telephone interviewing, however, the 
survey was conducted in Illinois with 
hopes that it would lay the groundwork 
for further research. 
In the summer of 1983 introductory let-
ters and initial questionnaires were sent to 
the reference or public service librarians at 
sixty-nine four-year academic institutions 
in illinois. The letters asked that the initial 
questionnaires, printed on pre-addressed 
and stamped postcards, be returned with 
responses to these questions: (1) Does 
your library use nonprofessionals at the 
reference/information desk(s)? and (2) 
Are you willing to participate in a tele-
phone interview regarding this use? Li-
brarians who responded yes to both ques-
tions were mailed the follow-up 
questionnaire. 
The follow-up questionnaire defined 
important terms and outlined questions. 
These guidelines gave respondents the 
opportunity to gather necessary factual 
and statistical data prior to the telephone 
interview. For purposes of this study, 
nonprofessionals are defined as library 
workers who do not work in a librarian, 
professional, or academic position. They 
may or may not hold a master's degree in 
library science. Reference/information 
desks are library service points that assist 
patrons in using and interpreting the li-
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brary and, its collections. This definition 
includes "information" desks that pro-
vide a limited scope of reference services 
(e.g., card catalog assistance, ready refer-
ence, telephone reference) as well as the 
"full service" reference desk. It does not 
include information service provided at 
other library service points such as the cir-
culation desk or administrative office. 
Also, the study is limited to reference/in-
formation desks in the main library, not in 
branch or departmental libraries. 
Part one of the questionnaire asked for 
factual data on the institution, the number 
of hours the reference/information desk 
was staffed, and the number of hours 
staffed by nonprofessionals. Also, infor-
mation was requested on each nonprofes-
sional who staffed the desk, including job 
title, education, term of employment, off-
desk duties, and participation in work-
shops, continuing education, and depart-
ment meetings. 
Part two consisted of questions asking 
the respondent to describe the staffing ar-
rangement used with each nonprofes-
sional, including hours, peak time vs. 
non-peak time coverage, and whether the 
professional worked the desk alone, with 
or without a librarian available for backup 
or referral. 
In part three, respondents were asked to 
indicate the types of questions nonprofes-
sionals answer, the guidelines for refer-
ring questions from nonprofessional to 
professional (and vice versa), and what 
was done if a nonprofessional could not 
answer a question. They were also asked 
to describe training methods used to pre-
pare nonprofessionals for desk duty. 
Finally, in part four, respondents were 
asked if their use of nonprofessionals had 
changed within the last five years and 
what they felt would be the ideal staffing 
arrangement, in terms of professionals 
and nonprofessionals, for their library. 
RESULTS 
Response 
Of the sixty-nine initial questionnaires, 
forty-nine were returned within two 
weeks of mailing. Follow-up calls were 
made to elicit a total of sixty-four re-
'· 
sponses, a 93-percent rate. Of the sixty-
four institutions, thirty-nine, or 61 per-
cent, indicated that nonprofessionals 
were used at reference/information desks. 
Thirty-six institutions agreed to partici-
pate in the survey; thirty-three institu-
tions were interviewed. From these thirty-
three institutions, data were gathered on 
eighty nonprofessionals and fifty-six stu-
dent employees. 
Characteristics of Nonprofessionals 
As shown in table 1, a majority of the 
nonprofessional staff (excluding students) 
in the libraries surveyed are college-
educated. Fifty-four staff members, or 
67.5 percent, have a B.A. or B.S., 11.5 per-
cent have advanced degrees, and only 6 
percent have no college education. Forty-
one and one-half percent of the nonpro-
fessionals have some library science edu-
cation, but less than 10 percent have 
nearly completed or obtained M. L. S. de-
grees. Data on how long nonprofessionals 
have been employed in their libraries is 
also reported in table 1. The majority of 
the nonprofessionals (78 percent) have 
been employed two or more years. 
As library employees, the nonprofes-
sionals take on a variety of responsibilities 
other than desk duty. These tasks include 
nonprofessional assignments in technical 
processing (38 percent), interlibrary loan 
(28 percent), circulation (21.5 percent), 
and secretarial tasks (19 percent). Five per-
cent participate in bibliographic instruc-
tion, usually by giving tours or preparing 
subject bibliographies. E~ght percent par-
ticipate in collection development, and 3 
percent are trained in computerized litera-
ture searching. 
Few nonprofessionals staff the desk for 
a large percentage of their work week. 
Forty-five percent spend less than five 
hours at the desk, and 23 percent spend 
five to ten hours there. Only 9.5 percent 
staff the desk for more than thirty hours 
per week. The percentage of total staffed 
hours that the desk is covered by nonpro-
fessionals, either alone or paired with a 
professional, varies greatly among the in-
stitutions surveyed. Among the thirty-
three institutions, data were gathered 
.. 
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TABLE 1 
CHARACTERISTICS 
OF NONPROFESSIONALS 
No. % 
College Education 
No colle~e 5 6 
Some co ege 12 15 
B.A./B.S. 54 67.5 
M.A./M.S. 7 9 
Ph.D. 2 2.5 
Total 80 100 
Library School 
None 47 58.5 
Some 26 32.5 
NearMLS 2 3 
MLS 5 6 
Total 80 100 
Employment ----
Under 2 years 17 22 
2-5 J'ears 24 29.5 
6-1 years 26 32.5 
Over 10 years 13 16 
Total 80 100 
Desk Hours 
1-5 hours/week 36 45 
6-10 hours/week 19 24 
11-20 hours/week 16 20 
21-30 hours/week 1 1.5 
31-40 hours/week 8 9.5 
Total 80 100 
from fifty-two refere:r:tce/information 
desks on the total hours staffed by non-
professionals. Eighteen desks (36 percent) 
are covered by nonprofessionals less than 
25 percent of the time the desk is staffed; 
thirteen desks (25 percent) are staffed 
26-50 percent by nonprofessionals; 
twelve desks (23 percent), 51-75 percent 
by nonprofessionals; and nine desks (16 
percent) are staffed 76-100 percent by 
nonprofessionals, including five informa-
tion desks and one reference desk com-
pletely staffed by nonprofessionals (table 
2). 
TABLE2 
DESK HOURS STAFFED 
BY NONPROFESSIONALS 
% of Desk Hours No. 
1-25 18 
26-50 13 
51-75 12 
75-100 9 
Total 52 
% 
36 
25 
23 
16 
100 
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Eighty-five percent of nonprofessional 
staff regularly participate In departmental 
or library· staff meetings. A smaller per-
centage (74) attend or have the opportu-
nity to attend continuing education 
classes (although many attend classes that 
do not relate to library science) and job-
related workshops such as OCLC train-
ing. Forty-four percent have attended or 
would be allowed to attend job-related 
conferences-at least on a local, if not na-
tional, level. 
The institutions studied have large and 
frequently changing student staffs; conse-
quently, we did not gather precise data on 
student employees. Instead, reference 
managers provided summary information 
on their student workers. The composite 
picture shows that few graduate students 
are employed. In only one case did a stu-
dent have library science coursework. 
Students who. work at reference/informa-
tion desks are typically employed for less 
than two years and also perform circula-
tion, technical processing, and shelving 
duties. They spend less than ten hours per 
week on the desk and have little opportu-
nity to participate in departmental or 
library-related activities. 
Use Patterns 
Nonprofessional staff and students at 
reference/information desks frequently 
work alone, without a professional at the 
desk or on call. They not only work pre-
dominantly on weekends and during late 
evenings but also during early morning 
hours, meetings, and mealtimes. Twenty-
four of the thirty-three institutions (73 per-
cent) follow this pattern. When respon-
dents were asked to designate "peak" or 
"non-peak" use hours, their responses 
varied. Many reference managers noted 
that evening and weekend hours can be 
peak times, particularly during exams, but 
staffing patterns are not altered as volume 
of use fluctuates during these periods. 
Another common staffing pattern is to 
schedule the nonprofessional at the desk 
with the professional or to have the non-
professional on call to assist the profes-
sional at busy periods. Sixteen institutions 
(48.5 percent) use this pattern; ten of the 
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sixteen also use nonprofessionals alone 
without backup. In six institutions (18 per-
cent), nonprofessionals are scheduled at 
the desk in the same manner as profes-
sionals, rotating day and evening, week-
day and weekend, and peak and non-
peak hours. 
Since there are many times when non-
professionals work without professional 
support, determining what a nonprofes-
sional does when he or she cannot answer 
a question becomes quite important. For 
the most part, these situations are han-
dled informally. The two most frequent 
approaches are to ask the patron to return 
to the desk (64 percent) or to have a librar-
ian call the patron back (48.5 percent). 
Many institutions use both practices de-
pending on the urgency of the patron's re-
quest or on how soon a librarian will be 
available for consultation. In five institu-
tions, there is a log in which the question 
is recorded and passed on to a profes-
sional; otherwise, the information is com-
municated orally. 
Another common procedure is to call 
the librarian at home for suggestions on 
how to answer the patron's query. This 
practice occurs in' only eight institutions, 
however, and six of them are small 
schools (enrollment less than ten thou-
sand). Only one institution has a proce-
dure whereby the patron can make an ap-
pointment with a librarian for 
consultation and assistance with research 
problems. Finally, one institution in the 
survey has a professional available at vir-
tually all times the library is open. 
Referral and Training 
Because nonprofessionals work alone at 
the desk, there is little attempt to formally 
define the types of questions they should 
or should not answer. Survey participants 
were mailed a description of four catego-
ries of questions (directional~ instruc-
tional, reference, and extended refer-
ence)7 and were asked to describe what 
types of questions nonprofessionals an-
swer. At twenty-one of the thirty-three in-
stitutions (63 percent), nonprofessionals 
answered questions in all four categories, 
although many pointed out that extended 
reference questions are frequently re-
ferred if a professional is available. The 
most notable comment that several refer-
ence managers made is that the nonpro-
fessional's skill level and experience de-
termine whether that person is restricted 
in the types of questions he or she can an-
swer. Twelve institutions (37 percent) re-
sponded that they limit nonprofessionals 
to answering directional and instructional 
questions. Most said that the distinctions 
work fairly well in practice, although they 
are difficult to monitor and enforce. Com-
ments ranged from a feeling that nonpro-
fessionals lack the confidence to tackle ex-
tended reference questions to a sense that 
nonprofessionals are frequently overzeal-
ous and should refer more than they do. 
Only one institution had a fairly struc-
tured means of maintaining distinctions 
with student workers. Limited to answer-
ing only directional questions, students 
keep log sheets of all questions referred, 
and there are frequent staff discussions re-
garding when referrals should be made. 
The more typical approach, however, is 
an informal one of trying to give nonpro-
fessionals a sense of when a question is 
"beyond" them. 
To pursue this question further, respon-
dents were asked if there are any estab-
lished procedures or guidelines for 
screening questions or referring patrons 
from a nonprofessional to a librarian or 
vice versa. Some respondents seemed not 
to understand the question fully and 
reiterated their procedures for contacting 
the patron if the professional is unavail-
able. After clarification, no respondents 
indicated that a formal system or ''team'' 
approach exists between the professional 
and the nonprofessional. One example of 
such an approach would be to have a li-
brarian greet all patrons and refer simple 
reference or instructional questions to a 
nonprofessional. Or, all questions could 
be screened by a nonprofessional and 
those beyond a directional or instructional 
nature would be referred to a librarian. 
Some libraries develop a referral pattern 
similar to this by establishing separate 
''information'' desks to handle directional 
and other simple questions in addition to a 
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"full service" reference desk. 
Results indicate that it is almost always 
the nonprofessional who must judge 
when a question is beyond his or her capa-
bilities and that the nonprofessional must 
make this decision in the absence of de-
tailed guidelines and without a chance to 
consult a professional. One respondent 
did indicate that at busy times librarians 
will refer simple instructional questions to 
a nonprofessional, and two respondents 
commented that they hope to develop a 
closer and more precise working relation-
ship between nonprofessionals and librar-
ians. 
In light of the judgments nonprofes-
sionals must make in deciding when tore-
fer a patron to a librarian, training is an im-
portant factor; however, few institutions 
reported having a systematic training pro-
gram to prepare nonprofessionals for an-
swering and referring questions. Only 
two institutions described what they con-
sidered to be formalized training pro-
grams, which include selected readings, 
quizzes, exercises, and departmental sem-
inars on specific reference sources. Two 
institutions recommend but do notre-
quire formal coursework in library sci-
ence. Thirty-seven percent provide orien-
tation for nonprofessional staff in the form 
of tours, procedure manuals, or training 
sessions on departmental or library opera- . 
tions. These orientations do not, how-
ever, include training in specific reference 
sources. Seventy-three percent of the in-
stitutions (including many of the institu-
tions providing procedural orientations) 
responded that nonprofessionals learn 
reference sources "on the job" or by a 
brief period of observation at the desk. 
Trends for Desk Staffing 
When asked if their use of--nonprofes-
sionals represe~ts a change from· five 
years ago, seventeen managers (51 per-
cent) responded that t~ey are using non-
professionals more than they once did. 
Reasons for this change include expanded 
services coupled with a tighter economic 
situation andlhe need to free profession-
als to provide bibliographic instruction 
and computerized literature searching. 
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Also, some managers commented that the 
nature of reference desk use does not al-
ways require the presence of a profes-
sional and that desk duty is not the most 
efficient use of a professional's time. Thir-
teen institutions (39 percent) responded 
that their desk staffing pattern had re-
mained essentially the same. In only three 
institutions had the use of nonprofession-
als decreased. 
It is interesting to note that when asked 
what their staffing pattern might be, sev-
enteen managers (51 percent) responded 
that they would prefer more professionals 
to staff the reference desk, particularly 
during the evenings, weekends, and peak 
times currently staffed by nonprofession-
als. One respondent commented that he 
was skeptical about the possibility of train-
ing nonprofessionals to differentiate 
among types of questions. Six respon-
dents (18 percent) said that they would 
prefer more well-trained nonprofession-
als. Comments included: (1) it is not al-
ways appropriate use of a librarian's time 
to be at the desk and does not help the li-
brarian's job satisfaction; (2) selection and 
training of nonprofessionals is of the ut- . 
most importance; and (3) working as a 
nonprofessional is a good way for some-
one to test his or her interest in librarian-
ship before attending library school. Six 
respondents (18 percent) thought a 
''team'' approach would be ideal, either 
by dividing services between an informa-
tion desk staffed by nonprofessionals and 
a professionally staffed reference desk or 
by double-staffing the desk so that a non-
professional would handle directional and 
instructional questions, thereby freeing 
the professional for extended reference 
service. 
CONCLUSIONS 
This survey suggests that nonprofes-
sionals frequently staff reference desks, 
especially during evenings, weekends, 
non-peak hours, and at times when librar-
ians are unavailable (meetings, confer-
ences, etc.). In this way, nonprofessionals 
are vital in offering reference service at 
times when there might otherwise be no 
assistance available. It also may be that the 
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use of nonprofessionals at the desk began 
as a temporary or" stopgap" arrangement 
to meet demands for expanded services in 
times of limited financial resources; how-
ever, they are now an integral part of the 
staffing pattern. 
What implications, then, does this use 
of nonprofessionals have on quality of ser-
vice? Current use patterns suggested by 
this survey indicate that it is often the non-
professional who must determine 
whether a reference question is beyond 
his or her capabilities. Many times a librar-
ian is not immediately available for refer-
ral or consultation. The nonprofessional 
must either attempt to answer the ques-
tion, or the patron must wait for a re-
sponse from a librarian or return at a time 
when a librarian is available. In the best of 
all possible worlds, responding to the pa-
tron's request as quickly as possible 
would be ideal. Unfortunately, the unpre-
dictable nature of reference questions and 
the diverse use patterns make it difficult to 
predict when certain types of questions 
will be asked. 
A more practical alternative might be to 
expand the training of nonprofessionals to 
include more reference-specific instruc-
tion and to experiment with more formal-
ized referral relationships between non-
professionals and professionals. Training 
could include workbooks and exercises, 
orientation to subject areas by librarians 
with particular subject expertise, role-
playing reference interview situations, or 
enrollment of nonprofessionals in a refer-
ence course.8 Likewise, experiments with 
multiple desks or a "team" approach 
would maximize use of both nonprofes-
sionals and professionals and might be a 
useful way for reference managers to 
identify optimum staffing patterns for 
their desk(s). Finally, examining referral 
relationships in other professions may 
provide suggestions for ways in which 
more formalized referral relationships 
could be established in libraries. 
It may be that financial constraints and 
changing responsibilities of reference li-
brarians will quiet the debate over the ef-
fect that use of nonprofessionals will have 
on the status of librarians. More benefits 
. 
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might result if libraries focus on the effect 
that poorly trained non-professionals 
have on the quality of service. Properly 
trained nonprofessionals with an under-
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standing of reference service and a clear-
cut referral relationship may enhance the 
job roles of both nonprofessionals and 
professionals. 
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A Profile of the Library Learning 
Resources Center in Small 
Community/Junior Colleges 
Madison Mosley, Jr. 
It has been suggested that nearly half of 
the member colleges of the American As-
sociation of Community and Junior Col-
leges (AACJC) consider themselves to be 
small or rural. However numerous, these 
colleges have not enjoyed the same litera-
ture coverage as their larger counterparts. 
Fortunately, the plight of the small col-
lege is becoming an area of major concern. 
In 1976, the AACJC recognized the 
uniqueness of the small college and estab-
lished a Task Force on Rural Community 
Colleges. 1 This task force later developed 
into the Commission on Small/Rural Col-
leges in 1977.2 
The small two-year college, in a majority 
of instances, is often the higher education 
institution within its service area. As such, 
this College's mission 
. . . extends to services that enhance the quality 
of life for [its] constituents. Art exhibits, plays, 
lectures, research and reference library ser-
vices, musical and other performing group 
events are educational and cultural opportuni-
ties not usually available to rural communities 
except through a community college. 3 
The small comprehensive institution thus 
becomes a ''prototype of the do-
everything college, " 4 since it attempts to 
meet the vocational, avocational, and col-
lege transfer needs of the diverse popula-
tions it serves. 
The library learning resources centers in 
these colleges are often the premier li-
. braries in the area. In addition to meeting 
the educational objectives of the colleges' 
students, these library learning resources 
centers assume their "responsibility to 
help meet the resource material need of 
the lar~er community in which [they re-
side]" by providing reference, circula-
tion, and other services to members of the 
larger community. 
Most published surveys of library learn-
ing resources centers have focused pri-
marily on practices of medium- to large-
sized institutions. 6 While such surveys are 
instructive, they provide little guidance to 
the directors of library learning resources 
centers in small community colleges. Be-
cause of its more limited fiscal resources, 
the library learning resources center in the 
small community college is often not able 
to embrace the same administrative con-
figurations and practices that have been 
adopted by library learning resources cen-
ters at the larger two-year institutions. 
Vineyard's comments on the rural com-
munity college aptly describe the situation 
of the library learning resources centers in 
the small community college: "There ex-
ists no disciplined research effort . . . that 
would describe differentially the small 
... two-year institutions .... " 7 
THE SURVEY 
The present descriptive study was de-
signed to identify selected administrative 
practices in small, two-year, publicly sup-
ported community and junior colleges in 
the southeastern United States. Using the 
Higher Education Directory, 8 this investiga-
tor compiled a list of the two-year colleges 
that reported enrollments of less than one 
thousand students. Thirty-one such insti-
tutions were identified. A questionnaire 
containing items related to selected as-
pects of the administration of library 
learning resources centers was developed 
and sent to each of the thirty-one institu-
tions. Replies were received from twenty-
eight institutions. 
Madison Mosley Jr. is director of library resources, South Florida Junior College, Avon Park, Florida 33825. 
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FINDINGS 
One-half of the responding learning re-
sources centers consisted of the functional 
units of the library and audiovisual ser-
vices. Seven contained the library, audio-
visual services, and the learning lab. Four 
were composed of the library, audiovisual 
services, and "other." Within the 
"other" category were public relations, 
GED, instructional technology, and a tele-
vision studio. Two contained the library, 
audiovisual services, learning laboratory, 
and 11 other." These 11 other" included 
computer-assisted instruction and the 
print shop. 
Eleven of the chief learning resources of-
ficers were called learning resources cen- · 
ter directors. There were three who identi-
fied themselves as deans of learning 
resources while two were called associate 
deans, learning resources. 
Twelve classified themselves as 
"other." Within this category, the librar-
ian title occurred most frequently. 
When asked to whom they reported, 
eighteen indicated they reported to a 
dean. Though the specific nature of the 
deanship varied, the majority of respon-
dents reported to a dean of instruction or a 
dean of academic affairs. Six reported to 
the president of the college while two re-
ported· to ''other''. These ''other'' were 
also positions concerned with the instruc-
tional program. 
Staffing patterns varied considerably. 
The number of professional staff ranged 
from one to four. Nine respondents re-
ported one professional, six reported two 
professionals, and five had three profes-
sionals on staff (see table 1). 
Number 
4 
3.5 
3 
2.5 
2.4 
2.25 
2 
1.5 
1 
TABLE 1 
PROFESSIONAL STAFF (N = 26) 
Frequency 
1 
1 
5 
1 
1 
1 
6 
1 
9 
• 
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Similarly, the number of support staff 
also varied widely. The range spread from 
one to 6.4. Two of the respondents re-
ported four, and seven respondents re-
ported three support staff members. Five 
respondents had only one support staff 
member (see table 2). 
Number 
6.5 
4 
3 
2.5 
2 
1.67 
1.5 
1 
TABLE2 
SUPPORT STAFF (N =23) 
Frequency 
1 
2 
7 
1 
5 
1 
1 
5 
To the question on the organization of 
the collection, fifteen libraries reported us-
ing . Dewey decimal classification while 
thirteen were using Library of Congress. 
Three libraries reported they were in the 
process of conversion. Fifteen stated their 
catalog was divided, and thirteen main-
tained a dictionary catalog. A sizable ma-
jority indicated that nonprint items were 
classified and cataloged, twenty-five and 
tw~nty, respectively. An overwhelming 
maJonty, twenty-seven, indicated these 
materials were shelved separately from 
the book collection. 
When questioned concerning the use of 
!he~ nonprofessionals, nine respondents 
mdtcated that nonprofessionals "answer 
reference questions that require use of ref-
erence tools." Seven indicated that their 
nonprofessionals also supervised other 
nonprofessionals. Two respondents indi-
cated that nonprofessional staff used ref-
erence tools to answer questions and as-
signed classification numbers and subject 
headings. In addition, one respondent 
stated that nonprofessional staff also per-
formed original cataloging. · 
Tw~nty-seven stated that their catalogs 
were m card format. Two of them indi-
cated a conversion to COM, while two had 
book catalogs in off-campus locations. 
One library indicated that conversion to 
an on-line catalog was scheduled for sum-
mer 1984. Only two respondents had an 
on-line catalog. 
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Twenty-three respondents indicated no 
participation in a computerized network 
accessible through a terminal in the learn-
ing resources center. Only three indicated 
that such access was available. 
Twenty-six reported manual circulation 
systems, and two respondents indicated 
that some form of automated system 
would be installed during summer 1984. 
Twenty-two respondents reported no 
anti-theft system; only five had such a sys-
tem. 
Twenty-five respondents provided no 
on-line reference services. Of the two that 
did provide this service, each subscribed 
to Dialog, and both charged a fee for this 
service. 
While seventeen of the respondents did 
not provide assistance to faculty in the de-
sign of instruction, eleven did provide 
such assistance. 
PROFILE 
From the data collected in this survey, 
the following profile of the library learning 
resources center in the small community 
and junior college emerges. 
The library learning resources center 
consists of the library and the audio-visual 
components. The chief administrator is 
called learning resources center director 
and reports to the dean of academic af-
fairs. The staff consists of two profession-
als and 2.4 support staff members. These 
support staff play a substantive role in the 
provision of reference service. 
The collection is presently organized ac-
cording to the Dewey classification system 
with conversion efforts under way. Au-
diovisual materials are classified and cata-
loged, but are housed separately from the 
book collection. The materials collection is 
indexed in a divided public catalog in card 
format. There is no commercial anti-theft 
system to protect the collection. 
Few services are automated in the cen-
ter. Circulation is handled manually, and 
no on..,line reference services are pro-
vided. The center does not participate in 
networks through terminals in the library. 
Technical design assistance is provided 
to faculty members for the development of 
instructional materials. 
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CONCLUSION 
The library learning resources center in 
the small community and junior college 
shares the same objectives as its counter-
part in the larger institution. However, 
simple ''economy of size'' has delayed the 
small center's adoption of administrative 
practices that are described most often in 
the library literature. 
Small staff sizes affect both the variety 
and depth of services that a center can pro-
vide. In the present study, a sizable num-
ber of centers were staffed by only one 
professional. One person cannot possess 
the full array of competencies and skills 
needed to provide a dynamic program of 
services. 
The lack of automated activity has some 
serious effects on the quality of services 
provided. The use of automated systems 
to streamline circulation brings the materi-
als collection under better control, and 
staff are thus able to provide a higher level 
of access than is afforded by a manual sys-
tem. In addition, the absence of on-line 
reference services denies users access to a 
wealth of information not locally avail-
able. 
The absence of COM and on-line cata-
logs indicates that the centers in this study 
are hampered in their efforts to share their 
holdings beyond their immediate cam-
puses. Since most small colleges are lo-
cated in geographically remote areas, 
these centers cannot have records of their 
holdings in public libraries, or even in off-
campus locations. Thus, the public's ac-
cess to the college library's collections is 
not as extensive as it is in some urban ar-
eas. 
While not addressed by this study, the 
issue of funding looms large in any con-
sideration of measures for improved ser-
vice. Small colleges will need to be funded 
differently from all other institutions. 9 
Once these funds reach the institution, 
senior administrators will need to rethink 
the role of the library learning resources 
center and provide sufficient funding for 
an adequate staff and the necessary sup-
port facilities. 
In the meantime, library learning re-
J 
I 
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sources center directors would do well to 
study the centers in small colleges and to 
document their needs. Qualitative stan-
dards (not guidelines) that establish mini-
mum .levels of staff, resources, and ser-
vices needed for a quality program must 
be identified if senior administrators are to 
support learning resources centers as they 
should be supported. 
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Student, faculty, and community users 
are becoming accustomed to sophisticated 
services from all institutions of society. 
Those attending small colleges will look to 
the colleges and their subunits to provide 
efficient and effective services. The library 
learning resources center in the small col-
lege must meet this expectation. 
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Materials Provision Survey at the 
University of Ife Library, Nigeria 
Adebayo Olaosun 
INTRODUCTION 
In spite of ample provision of funds, 
personnel, and materials for library ser-
vices, very little information is available 
about the effectiveness of the services, es-
pecially about the materials .acquired to 
support teaching in the various disciplines 
at the University of Ife. This study is there-
fore undertaken in order to assist the li-
brary in relating its contents to the univer-
sity's curricula and providing information 
that can raise the awareness of the teach-
ers and the students about resources avail-
able in the library. 
The specific objectives of the study are 
to: 
1. examine the contents of the French 
program and the methods of teaching in 
order to determine its library needs, 
2. investigate the relevant resources in 
the university for the teaching of French, 
3. assess the adequacy of the resources 
in meeting the needs of the French pro-
gram, and 
4. make recommendations as appropr~­
ate. 
The evaluation model in figure 1 follows 
from the above objectives. It takes cogni-
zance of Webster's1 procedure as well as 
those of the four generic evaluation 
models discussed in his book. 
THE INSTRUMENTS 
Three instruments were used for collect-
ing the first set of data. They consisted of: 
a questionnaire for students, a question-
naire for and interviews with teachers, 
and a schedule for the observation of ·lec-
tures. 
These were complemented by a study of 
the French Department's course outline 
and an analytical survey of bibliographic 
sources. All the above were for collecting 
information about materials needed (ex-
pected resources) for studying French at 
the first degree level. 
The second set of data was compiled by 
taking an inventory of the library stock 
(observed resources). The library cata-
logue was mainly used to determine the 
stock held. 
A comparison of the expected and the 
observed resources was made to deter-
mine the adequacy level, and the results 
were expressed in percentages for lan-
guage courses. For purely literary works, 
a Chi square value of the data was calcu-
lated. 
Interviews were also conducted among 
the library staff and the staff of the produc-
tion unit of the Department of Educational 
Technology to determine the extent of liai-
son between them for the production of 
materials. 
RESULTS AND DISCUSSION 
The results according to course groups 
are presen~ed in tables 1, 2, and 3. 
Adequacy of Materials 
The study revealed that for language-
oriented courses, the library met only 35.9 
percent of the expressed needs. For purely 
literary works (table 2), the analysis of Chi 
square on the data yields a value of 351.43, 
which was found to be significant at the 
0.005level of significance. 
The result showed a disparity between 
the expected resources and .observed re-
sources in favor of the expected resources. 
In concrete terms this means that the li-
brary stock of materials was significantly 
below expectation. In the case of periodi-
cals (table 3), the stock was numerically 
adequate. 
Communicating Information to 
Users about Material Held 
The need for communicating this type of 
Adebayo Olaosun is senior librarian at the University of lfe, fle-Ife, Nigeria. 
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FIGURE 1 
The Model for the Study 
information was expressed by Srivastava 
and Verma. 2 The present study revealed 
the existence in the library of some ma-
chinery for informing all members of aca-
demic staff about new materials available. 
This is done through the "Library Notes 
and News," now published three times a 
year. Also, the display section of the li-
brary exhibits books just added to the 
stock, and information about this is con-
tained in the ''Guide to the Library.'' 
Communicating Needs to the Library 
The study confirmed that this need for 
communication had not been fully recog-
nized. Table 1 (column 5) reveals that for 
course groups FRN 102, 103, 104, 201 and 
203, the library had eight titles not recom-
mended, and only six, or 35 percent, of the 
seventeen prescribed titles. In the same 
way, for course groups FRN 204, 301, 305 
and 409, column 5 reveals that the library 
TABLE 1 
LANGUAGE COURSES 
Course 
Groups Codes 
Expected Resources Expected Resources Expected Resources 
Prescribed Suggested Total 
Observed 
Resources 
FRN 101 1 film 
FRS 102, 103, 104, 
201,203 8 
FRN 204, 301, 305, 
409 15 
FRN 401, 406 2 
FRN 407 2 printed items 
FRN 205, 207 7 
*6 other usable films were identified. 
9 
1 
17 6(8) 
18 33 12(78) 
transparencies 2+ transparencies 2 (books) 
plus projector 
slides 2 + slides 2 printed items only 
plus projector 
16 23 10 
Availability 
Percentage 
0 
35.3% 
36.4% 
50.0t 
50.0t 
43.5 
t50.0 was recorded because only one category out of two, i.e. print, was available; nonprint media were not available in this category. 
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TABLE2 
LITERATURE COURSES 
Total No. of 
Author 
Expected Original 
Works 
Library 
Stock 
Availability 
Percentage 
1. Diop, Birago 4 4 100.0 
2. Laye, Camara 3 3 100.0 
3. Oyono, F. 3 3 100.0 
4. Bebey, G. 5 5 100.0 
5. Medou-Mvomo, R. 2 2 100.0 
6. Ousmane, S. 7 7 100.0 
7. Dadie, B. 11 11 100.0 
8. Ndao, C. 5 5 100.0 
9. Oyono-Mbia, G. 4 4 100.0 
10. Philombe, R. 2 1 50.0 
11. Pliya, J. 2 2 100.0 
12. Nokan, Z. 1 0.0 
13. Sadii, A. 3 3 100.0 
14. Bhe y Quenum, 0. 3 3 100.0 
15. Beti, M. 6 5 83.3 
16. Kouyate, S. B. 2 1 50.0 
17. Kouroma, A. 1 1 100.0 
18. Sow-Fall, A. 1 0.0 
19. Fall, M. 1 1 100.0 
20. Ouloguem, Y. 2 1 50.0 
21. Mudimbe 2 0.0 
22. Nokan, C. 4 4 100.0 
23. Roy, G. 11 2 18.1 
24. Roumain, Jacques 2 1 50.0 
25. Yacine, K. 4 4 100.0 
26. Hernon, L. 4 2 50.0 
27. Boudjera, R. 7 2 28.5 
28. Maran, R. 7 7 100.0 
29. Senghor, L. S. 9 8 88.8 
30. Cesaire, A. 12 12 100.0 
31. Fantoure, A. 2 2 100.0 
32. Malraux, A. 18 14 77.7 
33. Saint-Exu~ery 12 6 50.0 
34. Sartre, J. . 35 19 54.2 
35. De_pestre, R. 5 0.0 
36. Glissant, E. 9 9 100.0 
37. Schwarz-Bart, A. 3 3 100.0 
38. Tirolien, G. 1 1 100.0 
39. Beckett, S. 20 20 100.0 
40. Kane, C. 2 1 50.0 
41. Ionesco, E. 21 14 66.7 
42. Mauriac, F. 62 8 12.9 
43. Montherlant, H. 46 9 19.6 
44. Proust, M. 26 6 23.1 
45. Romains, J. 54 12 22.2 
46. Balzac, H. 88 20* 100.0 
47. Flaubert, G. 27 11 40.7 
48. Hugo, V. 73 24* 100.0 
49. Maupassant, G. 36 10 27.8 
50. Musset, A. 25 10* 100.0 
51. Vi~y, A. 10 6* 100.0 
52. La ruJJ.ere, J. 4 2* 100.0 
53. Corne· e, P. 16 1* 100.0 
54. La Fayette 3 2 66.7 
55. Beaumarchais, P. 5 2* 100.0 
56. Diderot, D. 31 12* 100.0 
57. Marivaux, P. 14 4* 100.0 
58. Prevost 4 1 25.0 
59. Rousseau, J. J. 19 10* 100.0 
60. Voltaire, F. 31 12* 100.0 
61. Anouilh, J. 43 23 53.5 
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TABLE2 
(CONTINUED) 
Total No. of 
Author 
Expected Original 
Works 
Library 
Stock 
Availability 
Percentage 
62. Camus, A. 25 13 52.0 
63. Claude}, P. 76 11 14.5 
64. Cocteau, J. 55 5 9.1 
65. Gary, R. 22 5 22.7 
66. Gide, A. 43 25 58.1 
67. Mariama Ba 1 0.0 
68. La Fontaine 5 4* 100.0 
69. Moliere, J. 16 8* 100.0 
70. Racine, J. 14 13* 100.0 
71. Butor, M. 32 17 53.1 
72. Robbe-Grillet 13 11 84.6 
73. Stendhal 40 9* 100.0 
74. Zola, E. 41 19 46.3 
75. Baudelaire 14 10* 100.0 
76. Lamartine, A. 12 7* 100.0 
77. Mallarme, S. 10 4* 100.0 
78. Rirnbaud, J. N. 6 4* 100.0 
79. Verlaine, P.M. 13 4* 100.0 
Note: Complete works in single or multiple copies were counted as single items. 
*Complete Works available. Complete works were regarded as comprehensive coverage. 
TABLE 3 
PERIODICALS 
Prescribed 
2 
Expected Titles 
Suggested 
5* 
Total 
7 
Library 
Stock 
0 (17) 
Availability 
Percentage 
Ot 
*Although 20 titles were suggested, only 5 of them were of the standard the library held. 
tThe library did not have the suggested titles, but the stock available was considered numerically adequate. 
had seventy-eight titles not recom-
mended, and only twelve, or 36.4 percent, 
of the fifty-three expected resources were 
available. 
In the study, only 25 percent of the 
teachers responding indicated that they 
had ever recommended books to be pur-
chased by the library. The failure of most 
teachers to recommend materials reflected 
seriously on the type of materials the li-
brary provided. Hence, in the first case 
above, the library could only provide six 
or 35 percent of the recommended titles. 
In the second case, where thirty-three 
items were recommended, the library had 
only twelve (or 36.4 percent), and 
seventy-eight of ninety items held (or 86.7 
percent) were not recommended. 
. In the literature courses, the original 
works of five authors were completely ab-
sent even though these authors were 
listed in the course outline. 
Availability of 
Locally Produced Materials 
The superiority of locally produced ma-
terials over commercially prerecorded ma-
terials was demonstrated by Carol 
Sanders, 3 but the present study reveals a 
total absence of such materials and no use 
of the university's Department of Educa-
tional Technology, which was in a posi-
tion to assist teachers in the local produc-
tion of materials. 
GENERAL IMPLICATIONS 
Four issues of fundamental importance 
to resources provision arise from the 
results of this study: 
Selection 
The selection of materials should be a 
joint venture of both the library and the ac-
ademic departments. Very often this task 
has been left to the librarian alone. When 
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this happens, the result is likely to be a col-
lection that does not fully respond to the 
needs of users. 
Arrangement of Materials 
Satisfaction is not only a product of a 
plentiful supply of materials; it is also a 
product of how well the materials are or-
ganized for easy retrieval. Where related 
items are split on shelves without any pol-
icy justification and without adequate 
reader guidance, such materials are lost to 
users. 
Education of Users 
The adequate use of materials is depen-
dent on a high degree of user conversance 
with the collection. Proper library educa-
tion together with a good system of reader 
services are a sine qua non for a profitable 
usage of materials. 
Subject Specification 
A high measure of familiarity with the 
subject for which a librarian selects materi-
als is essential. This is very much so in for-
eign language areas and also in the provi-
sion of multimedia materials. 
Locally Prepared Materials 
Language learning can be greatly en-
hanced by a well-synthesized use of mate-
rials that are produced by both teachers 
and students. Real-life situations can eas-
ily be brought into classroom contexts; 
these are more meaningful than abstract 
situations and stimulate spontaneous ex-
pressions in the target languages. 
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RECOMMENDATIONS 
As a result of the findings, the following 
recommendations were made: 
1. The library should purchase all titles 
of the French novels needed for the 
courses. 
2. Students should be encouraged to 
take more interest in using the library in-
struction programs. They would thus be 
better equipped to locate materials wher-
ever they are and to find and make use of 
alternative materials when those pre-
scribed are not in stock. This is particularly 
necessary for the language-oriented 
course materials for which there are vari-
ous alternatives. 
3. The audiovisual section of the library 
should be fully developed and put at the 
disposal of both teachers and students of 
French, as well as the other subject areas. 
4. For purposes of acquiring textbooks 
and other materials, the library should as-
sign a librarian, preferably a graduate in 
French, to be a liaison with the Depart-
ment of Modem European Languages. 
5. In order to improve the quality of 
French teaching and learning in the uni-
versity, there should be closer cooperation 
between the Departments of Modem Eu-
ropean Languages and Educational Tech-
nology on the one hand, and between 
both departments and the library on the 
other, for the acquisition, production, and 
storage of locally produced learning re-
sources. 
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Letters 
To the Editor: 
Thank you especially for publishing the Stephen K. Stoan article, "Research and Library 
Skills: An Analysis and Interpretation" in the March 1984 issue. 
This excellent article says it all, by cutting to the center of the situation to expose reality 
and define a problem which has been troublesome to so many for so long. 
GAILHITT 
Director of Institutional Research, Fordham University 
To the Editor: 
Stephen Stoan's article ''Research and Library Skills: An Analysis and Interpretation'' 
was helpful in clarifying the sources of misunderstanding between librarians and instruc-
tors. It seemed to me, however, that if one took his explanation of the research process to its 
logical end, one would conclude that bibliographic instruction is, as it is currently struc-
tured, totally irrelevant, and indeed useless. Why bother teaching library skills when most 
primary sources exist outside the library and secondary sources can be found through cita-
tions, contacts with colleagues, etc.? I do not disagree that most scholars do research this 
way, but I do disagree with the notion, attributed to instructors, that library assignments 
have no educational value. The current dependence upon textbooks and assigned readings 
is dangerously narrow and has created a class of citizens who have little idea of how to 
pursue independent study. By independent study I do not mean scholarship, but informa-
tion seeking for limited and short-term purposes related to work and everyday life. Access 
tools and tertiary reference tools can be extremely helpful for those needs and not to intro-
duce students to them limits their horizons. That we have become an information society 
has become a cliche; nonetheless, there is truth to this statement. Opening students' eyes 
to the richness of libraries as an information source (albeit only one) is a valid educational 
objective .if we believe that the ability to gain access to and use information is important. 
By overemphasizing the scholarly research process Mr. Stoan gives short shrift to the 
information needs of undergraduates. Like it or not, most freshman composition courses 
require a term paper based on library research. Surely the strategy these students will fol-
low will be radically different than the scholarly research process. Not having personal 
files, professional colleagues, or knowing the function of footnotes, they are in most cases 
going to have to depend on access tools. To equate library skills with research is appropri-
ate for this group of students. That librarians tend to equate library skills with research is in 
part due to the heavy use undergraduates make of reference services. Analyses of circula-
tion statistics that show that graduate students and faculty are the heaviest library users are 
misleading in this respect. 
Much evidence supports the observation that faculty do not use indexes and other access 
tools, but I would contend that many of them could actually benefit from a systematic 
search of the indexes in their fields. Despite the efficiency of professional networks, my 
guess is that many faculty are probably not on top of the literature in their fields. Teaching 
demands, the sheer quantity of work being published, and the increasing trend toward 
interdisciplinary research make this all but impossible. Probably many deliberately narrow 
their focus to a few key journals, attend a few professional meetings, cultivate friendships 
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with others who seem to be in touch with the field, and trust that they have not overlooked 
a major work in the field. Searching the indexes may not be the only way of gaining access 
to secondary sources, but can supplement the other means scholars use. 
Because of our training and the nature of our day-to-day reference work, librarians tend 
to focus on access to information or sources and are less aware of primary sources than we 
should be; however, in academic libraries there is a trend toward combining book selection 
responsibilities with reference work and a trend toward advanced study in academic disci-
plines, both of which require knowledge of the primary sources. These trends should in-
crease our understanding of the scholarly needs of the faculty, but improving relationships 
with faculty also depends upon the faculty's increasing their understanding of the mission 
and goals of libraries, and this is a much tougher problem. Mr. Stoan fails to mention that 
often scholars look at the library from a narrow and self-serving point of view. Yes, micro-
films are difficult to use, but discovering that an important article has been razored out of a 
periodical is even more frustratiJ;lg. Scholars must be educated to understand the problems 
most libraries face and the trade-offs made to solve these problems. 
KAREN KINNEY 
Head, General Reference Division, New York University 
To the Editor: 
The publication of "Tenured Librarians in Large University Libraries," by Karen F. 
Smith, et. al. [March 1984] addresses a number of important and interesting research ques-
tions; unfortunately, the "research" is so poorly done, that the results have little meaning. 
The sample is never shown to be a valid representation of academic librarians or a sub-
group of academic librarians and thus, is not generalizable (especially with a 52% response 
rate), a copy of the questionnaire is not available as an appendix for the reader, key defini-
tions (such as what exactly constitutes an "article") are not provided, huge assumptions 
are made as to participants' interpretation of questions, no explanations of the limitations 
and weaknesses of the study or its findings are offered to the reader, statistical techniques 
are poorly utilized, and there are no indications of the reliability or validity of the data re-
ported. 
Space does not permit a thorough review of the research, but one of the key questions 
asked was "How productive are librarians before and after tenure?" The results are based 
on a self-administered questionnaire where ''librarians were asked to indicate their pro-
ductivity,'' before and after tenure. Without pre-tests and external validation, self-
reported data is suspect and self-reported data related to personal productivity is cause for 
even more suspicion; one is not surprised (given the research design) to find that the sam-
ple of tenured librarians believed that they had not changed their ''productivity'' since be-
ing tenured. 
Research questions such as this deserve better than survey research. To adequately ad-
dress such questions, longitudinal data that covers an individual's "productivity" prior to 
and after tenure would be necessary, with some outside verification included to insure the 
validity of the data. However, such research calls for knowledge of research techniques 
other than survey questionnaires. 
One is left mystified with the authors' statement that "the findings ... do provide base 
data which individuals and library personnel committees can use for comparative pur-
poses." To what is the data to be compared against? For what purposes? Since there are no 
indicators of the reliability of the data, and the validity is clearly suspect, why bother com-
paring it to anything? 
Unfortunately, this type of research simply reinforces the notion to other academic librar-
ians that such articles are" good research" and worse, someone else, with even less knowl-
edge conducting and interpreting research, will use it for an inappropriate reason and to 
justify or support a position, decision, or activity, for which it is either invalid or inappro-
priate. 
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As pointed out later in this issue by Stoan, academic librarians typically have little back-
ground and training in conducting research since they "seldom do research" (p. 105). 
Thus, editorial staff of professional journals have a responsibility to insure publication of 
only quality research (if the article is intended to be a research piece) and provide additional 
training and education (if necessary) to writers who are unfamiliar with the administration 
and reporting of research; otherwise, such articles should be rejected out-of-hand. Printing 
"research" papers such as this only encourages the profession's acceptance of sloppy and 
undergraduate quality research and confounds the notion of what is ''acceptable'' as re-
search in a scholarly journal such as C&RL. 
While the authors of the article can be excused if they have never had adequate training 
and background in conducting research and developing research designs that fit the objec-
tives of a specific problem, the editors and editorial board of C&RL have no excuses. The 
article should never have been published in its current condition without major reworking, 
clarification, and explanation. Such is the responsibility of the editorial staff of the journal. 
The recent proliferation of "research" under the guise of poorly designed and adminis-
tered survey research needs much greater editorial control than the editors of this journal 
(as well as a number of other scholarly journals in our field) appear to either want to pro-
vide or are able to provide. Editorial work is time-consuming and painful; yet the quality of 
C&RL depends on such efforts. I for one look forward to higher quality research and in-
creased editorial control over the reporting of such "research" in future issues of C&RL. 
CHARLES R. McCLURE 
Associate Professor, University of Oklahoma 
To the Editor: 
In response to the article in the November 1983 issue of College & Research Libraries enti-
tled "The ACRL Standards for Faculty Status: Panacea or Placebo," by John N. DePew, the 
Council of Chief Librarians of the City University of New York wishes to go on record as 
strongly reaffirming the concept of faculty status for librarians. At CUNY librarians have 
been accorded both faculty rank and status since 1965, and have been recognized as peers 
in the educational process by their colleagues who teach in the college classroom. 
Our position on this issue is as follows: 
The libraries of the City University are organized as instructional departments within their respective 
colleges, and have been so designated since 1938/39 when the Board of Higher Education evolved the 
departmental structure, the Personnel and Budget Committee system, and the tenure and promo-
tional procedures characteristic of CUNY today. And, since 1965, after a study by an outstanding con-
sultant, librarians employed in these departments have held the ranks and titles of the faculty in these 
institutions, except that they work a standard 35-hour week and have half the annual leave allowance 
of the classroom faculty. They are recruited, hired and evaluated in the same manner as other faculty, 
according to standards, background, and experience appropriate to their work and the needs of the 
library. Because of these standards and the evaluation process, the University has been able to attract 
an unusually well qualified group that has lent distinction to our college libraries as educational insti-
tutions. 
A. Why Faculty Rank for Academic Librarians? 
A statement prepared by a committee of the Association of American Colleges, Association of Col-
lege and Research Libraries and the American Association of University Professors (1973) said in part, 
"All members of the academic community are likely to become increasingly dependent on skilled pro-
fessional guidance in the acquisition and use of library resources as the forms and numbers of these 
resources multiply, bibliographical systems become more complicated, and library technology grows 
increasingly sophisticated. The librarian who provides such guidance plays a major role in the learning 
process." 
Teaching, research, and the promotion of intellectual pursuits are the hallmarks of the 
university, and the librarians are a unique and indispensable part of this process. Academic 
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recognition seems quite logical for the following reasons: 
1. Librarians teach and instruct. The special mission of the library is to equip students with the skills in 
information gathering that they will use throughout their careers and which should be part of their 
basic education. This instruction can take place in credit courses in library skills and sources of infor-
mation, or in course-related lectures and seminars. Individual consultation with librarians, geared to 
the student's individual needs, is still the most frequently used approach to student use of the library. 
·,. 
At City University, with its numbers of non-traditional students who come seeking a better life • 
through education, librarians can help in the battle against high attrition rates by arming the student 
with the proper intellectual weapons to see him through. What do librarians profess? Putting knowl-
edge to work. 
2. · Librarians are intimately involved in the research process on the college campus. They seek to establish a 
research competence that includes knowledge of the principles of systematic research, the use of gen-
eral and specific research sources, the ability to define a problem, and to limit, select, and evaluate 
material most relevant to it. 
The exponential proliferation of publications and the oft-noted increasing complexity of biblio- "' 
graphic tools have created the need for library personnel of widely differing experiences and expertise. 
Library technology, advancing with amazing speed, is creating new means of approaching the organi-
zation, manipulation, and management of information. It is not difficult to foresee a time when no 
research of any consequence will be able to be conducted without the assistance and guidance of an 
experienced and knowledgeable search strategist. 
3. The Library is best capable of contributing to the educational mission and tone of the college when it is recog-
nized as a faculty department. As members of a college faculty librarians are involved in what is going on 
and can exercise a positive influence on the direction of events. Participation is one of the earmarks of a ~ 
high quality institution. Librarians at City University have occupied important positions in faculty 
bodies, such as Chairman of the Curriculum Committee (N.Y.C. Community College), Secretary of 
the Faculty (Baruch) and the Liberal Arts Personnel and Budget Committee (Baruch), and member of 
the top-level" Committee of Six" (Queens). Some have advanced to the position of Dean: Bronx Com-
munity College, Staten Island, and Borough of Manhattan. The Acting President of Bronx Community 
College was a member of the Library Department. 
B. Faculty Status and Faculty Rank. Where? How? 
The Association of College and Research Libraries (ACRL) has long sought to provide proper stan-
dards for American college libraries so that they might best serve their constituencies. The Standards 
for College Libraries, promulgated on July 3, 1975, attempt to "describe a realistic set of conditions 4 
which, if fulfilled, will provide an adequate library program in a college.'' The standards are discussed 
under eight headings. Standard 4 deals with staff and states, in part: 
''The librarians of a college comprise the faculty of the library and should organize and administer 
themselves as any other departmental faculty in the college. The status, responsibilities, perquisites, 
and governance of the library faculty shall be fully recognized and supported by the parent institution, 
and it shall function in accord with the ACRL "Standards for Faculty Status for College and University 
Librarians''.'' 
No precise up-to-date record exists at the present time as to the exact extent and nature of the faculty 
association of librarians on American college campuses. However, several special surveys and studies 
in recent years shed some light on current practice. The most ambitious of these was undertaken in 
1976 by ACRL to determine how many institutions regarded their librarians as faculty. Its salary sur-
vey included the question, ''using the definition of faculty status in your institution, do librarians have 
faculty status"? Seventy-five percent of the 1200 institutions responding answered yes. (Ten years 
before, in 1966, only fifty percent had replied in the affirmative). 
In the matter of the granting of faculty ranks and titles, LACUNY (Library Association of the City 
University) has garnered a list of over 100 colleges which provide such perquisites to their librarians. 
Among the larger institutions one finds the University of Georgia, University of Illinois, University of 
Idaho, Iowa State University, University of Oregon. Smaller institutions are represented by Skidmore 
College, Connecticut College, University of Wyoming, Kean College, Simpson College. An older 
study of replies from 183 State colleges and universities in 1967 showed that 65% of them accorded 
their librarians academic ranks. (C&RL 29:381-86 Sept. 1968) Here were included Colorado State Uni-
versity, Texas A. and M., University of Houston, Wisconsin State, Newark State University, etc. One 
of the more recent indications of faculty rank and status is a survey of its membership taken by the 
Association of Research Libraries in December 1979. Ninety-one of its one hundred thirteen members 
responded. Over 70% designate their librarians as academic (27 reported full academic status, 25 indi-
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cated this status with some variation as to rank, salary, vacations, and leaves, and 13 reported faculty 
status but no faculty rank). There is also a growing practice in a number of colleges and universities to 
raise the Chief Librarian to the level of Dean (New York University, University of Evansville, New 
Mexico, Southern lllinois and others), thereby emphasizing the importance of their libraries as instruc-
tional centers. 
The City University has been well served by its policy of recognizing the academic nature of its li-
braries and the academic status of those who are responsible for its proper functioning. The future 
promises to make ~ven more strenuous demands on this group of employees and to invest them with 
more and greater responsibilities than heretofore in the teaching and research process. 
-(Document prepared and approved by the Council of Chief Librarians of the City University of New 
York) 
CATHERINE T. BRODY 
Chairperson, Council of Chief Librarians 
New York City Technical College of the City University of New York 
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BOOK REVIEWS 
Miksa, Francis L. The Subject in the Dictio-
nary Catalog from Cutter to the Present. 
Chicago: American Library Assn., 1983. 
496p. $55. LC 83-2556 ISBN 0-8389-
0367-3. 
Francis Miksa has given us a truly major 
historical study of the role of subject head-
ings in the dictionary catalog. The study 
confirms what we have always feared: the 
system of subject headings we use today is 
filled with contradictions. The character of 
these contradictions is identified through 
an analysis of the writings of many subject 
specialists-especially those of Charles 
Cutter, J.C.M. Hanson, and David Hay-
kin. . 
The analysis shows that the work of 
these specialists often derived from con-
tradictory assumptions. As a consequence 
the present system represents . a meld of 
headings and practices that were adopted 
at different times for different and often 
contradictory reasons. Accordingly, the 
user often cannot predict the most likely 
heading for the material he seeks. Not sur-
prisingly, Miksa concludes that a subject 
catalog built upon a single system would 
be better, but the real value of this study is 
the way in which he identifies the major 
schools of thought that have gone into the 
present system. 
For many readers, the most surprising 
part of Miksa' s study is his interpretation 
of Cutter's subject rules as an internally 
consistent and logical system. The system 
fits well with the tenets of a single philo-
sophical school, Scottish common sense 
realism. This philosophy was widely stud-
ied until well after the middle of the nine-
teenth century but, by the end of the cen-
tury, it was no longer so widely accepted. 
Two of the more important differences 
between Cutter and Hanson were their 
criteria for the choice of a subject and sub-
ject name and their characterization of the 
catalog user. 
Both men required that the choice of 
subject be the most specific subject but 
'specific' is an ambiguous term. For Cut-
ter, a subject was part of a recognized sys-
tem of knowledge, and this fact was re-
flected in the fact that the subject had 
either a conventional or an individual 
name. If the topic of the book was not gen-
erally known by either a conventional or 
an individual name, then the terms de-
scribing the topic should be reviewed in 
order to determine which of these terms 
were conventional or individual names. 
The subject heading was then the most 
significant of these names. Thus, a book 
on the 'Ornithology of New England' was 
entered under 'New England' because an 
individual name had greater significance 
than a general name. Miksa's explication 
of Cutter's significance formula helps to 
clarify many of the puzzles which we find 
in Cutter's Rules for a Dictionary Catalog. 
For Hanson, 'specific subject' meant a 
term or phrase that just exactly matched 
the topic of the work. If there were no con-
ventional name for this topic, Hanson 
would introduce a new heading for the 
topic. Thus, Hanson introduced a great 
many new headings into the catalog. 
Hanson also believed that the chief user 
of the catalog, at least for Library of Con-
gress, was a scholar. Such a user would 
want to have an overview of books on re-
lated topics as well as a list of works on the 
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specific topic of inquiry. Accordingly, 
Hanson preferred to develop classed se-
quences in the catalog. This was often 
done by introducing subdivisions to al-
ready existing headings, and, perhaps not 
surprisingly, the public catalog often re-
flected the sequence of classes found in 
the library's classification schedules. 
Charles Cutter, on the other hand, be-
lieved that the casual reader was the most 
constant user of the dictionary catalog. As 
a consequence, he believed that headings 
should be entered directly and, certainly, 
without topical subdivisions. The catalog 
included "see-also" references to assist 
the occasional scholar as well as to educate 
the casual reader by providing a means for 
learning of other related topics. 
While Haykin did not necessarily do 
away with the existing classed headings, 
he did prefer phrases in direct form over 
inverted headings or headings with subdi-
visions. As a consequence, even though 
classed sequences remained in the cata-
log, the newer headings were in direct 
form, and many related topics were scat-
tered throughout the alphabet. In addi-
tion, under Haykin, Library of Congress 
frequently assigned a set of subject head-
ings to a single work. The set of headings 
was defined so as to match the subject of 
the work, but the individual headings 
were often broader than the work. 
For many readers the most rewarding 
part of Miksa' s study will be his rediscov-
ery of the meaning of Cutter's subject 
rules. For when these rules are reinter-
preted, it not only clarifies Cutter's words 
and restores our respect for the intellec-
tual incisiveness of one of the founders of 
modern library science but also makes 
clear the inappropriateness of these rules 
for modern subject analysis. 
But Miksa's study goes further. He ex-
plains the fact that our existing system is 
contradictory because it includes layers 
defined in terms of conflicting assump-
tions about the nature of a subject heading 
and the nature of the catalog user. Thus, 
Miksa not only helps us to understand our 
past but frees us from it by clarifying the 
basic contradictions of our present 
practices.-D. Kathryn Weintraub, Univer-
sity of California, Irvine. 
September 1984 
World Librarianship: A Comparative 
Study. Ed. by Richard Krzys and Gas-
ton Litton with the assistance of Ann 
Hewitt. New York: Dekker, 1983. 239p. 
$38.50. LC 82-22213. ISBN 0-8247-1731-
7. 
This work is an addition to the literature 
focusing on comparative librarianship in 
the international perspective. The work is 
divided into three sections, "Philosophy 
and Theory," "The Study," and "Con-
clusions." The first is a detailed method-
ological statement outlining the editors' 
approach to comparative study in interna-
tionallibrarianship, including a good deal 
of the historical background in the evolu-
tion of the methodology they have devel-
oped. The editors outline eight major ob-
jectives and attempt to reach their goals by 
analyzing nine geographic regions of the 
world, investigating eleven aspects of li-
brarianship in each of these nine regions. 
The second section contains the results of 
their analysis followed by a brief conclu-
sion. 
The work itself is set into the context of 
no fewer than four key evolutionary terms 
introduced by the editors: metalibrarian-
ship, world study in librarianship, global 
librarianship, and extraterrestrial librar-
ianship. Since the definitions of these 
terms will most probably be unknown to 
many readers, it would be best to briefly 
note that metalibrarianship is defined as 
"the philosophy and theory underlying 
the practice of librarianship throughout 
the world'' (p.3). Worldstudyinlibrarian-
ship is defined as the process of compara-
tive study itself (p.3-4). Global librarian-
ship is library development "char-
acterized by decision-making for the pur-
pose of satisfying humanity's information 
needs rather than purely regional or na-
tional needs" (p.201). Extraterrestrial li-
brarianship (p.203) will, it is expected, be a 
logical outgrowth of successful globalli-
brarianship. 
The methodological framework for anal-
ysis in this study developed in the first 
section (p.3-53) is not well complemented 
by the second section (p.57-198) in which 
uneven area studies are put forth as a 
means for developing world study in li-
brarianship. By uneven, it is meant that 
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consistency in substantive content is lack-
ing to the point that it weakens the edi-
tors' intent. In many cases data are con-
densed to the point that little current or 
historical information is obtained by the 
reader in a consistent fashion, resulting in 
unbalanced overviews. For example, cap-
tions to the illustrations (p.117) of two Af-
rican libraries reflect out-of-date terminol-
ogy. Rhodesia became Zimbabwe in 1980, 
and Haile Selassie University has not offi-
cially been known by that name since 
1974. 
Brief and concise area studies are a re-
quirement for this work since one inten-
tion is to use them to develop and test the 
editors' analytical framework. Therefore, 
lengthy areas studies, for example, such 
as one finds in the International Handbook of 
Contemporary Developments in Librarianship 
(1981), would not be appropriate. What is 
needed in World Librarianship is more con-
sistent, balanced, and substantive area 
studies edited to be less discursive in con-
tent. What is also needed in World Librari-
anship are up-to-date bibliographic cita-
tions. The weaknesses of the area studies 
are reflected in the notes to the text. There 
are just over 180 notes, a substantial num-
ber of which come from the same source, 
the Encyclopedia of Library and Information 
Science, which itself contains out-of-date 
material. References to current in-depth 
studies in the bibliography of the book it-
self are lacking as well. Of the approxi-
mately 160 entries, only about five date 
from 1978 to the present. Furthermore, 
current editions are not cited. For exam-
ple, the 1976 edition of the International 
Guide to Library, Archival, and Information 
Science Associations is cited instead of the 
1980 edition, and the 1970 edition of A 
Handbook of Comparative Librarianship is 
cited instead of the 1975 or 1983 editions. 
Intended as a text, the methodological 
framework for analysis the editors have 
developed in World Librarianship will, in 
spite of the work's weaknesses, be of in-
terest to students and teachers of compar-
ative librarianship.-David L. Easterbrook, 
University of Illinois at Chicago. 
Serials Management in an Automated 
Age. Proceedings of the First Annual 
September 1984 
Serials Conference, October 30-31, 
1981, Arlington, Va. Ed. by Nancy Jean 
Melin. Westport, Conn.: Meckler, 1982. 
101p. $35. LC 82-2302. ISBN 0-930466-
48-9. 
Although many of the papers in this 
slim volume are already becoming dated, 
it does contain a wealth of information for 
the serials manager attempting to deal 
with serials in a time of great change. 
Many of the articles contain excellent bibli-
ographies and serve well, both as an intro-
duction to the topic and as a starting point 
for further research. The papers are well 
chosen, and cover a diversity of topics: 
''The Journal of the Year 2000'' (Thomas 
B. Hickey); "Playing by the Rules-
AACR2 and Serials" (Ruth C. Carter), 
"Going Online with Serials" (Minna C. 
Saxe); "Order from Chaos? Standardizing 
Serials" (Gary Ink); Indexes and 
Abstracts-What Lies Ahead" (Robert E. 
Stobaugh, David W. Weisgerber, and 
Ronald L. Wigington); "Resource Sharing 
of Serials-Past, Present and Prospective: 
Old Wine in New Bottles or Substantial 
Change?" (C. James Schmidt); and "Au-
tomating the Serials Manager: New Direc-
tions, New Opportunities" (Nancy Jean 
Melin). The book also includes an intro-
duction by Melin and a summary by Milo 
Nelson. The papers contain excellent anal-
yses of the present state of the field and fu-
ture predictions. Many of the presenters 
bring forth problems for consideration 
along with some suggested solutions. 
Even though it is overpriced ($35 for 101 
pages), I recommend this book for pur-
chase by anyone dealing with the collec-
tion or management of serials and for all 
libraries with a large library science 
collection.-]ames Mouw, University of Illi-
nois at Chicago. 
Scientific Information Systems in Japan. 
Ed. by Hiroshi Inose. Amsterdam: North-
Holland, 1981. 257p. $56. LC 81-1658. 
ISBN 0-444-86151-3. 
This collection of thirty-four technical 
papers is intended for the serious scholar/ 
student of database management systems 
in scientific research. The final report of a 
three-year project supported by Japan's 
Ministry of Education, Science, and Cui-
• 
ture and conducted between 1976 and 
1979, this volume deals with the formation 
process of information systems and the or-
ganization of scientific information. More 
than five hundred researchers in the aca-
demic and scientific community partici-
pated in studying the information sys-
tem's implications and organizational 
approaches to a broad range of scientific 
disciplines. Their study focused on five re-
search groups: input processing, struc-
ture recognition, storage and retrieval, 
systems approach,, and research trend 
analysis. Developmental activities were 
carried out on database management sys-
tems, computer networks, and input-
output system organization. The results 
are here published in English as a whole 
for the first time. Led by the internation-
ally known cybernetics scholar, Toshio Ki-
tagawa, professor emeritus at K yushu 
University, twenty-nine research units 
tackled the five research categories as well 
as the developmental activities. 
This is a welcome publication, although 
best suited for the technical collection of a 
large research library or special library. 
Not a general treatise, it reveals little of Ja-
pan's efforts to organize its isolated com-
petitive efforts to link the scientific infor-
mation community. 
Despite the promise of this title, the ma-
jor study in English on information sys-
tems in Japan today is contained in the in-
troductory matter in Gibson and Kunkel, 
Japanese Scientific and Technical Literature; a 
Subject Guide (Greenwood, 1981). Data 
and commentary on national and interna-
tional cooperation through the proposed 
Japan Center for Promoting Scientific In-
formation will be of particular interest to 
academic librarians. The papers dealing 
with this topic include the group study on 
the planning of scientific information sys-
tems in Japan (Shimanouchi), the Report 
of the 0-Committee on the development 
of scientific information systems in Japan 
(Tanaka), and the paper on the develop-
ment of interuniversity computer net-
works in Japan (Inose). Typical of the sub-
ject coverage, the paper, "An Under-
standing System of Natural Language and 
Pictorial Pattern in the World of Weather 
Report,'' devotes four pages to the lin-
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guistic and pictorial world of the isobar. 
One treatise details the use of handwriting 
action in construction of models for use in 
two-dimensional expressions of informa-
tion, such as those used in figures, 
graphs, charts, and other handwritten 
characters, and is punctuated with illus-
trations (Hosaka and Kimura). In the pa-
per on "Methodologies of Japanese Lan-
guage Treatment by Computer for 
Information and Documentation Sci-
ences," authors Nagao, Tsujii, and Mat-
suyama explore machine translation of 
document titles from English into J apa-
nese, a Japanese text-editor capability, 
and a model for a natural language 
question-answer system. 
One revealing conclusion: "Interna-
tional exchange of documentation infor-
mation requires the [sic] language transla-
tion, and it is to be by machine because the 
information amount to be translated is too 
huge to be done by human translators." 
Written in technical, often halting, En-
glish, this book provides ample evidence 
that the need is indeed urgent for high-
quality natural translations from one lan-
guage to another. References to articles 
cited are not always clear as to the lan-
guage of the full text. The work has no in-
dex, and suffers further from a photo-
reduced, single-spaced typewritten 
manuscript for most of its contents.-
Theodore F. Welch, Northern Illinois Univer-
sity, DeKalb, Illinois. 
Conservation in the Library: A Handbook 
of Use and Care of Traditional and Non-
traditional Materials. Ed. by Susan 
Garretson Swartzburg. Westport, 
Conn.: Greenwood, 1983. 245p. $35. LC 
82-15582. ISBN 0-313-23267-9. 
When William Blades' The Enemies of 
Books (London: Triibner) appeared in 
1880, the enemies were identified as dirt, 
climate, air pollution, fungi, and people. 
Librarians are all too aware that these ene-
mies not only continue to threaten the 
printed collections described by Blades 
but also pose serious problems for the 
non print components of this decade's li-
brary collections, including photographs, 
microforms, slides, films, sound record-
ings, videotapes, videodiscs, and com-
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puters. The problem is further compli-
cated by diminished library budgets as 
well as cost increases for books and library 
materials. Indeed, the latter factors may 
be the most persuasive in convincing li-
brarians that conservation is the responsi-
bility of every librarian, including the li-
brary administrator, and not just that of 
the archivist, curator, or special collec-
tions librarian. · 
For those librarians who want to take an 
active conservation role in the care and 
maintenance of their collections, Conserva-
tion in the Library: A Handbook of Use and 
Care of Traditional and Nontraditional Materi-
als will be a valuable tool. The editor and 
contributors are recognized preservation 
specialists, and most of them are also prac-
ticing librarians. Each devotes a chapter to 
a specific medium: paper, books and bind-
ings, photographs, slides, microforms, 
motion picture film, and sound record-
ings. Chapters on newer nonprint 
media-videotape, videodiscs, and 
computers-are also included. Each chap-
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ter follows the same format: inclusion of a 
brief history of the medium, a definition of 
its characteristics, and an outline of there-
quirements for its ideal care and preserva-
tion followed by a short, annotated bibli-
ography of suggested readings. The 
chapters are aptly, though not lavishly, il-
lustrated, and, when appropriate, they in-
clude sample guidelines for the selection 
of equipment and the handling of materi- . 
als as well as descriptions of simple con-
servation techniques. A list of suppliers 
and supplies, in addition to sources of or-
ganizational advice and assistance, are 
welcome additions to the text. 
The topic of conservation, like the prob-
lem itself, can easily overwhelm anyone . 
trying to learn more about it. Swartzburg 
and the contributers present a broad range 
of information, much of it highly special-
ized, and they do so simply and clearly. 
Each author takes care to distinguish be-
tween those practical conservation mea-
sures the librarian can practice and the 
point at which the professional conserva-
tor or specialist ought to be consulted. 
This is a carefully edited book; the chap-
ters tend to build on one another with little 
duplication of information. 
Conservation in the Library will be valu-
able to a variety of readers, including the 
librarian who wants a single compendium 
of practical and up-to-date information on 
the care and handling of materials found 
in the modem library, an overview of cur-
rent conservation problems and practices, 
a reference to suppliers and organizations 
offering assistance, and additional biblio-
graphic sources. While the book's pur-
pose is to present practical preservation 
information on conventional materials as 
well as nonprint media (which it does), 
each author raises questions, either im-
plicitly or explicitly, about the future pres-
ervation needs of libraries and the role to 
be played by librarians in determining 
how these needs will be met. Any individ-
ual concerned about the future of libraries 
can read this book with profit.-Gretchen 
Lagana, University of Illinois at Chicago. 
Morehead, Joe. Introduction to United 
States Public Documents. 3rd ed. Little-
ton, Colo.: Libraries Unlimited, 198J. 
309p. $28.50 cloth, $19.50 paper. LC 82-
22866. ISBN 0-87287-359-5-1 cloth, 0-
87287-362-5 paper. 
There have been many important devel-
opments in U.S. public documents since 
the previous edition of this book in 1978, 
developments which librarians, research-
ers and students must take into account if 
they are to use documents efficiently. 
Morehead has done the documents com-
munity a great service by incorporating 
the most important of these changes into 
this new edition of his guide, a work 
which has long been recognized as the 
leading one in the field because of the ex-
tensive knowledge of the subject it dem-
onstrates and the vigorous and entertain-
ing style in which it is written. 
One of the most important changes has 
been, of course, the present administra-
tion's drive to reduce publishing costs, a 
program that has, as Morehead points 
out, been "transformed into a systematic 
assault on access to public information.'' 
In response to these cutbacks in publish-
ing and services, Morehead has added a 
new chapter, "Public Documents; an 
Overview," which describes government 
information policy and attempts to offer a 
definition of a public document. 
New indexes and other improvements 
in the Monthly Catalog and changes in the 
content and classification numbering sys-
tem of the serial set have also been incor-
porated, while the sections on geo-
graphic, audiovisual, and Census Bureau 
materials have been removed from the ap-
pendices, expanded considerably, and in-
tegrated into the text. A new feature in 
this edition is a synoptic chart showing 
Census Bureau programs and products. 
Unfortunately, the material in the chart is 
not always up-to-date. For example, two 
international population reports series 
transferred to the Bureau of Economic 
Analysis in 1972 are listed as Census Bu-
reau publications, as is Monthly Depart-
ment Store Sales in Selected Areas, a series 
discontinued in 1981. 
Discussions of databases and microform 
materials have also been expanded andre-
organized, and a summary of some thirty-
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two databases, containing the name and 
type of base, the distributor, and the chap-
ter in which it is described at greater 
length, has been added. It would have 
been more useful if a brief description of 
the content of the database and citations to 
page numbers on which Morehead dis-
cusses them had been included. 
The section on the legislative process 
and tracing legislation has been more than 
doubled and now features completely 
new material on private legislation, as well 
as descriptions of a number of new biblio-
graphic aids. 
The book is not without shortcomings, 
however. One of the most serious is the 
description of Guide to Presidential Advisory 
Commissions, 1973-1981, which states that 
the work was compiled by Richard Kor-
man and published by Meckler Books in 
1982. The fact that this work, which has 
not yet been published, could not possibly 
have been examined by the author, leads 
one to wonder if there are other materials 
described as though the author had exam-
ined them but which have not actually 
been viewed. 
There are a few cases in which certain 
classes of documents that deserve better 
are given short shrift. Budget documents, 
certainly a group of documents that re-
quires guidance in use, receive less than a 
page, and the publications of the Joint 
Publications Research Service and the For-
eign Broadcast Information Service are 
hardly adequate to enable one to use these 
documents effectively. The brief section 
on the CIA omits mention of its monthly 
directory, Chiefs of State and Cabinet Mem-
bers of Foreign Governments, an indispens-
able tool for anyone needing up-to-date 
information on foreign government offi-
cials. Two agencies, which were treated in 
earlier editions and which produce anum-
ber of valuable publications, the General 
Accounting Office and the Congressional 
Budget Office, have been dropped from 
this edition. 
The organization of a book like this al-
ways produces problems because of the 
tendencies of documents to transcend the 
neat compartments one attempts to fit 
them into. Reorganization plans, which 
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are discussed in at least four different 
places in the text, are an example of this. 
Unfortunately, the index, which might 
have been expected to bring them to-
gether, contains only one page reference 
to them. The author has partially compen-
sated for this omission by including them 
in a table showing sources of presidential 
texts on p. 200-01. 
More complete bibliographical informa-
tion in the captions for the illustrations, 
possibly even the inclusion of SuDocs 
numbers, where applicable, would have 
been a help to readers who wish to consult 
the items shown. 
While Morehead's style is usually clear, 
he is sometimes carried away. As an ex-
ample, I cite this sentence (p. 31), which 
could surely have been expressed more 
tersely: "The words 'diminished re-
September 1984 
sources,' that shibboleth of the current 
decade, find their quintessential para-
digm in the appropriations for the deposi-
tory library enterprise." There are also 
times when descriptions offer little eluci-
dation. If the reader does not already 
know what an ''engrossed bill'' is, I defy 
him to figure it out from the information 
given on p. 137, which simply states the 
color of paper it is printed on. It is true that 
the persevering reader will find a defini-
tion of such a bill on p. 146, but he must 
get to it without help from the index. 
In spite of these defects, the work does 
present a masterful compilation of infor-
mation on current U.S. federal govern-
ment documents and presents what could 
easily be an overwhelming mass of detail 
in a clear and logical fashion. -Gloria West-
fall, Indiana University Library. 
ABSTRACTS 
The following abstracts are based on those 
prepared by the ERIC Clearinghouse of Infor-
mation Resources, School of Education, Syra-
cuse University. 
Documents with an ED number here may be 
ordered in either microfiche (MF) or paper copy 
(PC) from the ERIC Document Reproduction 
Service, P.O. Box 190, Arlington, VA 22210. 
Orders should include ED number, specify for-
mat desired, and include payment for docu-
ment and postage. 
Further information on ordering documents 
and on current postage charges may be obtained 
from a recent issue of Resources in Educa-
tion. 
Technical Services Costs in ARL Libraries. 
Kit 89. By Peter S. Graham. Association 
of Research Libraries, Washington, 
D.C., Office of Management Studies. 
1982. 144p. ED 232 670. MF-$0.83;PC-
not available from EDRS. 
Designed to assist library managers in con-
ducting effective cost studies, this document 
provides a summary of the data for the eighty-
one member libraries that responded to a sur-
vey of technical services cost studies conducted 
by the Association of Research libraries (ARL) 
in April1982 and seven reports of such studies. 
These reports, which range from terse state-
ments of overall costs to detailed time-and-
motion studies, with examples of both top-
down and bottom-up approaches, are as 
follows: (1) "Cataloging, Binding, and Process-
ing Costs 1980/81," Syracuse University; (2) 
"The Year's Work: Resources Used, Benefit/ 
Cost, 1981, '' University of Maryland; (3) ''Pro-
jected Cost Study for Technical Services for 
1982-83; Unit Activities, Statistics, and Auto-
mation Developments; and Staff Costs by 
Unit," University of Kentucky; (4) "Statement 
of Desired Data for Determining the Costs of 
Maintaining RL Catalogs, 1976-77," Research 
libraries Group; (5) "Technical Service Divi-
sion Work Assignments Staffing Profile, 1978," 
Washington State University; (6) "Cost Study 
of the Central Technical Services Department; 
Cost of the Serials Currently Received Process, 
1980," Cornell University; and (7) "Review of 
Collection Policy Alternatives, 1980," New 
York Public Library. 
Library Services for the Distant Learner, 
the Clarion State College Libraries' Ex-
perience. By Gerard B. McCabe. 13p. 
1983. ED 232 684. MF-$0.83;PC-$1.82. 
This paper presents the experience of Clarion 
State College libraries in supporting an off-
campus program offered for graduate library 
science students in Harrisburg, Pennsylvania, 
and discusses the rationale for off-campus con-
tinuing education library service. Descriptions 
are given of the development of the off-campus 
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library science program and the methods used 
to provide library materials in support of the 
program for the Dauphin County Public Li-
brary, the Pennsylvania State Library, and 
Oarion State College's own campus library. 
There is also a brief discussion of the accredita-
tion of off-campus programs. Reasons for the 
full library support of off-campus programs are 
provided, as well as a list of recommendations 
for library support requirements and an expres-
sion of advocacy for state or regional standards 
covering off-campus library support. 
Academic Ambitions and Library Devel-
opment: The American Bureau of Indus-
trial Research and the State Historical 
Society of Wisconsin, 1904-18. Occa-
sional Paper no.159. By John Calvin 
Colson. University of illinois at Urbana-
Champaign, Graduate School of Li-
brary and Information Science. 1983. 
56p. ED 232 697. MF-$0.83;PC-$4.82. 
Intended to contribute to a better under-
standing of research library development in the 
United States, this report describes the history 
of the development of the library of the State 
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Historical Society of Wisconsin from 1904 to 
1918. It is based on records of the relationships 
between three principals-John R. Commons 
and RichardT. Ely (members of the University 
of Wisconsin faculty) and Reuben Gold 
Thwaites (superintendent of the society)-and 
their associates and subordinates at the two in-
stitutions. From a rich mixture of personal am-
bitions, institutional and personal interactions, 
variant perceptions of the functions of libraries, 
and other factors, the library of the society was 
developed during the period 1904 to 1918 into-
among other things-a major center for the 
study of the trade union movement in the 
United States. The development of the library 
resulted from the working of a complex collect-
ing effort by an agency-the American Bureau 
of Industrial Research-connected administra-
tively to neither the society nor the university. 
Afterward, the society continued the collecting 
program begun by the bureau, but in a substan-
tial degree of dissociation from the conditions 
that led to the library's earlier development. 
The author's vita and numerous references are 
included in this report. 
Recent Developments in the Theory of In-
formation Retrieval. By Abraham Book-
stein. ·Royal Inst. of Tech. Library, 
Stockholm (Sweden). TRITA-LIB-6019. 
1982. 29p. ED 232 691. MF-$0.83;PC-
$3.32. 
Recently considerable attention has been 
given in the online information retrieval litera-
ture to techniques for producing a weighted , 
output of documents in response to a request. 
One approach tries to maintain the form of and 
relationships between requests as they appear 
in current Boolean log-based systems, while ex-
tending it to permit a weighted output. It is 
based-on the mathematics of fuzzy-set theory, 
which assigns each potential member of a set a 
degree of membership between zero and one 
with intermediate values denoting partial 
membership in the set. Another approach is 
based on the mathematics of probability. It rep-
resents requests by sets of terms, and, by 
means of feedback information, assigns a 
weight of each term. Documents are ordered by 
the sum of weights of the terms in the request 
~t match those in the documents. This paper p vides an overview of both approaches and t eir advantages and disadvantages.lt also out-. es a basic theory of information retrieval, dis-
cusses the characteristics and problems of using 
Boolean logic in information retrieval, and lists 
areas for continuing research. An appendix de-
WhO'S Who in 
Technology Today-
now in its fourth edition-
tells you who is doing what in 
over 1.400 specific areas of science 
and technology. 
This hardbound five-volume set is 
designed for easv access to the listed 
data. Each of the four biographical 
volumes is divided into aligned disci-
plines and each has a name index. 
The fifth volume is a keyword index 
allowing multiple cross-referencing, 
so you can find the expertise or 
technical information vou need 
quickly. 
Who's Who in Technology 
Today provides detailed biographical 
information on 34,000 men and 
women in North America responsible 
for much of the rapid advancement 
in electrical, mechanical. 
and chemical technologies. 
as well as earth sciences, 
physics, optics, biosciences, and 
energy. It is the perfect directory 
when you need specific information, 
specialized research, or the aid of a 
qualified consultant in a particular 
field . 
Who's Who In Technology Today is a publi-
cation of Research Publications, Inc., which is not 
affiliated with Marquis Who's Who Incorporated. 
Order Who's Who in Technology 
Today (fourth editionl from Re-
search Publications for only $425. 
Price applies to u.s. and Canada only. 
To order, call or write: 
Research Publications 
12 Lunar Drive/Drawer AB 
woodbridge, CT 06525 
(203) 397-2600 
TWX: 710·465·6345 
FAX: 203-397-3893 m
outslde North and south America 
P.O. BOX45 
Reading, RC1 SHF England 
TEL: 0734·583247 
TELEX: 848336NADL C 
earch publications 
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scribing mathematical constraints on fuzzy-
complements and a twenty-one-item bibliogra-
phy conclude the paper. 
Selected Federal and State Book Program 
Information. Comp. by Roy H. Millen-
son. Association of American Pub-
lishers, Washington, D.C. 1980. 165p. 
ED 232 694. MF-$0.83;PC-$10.82. 
This publication presents information on fed-
eral and state programs that fund library and 
other book-related projects. Federal programs 
described provide funding for: (1) library ser-
vices (Title I, Library Services and Construction 
Act/LSCA); (2) instructional materials and 
school library resources (Title IV -B, Elementary 
and Secondary Education Act/ESEA); (3) inex-
pensive book distribution for reading motiva-
tion (Section 231, ESEA); ( 4) assistance to medi-
cal libraries (Title ill-J, Public Health Service 
Act); (5) the National Agricultural Library; (6) 
college library resources (Title II-A, Higher Ed-
ucation Act); and (7) strengthening research li-
brary resources (Title 11-C, Higher Education 
Act). Fact sheets for each state present names of 
state education and library officials, school en-
rollment figures, data on textbook sales, and 
other related information. Allocation charts for 
various programs and a glossary are also pro-
vided. Appendixes include a list of federal in-
formation centers, a description of the Center 
for the Book in the Library of Congress (LC), 
1979 statistics for the sixty largest academic li-
braries, a rank order listing of public libraries 
with a million or more volumes, excerpts from 
related federal legislation, descriptions of ERIC 
clearinghouses and services, a guide to Office 
of Education programs, and a list of officers and 
chapters of the Professional Booksellers of 
America (PBA). 
The ARL Microform Project. Association 
of College and Research Libraries, 
Washington, D.C. 1983. 83p. ED 232 
699. MF-$0.83;PC-$6.32. 
In 1980, a study was conducted for the Asso-
ciation of Research Libraries (ARL) by Informa-
tion Systems Consultants (ISCI), which led to 
the establishment of the ARL Microform Proj-
ect. Based on a three-part survey, to which a to-
tal of 848 academic, government, public, and 
special libraries responded, the ISCI study cov-
ered (1) general microform cataloging policy; 
(2) microform set holdings and bibliographic 
control, focusing particularly on cataloging of 
titles within microform sets; and (3) priorities 
for producing machine-readable cataloging for 
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titles within sets. The ARL Microform Project 
was established in 1981 to assist North Ameri-
can libraries, microform publishers, biblio-
graphic cooperatives, and the Library of Con-
gress (LC) in improving bibliographic access to 
titles in microform sets. The program's six main 
objectives focus on the areas of library catalog-
ing, set processing, universal availability of rec-
ords, publisher cataloging, preservation, and 
standards. The primary tool for accomplishing 
these objectives is an online database contain-
ing information (collected in the ISCI survey) 
on more than eight hundred microform sets. 
This publication presents an overview of the 
ARL Microform Project; summaries of the 
three-part ISCI study; and two lists of micro-
form set titles in alphabetical and numerical or-
der (using four-digit set project codes). 
Education for Work in Technological Uni-
versity Libraries. Ed. by Nancy 
Fjallbrant. IATUL Proceedings, V.13. 
International Association of Technolog-
ical University Libraries, Gothenburg 
(Sweden). 1981. 93p. ED 232 700. MF-
$0.83;PC-$6.32. 
The views of practicing librarians, library di-
rectors, and library school teachers are pre-
sented in this series of papers on the educa-
tional needs of those planning to work in 
academic and special libraries, particularly sci-
entific and technological research libraries. In-
cluded are (1) "New Trends in Education of Li-
brarians and Documentalists in the Federal 
Republic of Germany," by Paul Kaegbein; (2) 
"Ideal Staff for Technological University Li-
braries," by Elin Tornudd (Finland); (3) "Edu-
cation for Work in Special Libraries in New 
Zealand," by Peter Durey; (4) "Education for 
Information Intermediaries, an Example from 
the School of Information Studies, Syracuse 
University, N.Y.," by Gunnel Hessler (Swe-
den); (5) "Training Junior Staff in a Major Re-
search Library for Science and Technology,'' by 
Peter Warren and Dennis Shaw (United King-
dom); (6) "Education for Special Librarianship 
in the United States," by Kathleen T. Bivins; (7) 
''The Swedish School of Library and Informa-
tion Science and the Education of Librarians for 
Special Libraries,'' by Chagan Lalloo; (8) ''Con-
tinuing Education in the 80s: Thoughts of a Ser-
vice Librarian," by Patricia Gebhard (United 
States); (9) "Information Transfer: A Concep-
tual Model for Implications for Library Educa-
tion," by Roger Greer (United States); and (10) 
"Qualifications Required of Staff Members at 
University of Technology Libraries," by Sven 
Westberg (Sweden). 
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a 
a The Librarian's Network: 
o ALA databases, including: ALA Washington 
0 Newsline • Conference schedules • ALA News 
0 Bulletin • Online forms for orders, interlibrary loans • 
a network bulletin board • and much more! 
o additional databases: Official Airlines Guide • 
UMI Article Clearinghouse • ABI/INFORM • 
a Electronic News 
a electronic mail: instant, powerful communication 
a among hundreds oflibraries, librarians, associations, 
~ suppliers, and with ALA Headquarters 
~ accessibility via Telenet, Tymnet, Uninet, Datapac 
a (Canada) and overseas using almost any computer 
iffers more! 
electronic mail & information service of the 
American Libr<~.ry Association 
terminal • discounts on terminals and micro-
computer hardware and software available to 
subscribers 
ALANET is: competitively priced • responsive 
• flexible to meet your needs • open to both 
individual and institutional subscribers 
Join the fast-growing network of ALANET users. 0 
Contact.Joel M. Lee, ALANET System Managet; 
ALA Headquarters Library, 50 E. Huron St., 
Chicago, IL 60611 (312) 944-6780 
a 
aoaoaaooooooaoaooooaoooooooooooooooooooooooooooooooooooooooa 
United Nations Periodicals 
CURRENT BIBLIOGRAPHICAL INFORMATION 
Selectively analyzes books and selected articles from about 
900 worldwide periodicals, UN system and other, to 
provide a current awareness list of materials relevant to 
the work programmes of the United Nations. Issued 
monthly in a bilingual English/French edition. 
Annual rate $65.00 Single issues $6.00 
UNDOC: 
CURRENT INDEX (UNITED NATIONS 
DOCUMENTS INDEX) 
UNDOC gives a comprehensive coverage 
of United Nations documentation 
including full bibliographic 
description, subject, author, 
and title indexes, and a 
check-list of United Nations 
documents received at 
Headquarters. 
Issued 10 times yearly in English only. 
Annual rate $120.00 Single issues $14.00 
For further information on all Periodicals 
of the UN send for our free Periodicals 
Brochure and our Catalogue of 
International Publications 
UNITED NATIONS PUBLICATIONS 
Room DC2-853, New York, N.Y. 10017 
Palais des Nations, 1211 Geneva 10, Switzerland 
422 College & Research Libraries September 1984 
OTHER PUBLICATIONS 
OF INTEREST 
Acquisition of Foreign Materials for U.S. Libraries. 
2d ed. Comp. and Ed. by Theodore Samore. 
Metuchen, N.J.: Scarecrow, 1982. 218p. $16 
cloth. LC 82-5963. ISBN 0-8108-1560-5. 
Allegro, John M. The Dead Sea Scrolls and The 
Christian Myth. Buffalo, N.Y.: Prometheus 
Books, 1984. 252p. $18.95 cloth. LC 83-63566. 
ISBN 0-87975-241-6. 
American Newspaper Journalists, 1901-1925. Dic-
tionary of Literary Biography. V.25. Ed. by 
Perry}. Ashley. Detroit: Gale, 1984. 385p. $80 
cloth. LC 83-25395. ISBN 0-8103-1704-4. 
American Screenwriters. Dictionary of Literary 
Biography. V.26. Ed. by Robert E. Mors-
berger, Stephen 0. Lesser, and Randall 
Clark. Detroit: Gale, 1984. 382p. $80 cloth. 
LC 83-25414. ISBN 0-8103-0917-3. 
Archer, Dane, and Gartner, Rosemary. Violence 
& Crime in Cross-National Perspective. New Ha-
ven, Conn.: Yale University Press, 1984. 
341p. $30 cloth. LC 83-21700. ISBN 0-300-
03149-1. 
Arnold, Corliss Richard. Organ Literature: A 
Comprehensive Survey. V.1, Historical Survey. 
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World Guide. Philadelphia, Pa.: lSI Press, 
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American Enterprise Institute, 1984. 97p. $15 
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Bernstein, Richard K. Diabetes: The GlucograF 
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Heading List. Oakland, Calif.: California 
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Black Women Writers at Work. Ed. by Claudia 
Tate. New York: Continuum, 1983. 213p. 
$9.95 paper. LC 82-23546. ISBN 0-8264-0243-
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Blake, Fay M. and Newman, H. Morton. Verbis 
Non Factis: Words Meant to Influence Political 
Choices in the United States, 1800-1980. Metu-
chen, N.J.: Scarecrow, 1984. 143p. $13.50 
cloth. LC 84-1325. ISBN 0-8108-1688-1. 
BookReviewindex: 1983Cumulation. V.19. Ed. by 
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$135 cloth. LC 65-9908. ISBN 0-8103-0574-7. 
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339p. $72 cloth. LC 75-27408. ISBN 0-8103-
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gress) 1983-84. Comp. by Masako Yukawa. 
Greenvale, N.Y.: B. Davis Schwartz Memo-
rial Library, Long Island University, 1984. 
.40p. Paper. LC 84-105378. 
Contemporary Authors. V.llO. Ed. by Hal May. 
Detroit: Gale, 1984. 826p. $80 cloth. LC 62-
52046. ISBN 0-8103-1910-1. 
Contemporary Authors: Cumulative Index, Vol-
umes 1-110. Detroit: Gale, 1984. 282p. Free, 
paper. 
Contemporary Literary Criticism. V.28. Ed. by 
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cloth. LC 76-38938. ISBN 0-8103-4402-5. 
Corley, Nora T. Resources for Native Peoples Stud-
ies. Research Cqllections in Canadian Li-
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Information Professionals: A Conflict of Objec-
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London: Aslib, 1982. 58p. $8 paper. LC 82-
127240 ISBN 0-85142-164-4. 
Cunha, George M.; Lowell, Howard P.; and 
NUC 
(I! history is witness to the incessant quest for knowledge, 
a quest that continually itnpels the literary scholar to seek out 
the truth , first as it may partially reside within some book 
· already possessed, then as it is further divulged in a local library , 
and then eventually- a seemingly unattainable ideal- as it 
might be fully manifest in a vast encyclopedia of the printed word. 
Now that this ideal has been realized essentially , in the 
Pre-19 56 N U C, and is presented in a form immediately 
accessible for all manner of research , it will indeed remain . .. 
'the best record we shall ever have of the first 500 years of man's 
written history'. 
Henceforth all academics posing as scholars, yet now admitting 
ignorance ofNUC, should be d~smissed as imposters} 
WILLIAM B. TODD 
The National Union Catalog, Pre-1956 Imprints is now 
available on 9200 microfiche for $9750 (until 30 November 
1984), $11750 thereafter. Details, sample fiche from the 
publisher, 90 Great Russell Street, London WC1B 3PY or 
from Nucfiche , PO Box 220, Vienna, Virginia 22180, USA 
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Online Searching Technique 
and Management 
Edited by 
James J. Maloney 
A Reader on Choosing an 
Automated Library System 
Compiled and edited by 
Joseph R. Matthews 
DISTRIBUTED BY THE ALA 
Directory of Information 
Management Software for 
Libraries, Information 
Centers, Record Centers 
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Pamela Cibbarelli, Carol Tenopir, 
and Edward John Kazlauskas 
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American Library 
Association 
All facets of reference service using 
online searching, from the reference 
interview to financial management, 
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seventeen papers. 
0-8389-3285-1 vii, 195p. 
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A series of forty key articles pertaining 
to the consideration, selection, and 
implementation of automated 
library systems. 
0-8389-0383-5 Approx. 400p. 
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Basic information on available soft-
ware options according to various 
criteria such as hardware, record 
format, size, and cost. 
0-913203-00-9 133p. $45.00 paper 1983 
(published by Cibbarelli and Associates, 
Inc., Studio City, Calif.). 
Address orders and inquiries to 
American Library Association 
Publishing Services 
SO East Huron Street 
Chicago, Illinois 60611 
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312-82414-9. 
Ullmann, Hans-}., and Ullmann, Evamaria. 
Poodles: Everything about Purchase, Training, 
Nutrition, and Diseases. Woodbury, N.Y.: Bar-
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tributed by Gale Research. 
GR.o\fiung J~, 
Retrospective 
~bookseller e 
145 Palisade Street, Dobos Ferry, New York 10522 • (914) 693-6116 
You Can Tell 
Our Coverage 
By Our Cover 
But There's So Much More Inside 
• All the basic and support services that 
make BRS the system of choice for 
information professionals. 
• All the databases available on BRS, 
grouped by major subject categories 
into families showing the breadth of 
online information. 
• All the facts about BRS databases 
-more than 80 of them-includ-
ing scope, producer, years of 
coverage and updating 
frequency. 
Don't wait to learn all about 
BRS. Return the coupon and 
we'll rush you a complimen-
tary copy of our all-new 
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Send me my free copy of the new BRS Database Cata 
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SAYS "LESS IS MORE." 
A comprehensive range of services is essential 
to meeting the exacting requirements of the 
academic library Specialized service can only 
be provided by offering more, not less. Baker & 
Taylor provides the widest coverage and larg-
est inventories of academic titles from 14,000 
publishers including university presses, societies, 
and associations. Constant publisher follow-up 
assures that even the most difficult books to 
acquire will be supplied or reported to the 
library In addition, Baker & Taylor offers generous 
discounts with no service fees or handling 
charges and the highest fulfillment rate in the 
industry Baker & Taylor is the academic specialist 
that offers more. 
For details, contact the Sales Department of the 
division nearest you. 
EASTERN . 50 Kirby Avenue. Somerville. NJ 08876. (201) 722-8000 
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and Australasia · 
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949pp. Published in the U.S. and 
Canada by Gale, 1983. CIP: L.C. No. 
82-23410. ISBN 0-8103-0520-8. $95.00. 
(SO) 
Offered in a single convenient source 
are the major historical statistics for 
all of the countries located in the 
Americas (North, Central, and 
South) and in Australasia (Australia, 
New Zealand, and Fiji). Most of the 
statistical series begin as early as 
the eighteenth century. Given within 
each broad subject area are compara-
tive statistical tables for specific 
items for all the countries repre-
sented. The tables are arranged in 
these categories: climate ... popula-
tion and vital statistics .. .labor force 
. . . agriculture .. .indus try ... external 
trade ... transport and communica-
tions ... finance ... prices ... education ... 
national accounts. 
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ment Agencies That Provide Statistical 
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formats ... time period cov 
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Furnishes definitions of over lU,OOO 
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tex, word processing, data process-
ing, office automation, cable televi-
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tollfree. In Canada, Michigan, Alaska, 
and Hawaii: 1-313-961-2242. 
